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CHAPTER I. e " \

The Place of Country Life in the Advance

of Civilisation.

I
£ A

L

The beginniﬁgs of modern civilisatidn may‘bé sald to
have been brought about‘gy the growth of conscious interaction
of the pri&itive instinctive tendencies of "uncivilised" man
with his environment. This environment consisted of inanimate
things, wild animals and vegetation, observed but uncomprehended
powers ;f nature, other tribes, friendly or hostile, and other
members of the same tribe; all of these must have played their
part in aiding man to become an observer, and thence a thinker,
as well as to fix and develop many of his more social customs
by the force of imitation, in turn both conservative and
progressive.

There were increasing action and reaction between these
thought-provoking external things of Nature and the more alert-
minded who became tribal and family group leaders; ability to
form general principles (whether in hunting, pastoral or.primitive
agricultural work), and to apply them (doubtless at first without
fully explicit realisation of what was being achieved in this
direction) while tending to raise the individual to power, must
thereby have also afforded leisure, means, and stimulus to
further advance; an advance which, hindered by mystic sacerdotal
and other dominating prerogative, and yet aided by imitation of
superiors, gradually spread and became a tribal or even racial
possession, Farly cultivation of the ground played a great part
in the growth of settled family and social conditions within the
tribe; but this agriculture with its basis on observation and
imitation of nature, its trial and error methods, its routine
and succession, must have been a great factor in intellectual
advance also,

The impetus given to these particular traits, and

subsequent general progress in civilisation by the development
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ofispoken and written language with its more definite abstract
thought and expression of ideas, brought that acceleration to
the.proceés which has been vividly illustrated by the well-
known cosmological perspective figure.

The removal of barriers to advancement which had been
raised by such.movemenﬁs’as the return to almost primitive
conflict in the Dark Ages, and by the self-imposed restrictions
-of the Schoolmen, has brought later progress (rendered more
explicit by the application of human thinking powers to internal
"human nature" a2s well as to other matters) to such a stage tﬁat
definite education is more than ever necessary to enable the
individual and society to keep pace with its forward march, and
with this increased speed, an ever-widening field of application
has been opened, until we are ready to ridicule the Pansophism of
Comenius, or Bacon's aim in "taking all knowledge as his
province",

Plainly it is true that the higher intellectual powers
of a comparatively few individuals must constitute the van-guard
of progress, though as of yore, the rank and file follow in their
steps. Now the key-note of all modern progress is specialisation;
only by this can the whole field be covered; and it follows that
society as a whole must tend to become & more or less ordered
array of specialised groups, rather than a mass of individuals,
though each of these individuals has his own separate personality.
(It is upon a study of these groups, past, present and future,
and their relations to each other and to individual 1life that the
Science of Sociology is based.)

But these pioneers of progress, the groups which follow
them, and the individuals composing these groups (which are not
exclusive, but overlap considerably, both in horizontal and

vertical directions) have a common heritage; they all owe

—-.-.———-..——_—_—-_—_._——..-——_———-_-..--...--.-.-.-——-——_--—_——---——_—-—-—-———_—-—-

Referred to by Adams p. 86 Ev. of Rduc. Theory.
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much, if not all, of their power to the interaction of the
great cosmic driving force (exhibited in human instinct) with
external environment.

The proposition here suggested is that, just as 1ife in
contact with Nature (including all forms of animal and vegetative
1ife, the elemental forces, and inner human nature itself) has
played such a great part in the development of the race, and its
typically human characteristics, so the influence of these
phenomena are still paramount in the development both of the
mighty individual intellects which lead, and of the rank and file
in all social groups whatsoever.

Murther, all future progress must depend on the ability
of the leaders of civilisation to deal with these same phenomena
in their broadest aspect; while consolidation and order in the
groups which follow must be based, partly on providing opportunity
for each individual to get into intelligent touch with Nature,
(it may be in certain groups a restricted touch) and partly on a
recognition that modern society must include (upon racial, social
and economic grounds) some groups in which both active and
passive contact with external natural phenomena is most intimate.

For it is clear that the commercialism which began
to arise towards the end of the middle ages and the industrial-
ism which followed in the 12th and 19th centuries, though doubt-
less providing scope for great opportunities of leisure and
thoughtful advance for some higher intellects and for some
special groups, cannot be said to have satisfactorily performed
their tasks in the progress of civilisation as far as we are
able to judge at present. Like other great movements in the
history of man, they have their misapplication of energy, their
aberrations from the paths of true progress, combined with
undoubted advance in other directions, and we seem to have
reached the stage when a just estimate of their value as prin-

ciples in civilised society may be made. lMore than a century
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ago, Burns sang, "It's no! in makin' muckle mair, - To make us
truly blest.” And Wordsworth roundly declared that in "getting
and spending" we were "laying waste our powers"; and it has
taken all the subsequent years for agreement with him to be acted
upon by any large number, though such agreement is ﬁsually
" admitted in theory. e are now in the strange position of
having schools, universities and other institutions supported, in
part at least, by wealth which has not altogether been squandered
in laying waste human powers; institutions which are, on the
whole, acting as a corrective to the errors of the two movements
above noted, though partly, almost entirely, supported by the
wealth which they have produced. Still, the work is even now
but beginning, and there is much to be done, for the movements
have resulted (by their failure to pay sufficilent attention to
the universal factors and needs in the individuality of man,)
in a grouping of society on unstable grounds; and often in a
sterile prostitution of science to objects of mere material and
personal gain, which have gone far to counteract the admittedly
great aid which has been provided for scientific advance in
new directions.

It is urged that the task of civilisation at present
is a readjustment of conditions, which need not be atbthe cost
of even a tempcrary halt in higher intellectual progress {(for
the readjustment is most needed in those of lower standing);
and that in the education required for' this readjustment to take
place, the o0ld influence of Nature must be allowed to exert
their force, both in social groups where modern life is chiefly
of an urban kind, and more particularly in rural groups which
have recently been prevented from contributing their share to

the social whole.

We will therefore now consider briefly the three points

which emerge, viz.

(a) The part played by animal and vegetable 1ife, by the great
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cosmic forces of Nature and their phenomena, and by Society, in
the mental, moral and social dévelopment of mankind as shown to us
by the early civilisations which have most influenced the

progress of at least Western Europe down to the present; that

is, the civilisations of Judaea, Greece, Rome and Teutonic

Furope.

(b) The part played by these influences in the l1life development
of each modern individual, so that the rural dweller, if he use
them aright, has special opportunities for self-development.

(¢) The contributions, social and economic, which the rural

groups can make to a local, national or world whole.
(a)

We sugcest that the belated favour shown to Judaism
by Assyrian and Persian overlords, the Hellenism of the Roman
nobility, the conversion of heathen Teuton settlers by British
monks in the north of our land, are but examples of a fairly
general acceptance, however inexplicit, of the superiority of
‘head and heart over hand, Yet in all these examples the
thought, feeling and action resulting from aﬁ understanding of
natural phenomena was a factor in the recognised mental and
moral superiority. Indeed, when searching for influences of
another kind, we find difficulty in isolating any; even the
Hebreﬁ appreciation of the goodness and joy of dwelling
together in unity, and the powers of abstract thought which
marked the Greeks in their city states, may be indirectly
referred to previous development of social and mental traits
which were by no means divorced from Natural influences. We
may trace in Judaism, Hellenism and Christianity alike the
traits resulting from hunting and pastoral, from aggressive
selk-risking and patient self-sacrificing forms of society.
Wild and tame animals, the phenomena of vegetative growth, the

earth and sky, the visible and audible forces of Nature, together



with a recognition of social responsibilities and benefits, the
mystery of the spirit, are alike to be found in the hart
desiring the waterbrooks, the strength of a horse, the unmuzzled
ox treading out the corn, the sheep before her shearers, the
lions roaring after their prey, the tree planted by rivers of
water, the bruised reed, the hyssop that springeth out of the
wall, the voice of the Lord dividing the flames of fire, and
preaking the cedar trees, the treasures of the snow and ice, the
sun from wﬁose heat nothing is hid, swearing to one's neighbour
and disappointing him not and dwelling in God!'s holy hill as a
result, and trusting the Omnipotent though he slay; and all

these are akin to the Lamb of God, Herod that fox, the good seed,
the tares and the lilies of the field, the sparrows, the True
Vine, our dependence on higher power for our daily bread, forgiving
others mutually, and the looking forward to the harvest of the
world, and a great spiritual kingdom in its mysterious Power and
Glory, all of which are New Testament features. So again, (as
Morris so well shows in the "Epic of Hades"), Greek deities

are but developed and higher types of natural objects merging
into mystic and spiritual abstractions of perfection in each
sphere, while Aristotle's grounding of philosophy on a study

of objects rather than isolated abstractions is a reminder that
each of us in striving after the higher, must base his development
on a reference to the everyday sights, sounds and other phenomens
of Nature, which includes the behaviour of Man. Even in more
primitive and prehistoric man, we find the same regard to natural
phenomena; we see it in animal totem signs, the egg as the type
of life-spirit (our Faster eggs), the Mousterian cave drawings,
in forms even of phallic worship, the nymphs and dryads, "elves
of brooks, standing lakes and groves", worship in high places,
the decorative forms of war-canoes, the Assyrian winged bulls, the
golden calf, the geometrical orientation of the pyramids, and

a host of similar connections of emotion and intellect with



external nature; and we are plausibly assured by some recent
students of the sub-conscious that many of these early traits
associated with natural and human phenomena are not by any means
obliterated from the human mind.

And just as the birth of modern civilisation may be
thus traced as proceeding in great part from influences of
Nature, so may the same force be noted in all important stages
since; the overwhelming weight of reference to Reality gave
driving power to the Renaissance, and so aided the work of
Bacon, Kepler, Copernicus, and the like, and these led in turn
to Newton, Darwin and the multitude of modern scientists.

In most of these "natural" movements forward, we find political,
social and philosophic repercussions, with leaders like Luther,
Locke, Rousseau, Pestalozzi, Froebel, Cobbett, down to Herbert
Spencer and the host of modern reformers of all types; and
these wide sweeps of advance are extended to the fields of
Literature, Music and other Arts with countless exponents and
experiments. Even when these steps in advance have faltered,
it has only needed a fresh reference to the springs whence they
arose to supply the power for further progress: so that, in
Literature, for example, if Pope and Gray follow Shakespeare
and Milton, they are just as surely followed in turn by
Wordsworth and Coleridge, high priests of Nature and Humanity.

These men are, of course, leaders; the vast movements
begun by the "spirits of the age" with which they are concerned
are only in part worked out, and doubtless one might find many
instances of misapplication of the great principles involved;
misapplications which may not unfairly be blamed for many of
the social and other evils of our time, and which are due to
the inevitable falling short of the examples set by leaders to
their "practical" followers, who may lack the wider vision which
comes to great individuals in the way shown in the next section.

But for our present purpose, we may reaffirm the
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dependence even of vast and vague progressive movements in
civilisation upon the contact of leaders with Nature in its
widest sense.

Some would regard these alternations as forward and
backward beats in a rhythmic process; but even in the retiring
"beats a connection between their "artificiality" and Nature is
to be noted; even the town-bred person of privileged society
atrives to meet the natural longing by hanging gardens at
Babylon, beautiful grounds at Versailles, wintering in the
Riviera, and ordering roses and other flowers out of the natural
season, to say nothing of edible luxuries all the year round;
and the same is true of animal 1ife; the breeding of race-horses,
of King Charles spaniels (whose very name 1is ominously
suggestive) big game shooting by "society" leaders, the rearing
of innumerable pleasants for "sport", are all examples of a
perverted hankering after natural conditions; it is significant,
too, that many of these tendencies have become prominent before
upheavals which have once again set civilisation by very force

of contrast on its forward march; though the upheaval may sweep
away what was comparatively harmless or even helpful, simply
because it was connected with what was "artificial".

We can avoid both sudden shocks of advamce, and the
accompanying destruction of what was beneficial along with what
was retrograde, by a more natural and humanistic control of
advance in civilisation, which indeed seems gradually to be
coming about.

But we must reiterate, that the inevitable changes
in importance of the various specialised groups should not be
allowed to proceed in such a way that domination of useful basic
factors by exotic growths is prolonged. The shrinking of
war-specialising groups in society as a whole is not to be
deplored, nor the gradual change from irrational to more rational

religious and social sanctions of conduct; but the pastoral



and agricultural elements in civilisation @EEE find permanence
of some sort, even though it is a changing type of permanence;
and every aid should be given to groups specially remarkable
for these essentially human characteristics in their attempt to
escape from the yoke of other groups, of doubtful service to
mankind, whose domination has too often been allowed by the
misapplication of sanctions necessary for the maintenance of
society; Dbut, following a universal principle, such an escape
is best achieved by aiding the progress of desirable groups

from within, while attempting to remove in a similar manner the

causes of undesirable traits elsewhere.

Hence it is the business of modern civilisation to
allow the rural group leader full scope for advance, with
inevitable raising of individuals forming the rank and file,
while introducing more of the rural type of influence into the
more extreme exotic uroan classes of mankind.

This is & matter of individuals, and leads us to the

second section of our consideration.
(v)

The influence of natural phenomena upon individual
development.

If it is true that reference to Nature is at least one
essential in the make-up of those who lead the sweeping move-
ments of civilisation, it is equally true that in the dévelop-
ment of any individual humen being, the same influences must
be found.

No doubt, many would hold that the majority of us
calmly accept the modes suggested by great pioneers, and that
civilised society can thus advance as it were by a series of
nearly blind leaps after those who show the way, sotthat
comparatively inferior individuals of to-day may, by social

heritage and example, get farther ahead than the great men of
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old.

Buﬁ this does not necessarily imply that wider or
deeper personal development is to be found in such individusals
than in the great leaders of olden time. Aristotle was no less
a genius for having formulated the laws of Logic without using a
telephone or a typewriter; in his restricted limits he was most
assuredly greater than the most efficient of modern secretaries,
And for all work and thought not merely routine, the same
conditions may still be said to govern personal development.

It is true, also that many habits of great humanitarian value may
be found in persons of restricted experience, for the influences
of Nature at second or even third hand are still great, and
human nature with its central 1life force of inherited tendencies
acting in society is ever a fundamental datum; but all
educational thinkers would agree that first-hand acquaintance
with animal and vegetable 1life, and with the great daily and
vearly changes of the Universe, provides the most effective
means of intellectual and other development, though reinforce-
ment by human contact and the results of human endeavour is

also an essential,

There is no need to follow all the extreme statements
of Wordsworth’regarding natural influences, but one cannot deny
the broad principles which he so earnestly advocated; the
influence of Nature upon an individual of any real mental
development does ald him to "see into the life of things".

We have to ask what essentials to ordinary human
individual development can be supplied by rural life, suitably
directed, in our own time; and to suggest that simply country
life influences are still an important factor in the normal

development of the adolescent, and young adult human being,

R B M ST G e G S GRS W Gy SN e B W e T G G W G AR S e W MR G W e G e e TR D BN W G e S A M e FE e G e e o

(1) "There is a real connection between simple country life and the
normal development of the young human being". Adams, Evolution
of ®duc. Theory, p.281. This was noted by the writer after
making the suggestion in the text, which refers rather to a
later stage of human development than Adams appears to indicate.
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As a rough general guide to a "complete-1ife" type
of educated person, we may say that such a person cannot be one
who takes everything for granted without any personal basis of
experience. Thus, if I neither know nor care anything about
the origin or manufacture of the paper on which I write, the
ink which T use, the timber and upholstery of the furniture
of my room, the principles of ventilation, the history of the
petrol which drives my car, the metallic ores from which part
of that vehicle comes, the inner nature of the human beings
with whom I live, our social system (or the lack of one), my
own self-nature, my destiny, the principles of evolution which
are exhibited in the universe, and so on - to that extent I
do not live as completely as possible in my particular
circumstances. For, without wholly denying that "Society has
made Man, and not Man Society", (2) or that "the proper study
of mankind is Man",(3) or that "The men who dwell in the city
are my teachers, and not the trees or the country," (4) and
without affirming in toto that "Nature never did betray the
heart that loved her", (5) or that all "Works of man are mean
and vulgar", (6) or that "the changeful langusge of the hills"
always "quickens the slumbering mind and aids the thought to
move with order",(7) or that a return to "natural" ways of
living unaffected by other principles of established benefit

to mankind is to be desired, we must still definitely assert

G A A s B Nt Ww G MmO G TR TR S S G R T R G T Y ED SN Gm W e B G W MR e ST G S G A S S M R U KT e G TR e G BR Be WD Sm AR WE N S MR e e T PW ST En e

(2) Findlay, Introd. to Socioloegy. Ch. 1,

(3) Pope. Essay on Man,

(4) Socrates. Quoted by Adams, Hv. of Educ. Theory, p. 264.
(5) Wordsworth. "Tintern Abbey".

(6) Wordsworth. '"Prelude 1l." 408.

(7) " "oyli."  wes,
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that we have in our industrialised cities far too many masses

of individuals whose mental, moral and social outlook has been
stunted by diminution of country life influences in childhood
youth and early manhood; so that in some ways a complete life
is almost closed for them; they are compelled "to take too much
for granted". We mﬁst assert also that even in our villages

and country towns (which are too often towns in the country)

we have far too many (though smaller) masses of individuals by
whom the open book of nature is seen but not understood, because
social and industrial conditions have hindered if not prevented
the possibility of a thorough education based on the study of
Nature and an intelligent reaction to environment. The seeds
may even have been sown, but insufficient leisure and opportunity
for meditation have prevented proper growth; and the result is
that we can hear all too plainly both in town and country "the
sad music of humanity" and grieve to see "what Man has made of
Man". We are told that "the hayseed is not a hayseed because
he lives in the country, but because he has, humanly and
intellectually, vegetated and gone to seed". (8) Yet he has
had opportunities, just as Peter Bell had; it is in the failure
to use them, and in the failure of others to train him for and in
the use of them that the fault lies.

We sum up this section of our consideration by re=-
stating that country life can supply material for development
intellectually (by gradual increase in observation and reasoning,
aided by modern science), morally by a close and thoughtful
(dare one add "intuitive"?) contact with manifestations of a
universal power which "rolls through all things", and which is
the source of the ever puzzling problems of human life and
conduct, personal and social alike; and in a narrower social
sense, by a realisation within a restricted sphere (which makes

-
T T NS Gm A O N e mm s h S AR TR e D Gr 68 e TR GRS s e e W G W R e e Ve e LR N G A e Fm A e M BT G B wn S e S e mm W s e o —

(8) Weekes.  "The People's School". Houghton Mifflin p.8o0.
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the problems at least in the early years of 1life more easily
comprehended) of the various duties and privileges which life
in contact with other human beings can bestow. The Nature
lore, culture, and humanistic spirit which can best be display-
ed in an ideal country home are the most important factors in
the development of any individuals, and when a larger proportion
of these traits are foﬁnd in a greater number of individuals in
any state, then it is truly blest. There is no reason why the
urban home should have wider opprortunities of gathering into its
family circle the sum of great humanising influences of the
ages, enshrined in our Literature, Art and Science.

And there is no doubt that the combination of these
with all that rural 1life has to offer would result in a much
wider spread of sdvance in civilisation than is possible in

either town or country under present conditions.

(c)

We have thus passed to the third part of our
proposition, viz. that country life as exhibited by those groups
and individuals living it at all completely, can make useful
contributions of a permanently vsluable kind to the welfare
of even an irndustrial nation.

For, quite apart from the gradual regeneration of
urban life from the country, on a mere physical basis, which
is not denied, but which is being checked as far as possible
by more hygienié urban conditions, we have seen that there is
every reason why a properly educated rural class should add to
the general culture of any nation even more than heretofore.
Indeed, few of us pause to realise what an enormous share of
(to take only one example) our literary culture is essentially
Naturalistic; one has only to think of Shakespeare's work on
human character, based on his early life experiences in the

midland country districts, and reinforced by city life which
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was not exclusively urban, and which even so was not quite the
city life which our modern industrialism has produced; of
Herriclk snd his "choir of birds" and "nimbus of daffodils"; of
even the classical, scholarly Milton, who owed so many of his
most effective images to rural elements; or, to pass rapidly
over the centuries, of Coleridge and Wordsworth, whether at
Racedown or at Dove Cottage; or XKeats, a cockney poet whose
town breeding éould not prevent his most besutiful work from
being a joy for ever because it is not removed from Nature;

of Shelley's "Cloud", "Skylark", and other exquisite rursal
lyrics; or later still, of Kingsley, striving to prevent

"Man's defacement of the work of God", and praising even the
wild north-easter for its powers of rousing energy in his
country-men; even of Dickens, a townsman whose work is most
notable for its human appeal, yet whose reproductions of bluff,
hearty rural hospit ality will remain as surely as his Fagins,
licawbers or Quilps; of Tennyson, an up-to-date interpreter

of science and progressive thought through the medium of poetry,
whose best work, nevertheless, or rather, therefore, is full of
rural imagery, whether in imaginary forests of Arthurian times,
or dreamy lands of lotus-eaters, or more realistic brooks, and
birds singing in the "high Hall garden", or the "miracle of
design" in the shell and the flower in the wall; of Ruskin
whose grand descriptions of material and non-material things
are a model of what cen be done by combining Nature and Art;

of Hardy, finding and revealing universal principles of
humanity in all its varied forms at work in Wessex villages;

or (to choose only a few from countless more recent examples)
of "Sherwood" or that grand "Song of England" which Noyes
sings, even while declaring that none can ever sing it, with
its "leafy lanes of England”, its "tenderest", yet "hard and
blistered hands of England"; of Kipling'é Sussex, wherein

Man "yearns for his fellow-clay" of the earth; of the Black-
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birds of Drinkwater and Brown; of Masefield, "going through
meadow and village" and noting the "homely smell of the earth,
and the dear wild cry of the birds"; of Quiller-Couch's
delightful though pathetic (for the anti-social results of
modern industrialism are to be found, even in Cornish work-
houses) pictures of West country life; or of Sheila Kaye-Smith,
marking down with accuracy the men of the Southern hills and
their land and its spirit. Indeed, one has only to ask what
would be the remainder out of this grand heritage of Inglish
speech, were 21l that has arisen from rural influences to be
taken away, to realise what our debt to Nature really is for
our national culture.

Moreover, just as these great intellects declare
their essentially rural spirit and delight in the things which
we are considering; so they expose the deadening influences
of these very things, unless the higher lessons of civilisation
are spread over tcwn and country alike.

There is no doubt that the pastoral type calls
forth self-sacrifice and tender care for others, though it may
be in order to profit thereby; while the peasant cultivating
type with its reliance more upon personal effort and pstience,
has human features of the highest worth; but, carried to
extremes, both types can become just as backward in true Human~
ism as the most despicable hanger-on of civilisation, whether
in Mayfair or Limehouse. Quiller-Couch's farming local
preacher, getting the uttermost out of his boy-labourer by =
mean trick, is just as worthy of condemnation as any employer
of sweated labour in a town factory; but under present
economic conditions and with present chances of education, the
son of the latter has greater incentives to individual and
social progress than the son of the former, in spite of the
fact that the countryman's son under better conditions would

be likely to get great advantages of a more humanistic kind
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than his urban fellow. He is nearer to the source whence our
great leaders of humanity have drawn their inspiration, and
whence the finest elements have come that must be included in
whatever we have of national culture that is humanly great and
enduring. Carlyle once said that it might be argued whether
our possession of Shakespeare was not a greater national asset
than our Indian Zmpire; and it is certain that whatever we owe
to our island position, to its mineral wealth and climate, to
the domestic traits of our Saxon forbears, or to their advent-
urous and rugged, indomitable spirit, the contributions which
our rural life and scenes have made to our national culture
{and thence to a world profress in civilisation) are very great;
while a good case might be made out against our nation for its
share in the evils which our present systems have also brought
about.

This is not to deny thebt our economic advantages
have been useless; or to state that we ought to ignore them;
nor is it to deny that town life with its greater scope for
intercourse with the leaders of the age, has nothing to give
to the country; but in seeking to restore to their true
position the more naturalistic features of our society, we
need have no fears of upsetting the state of balance which is
desired; for the long start in material and other names which
present economic forces have bestowed upon urban 1life will
prevent the likelihood of the pendulum swinging too far in the
other direction.

And though we find scores of industrial magnates
buying or renting old rural halls and manor houses, they rare-
ky enter into the group life of their new locality -~ but, their
sons may.

One of the greatest problems confronting modern
leaders of civilisation is, how to combine satisfactorily the

best points in present urban and rural groups; so that along
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with economic improvement in agriculture, we may secure
healthier, more naturalistic town-life, and greater spread of
aesthetic culture among the individuals in both groups; though
some would say that in both town and country there is need to
begin organising groups to start with.

But advance in the groups which compose Society must
be collateral to be stable. Hence the object of the chapters
which follow is to show how, by improvement in the education of
rural leaders, a sbtart may be made towards something like a
levelling up; far too many of our middle class rural folk are
now in the position of the employers of labour in the early
decades of last century; they are in positions of greater
responsibility as regards production of food and high farming;
of greater responsibility as rural group leaders; yet in many
cases they are without the economic safeguards which the former
town employver could lean upon. Moreover, modern science,
transport, and other progress has rendered change of all kinds
more rapid than before, so that a greater alertness and a more
rational attitude towards things as they are is regquired than
a century ago.

The danger awaiting the process of educating this
type of individual is shown by the results of industrialism in
the towns; we do not want to produce a middle-class "bourgeois"
type of agriculturist whose position is in part maintained by
a permanently dependent "labouring" class of the hopeless type
shown in Millet's "Man with the Hoe", though we do wish to
secure an educated land-cultivating class whose leaders can
exercise adequate influence upon regional and thence national
life. And in this task, we have the errors of the past
century or so to warn us.

So that, leaving for our present purpose, the
admittedly cognate bourgeois and slum problems of the city for

those whose call it is to deal with them, we may do our part
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towards bringing all social groups into line; first, in the
whole life of each geographical region, and thence in national
or even world-wide society.

Our aim is to assist in forming the regional
"Futopias" of Geddes and Branford with regional universities
reflecting all elements of civilised life surrounding them,
and contributing their quota to wider and higher institutions,
and themselves providing channels whereby higher advances may
be more rapidly and rationally spread their influence upon
all groupse. Oour aim is not a static condition, with repeated
disruptions, nor movements which cannot be foreseen or
regulated; not intervals when "the land had rest forty years"
followed by chaos; but a dynamic state of affairs, which is
thus in accord with the cardinal principle of Life itself,

But the Naturalistic elesment can never be ignored
in any of the special forms which this same task assumes under
various circumstances.

Even at lower levels than we have been discussing,
it is plain that rural life cannot be neglected; agriculture
still remains the basis of life, even of industrial life, and
supplies not only food, clothing and much of our shelter
materials in a raw state, but employs the greatest proportion
of the race, and provides a market for much of what the town
factories produce; it may well be that future conditions
will resemble (with improvements) the older ways of carrying
on menufactures amid rural surroundings.

But whether at low or high levels of human powers,
it is plain that for any stability in advance, there must be
some neerer co-operation between the various groups composing
modern society; such a co-operation is almost nonjexistent

at present, though gradual improvement seems indicated; in
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(X) See Ch. X11 "The Coming Polity", (Williams o Norgate 1917 Edn.)
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this re-organisation, the rural group needs not only the

power to add its share, but those who lead need their own

peculiar culture combined with all that the wisdom of the

past can bring. "The core of the reconstruction problem is

to arouse a personal sense of definite responsibility including
(1) and transcending each one's own life and work".

In the chapters which follow, we continually find
that we are considsring problems not confined to the narrow
sphere in which we are working; and when the results at
which we aim are more nearly achieved, it 1s true that special

(2) problems like these will tend more and more to merge in one -
the education of humanity "whose movement endures by changing";
{(3) we are thus taking again a special partisl view of the great

problem of Education, "ever-solving but never solved®,

(1)  "The coming Polity" Geddes & Branford, p. 213, Williams & Norgate)
(2)  Wheeler. "Bergson and Bducation", p.117. (Longmans).

(3) lMonroe. "History of Education". p. 759. (McMillan).



CHAPTER 2.

The Present Position.

"Something to be done immediately."
(Julius Caesar Act V Sc. I.)

-==000-~=

"The ill-effects of your country education remain with
you", says the villain, Joseph Surface, to Lady Teazle when he
vents his anger at her rejection of his insidious advances; and
Sheridan thus pays a compliment to the virtuous characteristics
of country middle class people of the period which he is dis-
cribing,

Similar traits of this simple rural honesty, combined
with pleasure in quiet comfort and modest wealth are to be found
in such characters as the sincere if rather unsophisticated Sir
Roger de Coverley; or, earlier still, Corin "the natural
philosopher', and the Shepherd who adopted Perdita, though the
Nincompoop Slender, his stupidly cunning Uncle Shallow, or the
truly "boorish" Parson Trulliber should put us on our guard
against taking it for granted that rural England in past days
was entirely either Utopia or Arcadia.

Still, what we glean from history and the literature of
the countryside and its people during Medieval and pre-enclosure
times makes not unpleasant reading; and though perhaps the
case against enclosures has been exaggerated by modern agitators
with axes to grind, and though fhere may be something to be
said for the increased production and general progress in
Agriculture since that time, there can be no doubt that rural
life lost some of its charm as well as some of its seif-reliance

as a result.

The great movement, rather vaguely termed the Industrial

Revolution, has just as profoundly affected rural England as

those great hives of industry clustered round our ports and
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coalfields,

Rural depopulation, poverty, ignorance, the loss of the
sturdy independent yeoman splrit, the supplementing of starva-
tion wages out of poor rates, the economic effects of the
Napoleonic wars, the Corn Law agitation, all these stand out
plainly in accounts of historians, novelists, and Cobbett-like
reformers as well.

Yet side by side with these troubles, it is possible to
read not only in books but on the land itself, its herds, and its
buildings, of less unpleasant matters; the gradual improvements
of cultivation and drainage, the pioneer work of Coke, or
Townshend, the abandonment of the "fallow" system, the breeding
methods of Bakewell and other famous improvers of stock, the
more recent introduction of machinery, better transport, the
laying-out of more capital, the founding of experimental stations,
the growth of the Royal Agricultural Society and other bodies;
these are only some of thé more agreeable matters of which we
learn, Coming to even more recent times, the effects of
foreign and colonial development, aided by cheaper and more
rapid ocean transport, the ever-growing demand and opportunity
for brains and the increasing comforts and luxuries in urban
life, the great struggle against circumstances of landowners,
tenants, and labourers alike in the difficult years towards
the close of the 19th Century, with a more hopeful position
before the war, are all set out plainly in any history of
country life, while the application of biological, chemical
and other scientific discoveries to agriculture has greatly
improved both in quality and quantity of animal and vegetable
produce; yet the steady loss of arable acreage (134,000 acres
in 1926 alone, and this was a smaller decrease than usual), the
consequent decrease in rural population and employment, the
gradual disappearance of the skilled rural artisan, together

with the well-disposed landowner and rural leader, are matters



for searching thought.

The rather artificial prosperity due to the Gfeat
war, followed by many heavy losses, yet served to focus
attention upon certain outstanding points of national
importance, and everyone now realises the gfeat national
asset or even necessity of a prosperous, contented, and
wealth-producing rural community; a great impetus has also
been given to the study of such problems as rural economics,
social life, wages boards, co-operative markebting, credit
facilities for large estates and small holdings, for long

X. and short periods, and agricultural engineering and
transport, and the historical side of these matters.

Many matters connected with these are at present
under discussion, not always wise or cool, it is to be

feared; on one point, however, all seem to be agreed, that
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Xe Books on General Land Problems and History:-
Turnor - Land Problems and National Welfare (Methuen)
Irnle - The Land and its People. (Hutchinson 1925)

" - English Farming, Past & Present. (Longmans)

Marriott - The English Land System. (John Murray 1914)
Fordham - Rébuilding of Rural England (Hutchinson 1924)
Orr - History of British Agriculture (0xford Press)
Ashley - The Eccnomic Organisation of

England (chap. on Agriculture) (Longmans)

Dampier-Whetham - Politics and the Land (Camb, 1927)

Hammond =~ The Village Labourer 1760 - 1832 (Longmans)



(X.) there is greater scope than ever before for the rural

educator and social worker.

This wider recognition of the power of education
has come at a time when great strides are being made in a
seientific development of educational theory and practice.
Tt is true that the germs of many so-called modern ideas
are to be implicitly or even explicitly found in Plato,
comenius, Locke, Rousseau and other writers, but whereas
in former times the educational thinker was often centuries
ahead of current practice one might almost say of the present
that a certain amount of confusion has arisen owing to very
healthy simultaneous theorising and experimenting in many
directions,

fuch of this activity is due to two factors:
the very important change of emphasis from formal and
analytical psychology to genetic psychology as the principal
science upon which the educator may draw; also the attempts,
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(X.) Vide leader in Times Ed. Supplement Jan. 31lst, 1925,

e.g. The last-mentioned authority (Dampier-Whetham) rather
too complacently remarks (p.l89) "Our education machinery is
now excellent and only needs developing on existing lines."

Cne may question the entire suitability of existig& lines;
indeed the writer quoted admits (on same page) "Thére are not
enough teachers or students".

Again, on p. 191, he writes "Some landlords have let
their houses, and are unable for the time to live on their
estates and look after the people;" ignoring the fact that
in Denmark, Canada, and elsewhere, the "people"” have managed
very well without such "looking after",

The same too complacent attitude is again revealed on
p. 191, where he says "all rural troubles will largely
right themselves when agricultural depression disappears,"
for it is highly probable that some agriculturalists, once
prosperous again, would be quite willing to leave many
conditions in such a state that agricultural depression
would most surely return.

These criticisms do not imply that the present writer
denies the great help which a good landlord can render, or

that economic prosperity in the rural areas is perhaps the
greatest need at present.
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quite reasonably successful, to place Education itself as

a Science on s more exact mathematical footing. People as

a whole are now beginning also, to recognise more widely as

a people, the fallacy of confusing ILearnedness with

Tducation, a relic from the worship of Knowledge which

became embedded in our Schools in the 18th and 17th Centuries,
snd which, like other bad and good features, has been allowed
to remain by reason of the deadening conservatism inherent

in any custom-ridden system.

In the rural circles here considered, the dire results
of excessive trust in mere learning have led to the opposite
extreme, and one has to admit that, foolish though it may be,
there has been some real justification for the farmer's
suspicion of "book" knowledge.

There is, however, as Professor Sir John Adams has
pointed out in hisg "Evolution of Rducation Theory" a
distinction between true "Xnowledge", and mere learnedness.

Now, when we think of the centuries which elapsed

before the highest ideals of Comenius began to be adopted
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Xelse = cf Book V of Wordsworth's "Prelude" for a reconcilis-
tion of these extremes.

Xe2. = There is also the type of mind, fairly common in rural
circles, referred to by Jung, p.377, Psychol. Types
(Kegan Paul); "To the man who is always ranged upon
the side of concrete thinking, an abstraction appears
as something feeble and decrepit.”

The opposite view is given by Woodward's trans-
lation of a dictum of Vergerius (in Vittorino da Feltre
and other Humanist fducators p.182) "The man whose mind
is wholly taken up with speculative literature may be
much to himself, but of little value to a city, either
as a ruler or citizen."



or the generations which passed before the more useful
parts of Rousseau's educational works were recognised, or
before the spirit of Pestalozzi or Froebel had inspired
thé mass of teachers, we must view with astonishment and
gratitude the speed with which, in educational and other
circles, knowledge of the educational applications cf such
philosophy as that of Bergscn and of the principles of
Freﬁd, McDougall, Montessori or Binet, has spread; indeed,

X. we already have the "Neo-lMontessorian" child;  the gathering
up of new psychological ideas into "The New Psychology';
and the carrying forward of Binet'!'s work by Terman, Burt,
Ballard and others; while the Newton-like work of Spearman
is an achievement of which Englend may well be proud.

Even the present writert's twenty-odd years of
teaching experience have seen both methods and sims con-
gsiderably modified for the better, though it is certainly
true that some recently evolved principles are more difficult
for the teacher to put into practice.

And this study of the mental processes underlying
education has been extended to a renewed and more enlightened
study of man as a sccial being, and the same healthy signs
of temporary confusion, speculation, and experiment are to
be found in this field of work. There is no doubt that the
present time will be marked as an important epoch of great
consequences; with this difference from many of the older
steps in the advance of civilisation, namely, that the moving
forward has become a little more consciously directed; the
massive, unwieldy world-forces are not now quite so free to
work themselves out blindly chiefly because a greater
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X. cf. The chapter thus named in Culverwell's "Montessori
Principles and Practice.”" (Bell)
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proportion of the race is vaguely alive to what is going on,
while more and more leaders in various spheres of human
activity are definitely and closely conscious of trends in
progress.

Of course, this coincicence of psychological and
sociological advance must and does influence all the affairs
of menkind, and particularly all phases of the process and
administration of Education. "Many problems of national
"economy cannot be solved unless the people are well educated;
"so also it is impossible to introduce educational reforms
"without corresponding reforms in economic, social and even
"political conditions".

It is the writert's purpose, however, to consider
here chiefly the connection between these historic events and
one part of the task of building ﬁp the future rursl community;
partly because there seems some danger of modern urban and
industrizsl matters being allowed to take rather undue
precedence; partly because it seems to be specislly important,
for national reasons if for no other, that the opportunity
now afforded, and the interest now shown, should not be lost,

For, though many of our present rural leaders are
men of forcible character who are bitterly opposed to anything
"educational", and even more violently to its cost, there

are to be found others with more enlightened outlook who
are bresking with traditional principles and thereby coming

to the test which all progressive men must face - Are they
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Kirchensteiner "Education for Citizenship", page 36 (Harrap).

(How far this attitude will be maintained after the Rating

Relief policy outlined in the 1928 Budget proposals
remains to be seen.)
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capable of planning and carryirg out intelligent advance?
Have they sufficient foresight and determination to draw
others with them? The writer's research and enduiry have
produced evidence in favour of a rather cautious affirmative
reply, but a word or two may be said in mitigation of the
opposite type.

Tive hundred circulars were recently addressed to
prominent farmers in all the important districts in England,
inviting expression of opinion on their own Education, on
that of their children, and on various social tendencies in
country life at the present. Though stamped addressed
envelopes were provided, less thaﬁ 5% replied, nearly half
of these being from two districts; plainly some leadership
had been at work there. But if the prominent persons of
the farms are of the type indicated by these returns, or the
lack of them, one is tempted to ask, "What of the rank and
file?" Yet, quite aﬁart from a universal unwillirgness to
reply to guestionnaires, this negative result must not be
interpreted in too unfriendly a mamner. In my own district,
circulars were not sent, but personal enguiries made, and the
impression left is that there is not so much indifference or
lack of ideas as one would expect from the above returns.
Prominent among the replies were those from old boys or
public and secondary schools, all of whom state, too, that
they have kept up a study of scientific farming since leaving
school.

One has to ask - "What are the hereditary tendenciles
and traditional habits of the tenant farmer class which seems

destined under present conditions to bear the responsibility
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See the REducational programmes of the Central snd
Associated Chambers of Agriculbture. (lst in 1916, 2nd 1926)
also the joint work of the National Union of Teachers and the
Fational Farmers' Union, (though neither of these fully consider

. the important work of training the rural leader.



of rural leadership in most parts of Ingland?" These are
considered in detail in a later section of this work, where
an answer is sought to the question - ""hat material has the
rural secondary school to work upon in its attempt to
produce the future rural leader?” Here it is sufficient to
remark that the social, economic, and natural influences
have been of such force that only a very exceptional
individual could be expected to break away, and ally himselfl
with the progressive forces of civilised society in the

20th century.

Indeed, were it not that the time seems ripe for an
attempt, and that the matter is of enormous national impor-
tance, the task of striving against such an inert mass of
traditional prejudice might seem hopeless.

Centuries ago, Aristotle pointed out that there
are some people who have no conception of what is noble and
truly pleasant, because they have never tasted it, and asked =~
"Where is the theory and argument which can reform such
people as these?® His own reply was - "It is difficult to
change by argument the settled features of character.”

The writer has found the same pessimism when
discussing this matter with some of those in authority in
rural education; but his hope 1is that what argument may
fail to do, external conditions =nd educational factors may
accomplish, and that even if our work is delayed for a
generation or two, it will be all the easier if active
opposition can be stilled; and it is not impossible, if
difficult, to turn such into active co-operation.

For it is evident that the forces of scientific
advance in Agriculture, of enlightened aims and methods
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Ethics Bk X. Weldon's Translation, page 344 (NMecMillan).
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of education, of wide interest in economic and social
progress are at the present time converging; and the present
work has been undertaken in the belief that a judicious
blending and directing of these forces can mark the opening
of a new epoch in our country life; which will react
favourably upon national life; for, despite past losses
in men and wealth, numerically great, and qualitatively
greater, agriculture and its connections still employs a
greater number of the inhabitants of these islands than

any other single occupation. As Mrs. Masterman, from the
Chair, at the Conference of Rducational Associations, 1¢26,
said, "If civilisation chooses to take the risk of putting

all its eggs in the industrial basket, we risk our all on

an Institution which has shown itself capable of a great

It is of vital interest even to the people living in the
towns that there should be benind them a vital and living
country 1ife".

The probably intentional redundancy only serves to
compel attention to an undeniable truth.

In another chapter, the writer has attempted to
formulate certain philosophic principles, which besr upon
rural life and work; it would appear that a definite
claim might be made for the superiority of this section of
community life over other non-rural elements; here, at least,
we may point out that the common sssumption of its inferior-
ity has no philoscphical basis,

In passing, one cannct but note the enormous
interest being taken in the U, 3. 4. in Rural Sociclogy
and kindred matters: it is thoroughly recogniszed by those
responsible that pionesr work, in getting adequate progress

combined with retention of desirabls rural sglements, is
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most necessary, though difficult.

The Reports of Annual Meetings of the American
Country Life Association afford stimulating reading to
anyone who has these matters at heart.

But if even an equal balance is to be restored and
maintained between these two phases of national life, there
1lies before the educator a formidable task; in industrial
circles there is at the present time increasing effort
to seek out a means of combining vocational and 1life aims
in education, particularly in post-primary education; it
is the possibility and necessity of similar efforts in
rural education that we are to consider. It is the present
writer!s belief that, whatever advance is made in any
industry, educational, scientific, economic, or social, and
whatever raising of the general level of intelligence and
knowledge in the rank and file may be, the well-being of
the concern as a whole must continue to depend upon those
who for whatever reason are the leaders.

It is generally admitted that the influence of
most English Secondary Schools upon the characters of
pupils is of greatest benefit in training for leadership,
provided that school life is long enough for this influence
to be really exerted upon the pupil. l

Good preliminary home and primsry education are,
of course, needed; further development after secondary

school life should be provided for, but, apart from
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€.8. Reports of:-

1921 Conference on "Town and Country

Relations." University

of
1922 Conference on "Country Community Chicago
Education," Press

RN R DL N L )

1923 Conference on "The Rural Home".



exceptional cages of men, particularly gifted, who rise
to eminence in spite of drawbacks, it is still true that
we have to look to the higher forms of our best secondary
schools for adequate training in community service and
cheerful leadership.

X. Again, various policies of political parties for
re-organising our land system and similar matters are now
in point, some of a rather revolutionary nature; this is
not the place for discussing their merits or demerits, but
it is assumed that, following the traditional British
custom of moving slowly from precedent to precedent, such
changes as are made will be gradual; possibly the number
of small holdings will be increased; possibly the already
rapid disappearance of the larger estate owner will be
accelerated; perhaps, on the other hand, circumstances
will arise under which quite opposite movements will be

set up; but in any case, the chief burden of local {or

even wider) leadership, of advance in scientific cultivation
and economic reform in the countryside will have to be
Lorne by the larger tenant farmer or the newer farm-owner.
In connection with political matters and agriculture's

X.1l. post-war plight, it is significant that an American business
man concludes that "Agricultural depression is not to be
altered by political action or legislation in aid". "The

X. Conservative - "hite Paper Cmd 2581 - 1926.

Labour - A Labour Policy on Agricuiture 1926 T.U.C.

Liberal - Land Policy Proposals {(Lib.Publ.Dept) 1026.

X+.1le From an address to the American Country Life Association

by 2.L. Cromwell, President of the New York Stock Exchange.



gradual weakening of traditional influences is not to be
deplored, if new sources of leadership can be discovered,
and a new sense of responsibility cultivated amongst those
who have been inclined to look to a few leaders to shoulder
their responsibilities for them", says the writer of the
booklet of the National Council for Social Service on
"GCorporate Life in the Village™.

Even if our assumption be incorrect, there are now
sufficiently numerous districts all over the country where
these conditions prevail to justify a consideration of
certain definite guestions which arise for those responsibvle
for organizing and carrying on our Rural Secondary Education.

These questions are - "That sort of lesader do we
want to produce?" "vhat material do we have to work upon?"
«so and "What means in the way of buildings, equipment,
curriculum, and above all staffing, and subsequent further
education can we employ towards securing our aimse"

These are sufficiently clear-cut to be dealt with

in separate sections.
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"Ihere our desires are,
and our hopes profound'.
(I.aurence Rinyon)

"gome work of noble note may yvet be done."
{Tennyson. )

--=000-~~

The qualifications reguired for his work and position
by the ideal type of tenant or owner farmer into whose hands
for good or evil the chief power of the countryside seems to
be passing, are stagcering to the uninitiated.

He must be energetic, alert and skilful, mentally and
physically; he must be able to understand and apply rationally
the scientific advances of his own and former times in so far
as they affect his operations and stock; his business methods
must be far-seeing and economically sound; he must be a tact-
ful leader and sympathetic master of those under his employ;
he must be a willing and, upon occasion, self~-effacing co-
operator with his fellow members in Agricultural Society.
Farmers! Union or whatever combinations may exist; he must
not be 30 narrow as to take little or only selfish interest
in parochial affairs, and he must be sufficiently broadminded
and well-informed to play an intelligent part when reguired,
in County, national or even wider public matters beyond the
limits of home, farm, village or other local organisation.

Tt may be maintained that exactly similar requirements
are to be sought in urban leaders of industry and society;
this is true; but, having regard to the numbers of leaders
and led in each case, the need for a larger proportional number
of rural leaders will at once be seen. Even if the huge

industrialised farms desired by some reformers and already



existing in some places become universal, this proportional
difference would still remain, though slightly diminished;
and though the setting-up of more of these larger concerns
may yet possibly prove to be one solution of our rural
difficulties, it is not likely to be a sudden change; and
in any case must be brought about by men of the proper type.

Moreover, the similar conditions under which many
urban industries are carried on allow similar training to
be successful for leaders in various occupations: and, town
life itself with its closer and more obvious social
dependencies has in influence of its own; but it must be
admitted that the case of the agricultural world is different;
no other industry is sufficiently like it to warrant the same
preparation, and we shall see that the material upon which the
preparatory work is done is of a different tyvpe from that
usually associated with industrial and other leadership; and.
without in the least subscribing to the frequently expressed
opinion, more often heard in America than here, that vocation-
al training or bias can begin at a very early stage in school
life, the present writer will endeavour to show in a later
section that some modification in the curriculum, and more in
the staffing and organisation of the rural secondary school
should be carried out.

It is not sufficiently realised that we have here
what are really two necessary principles in all Education and
which are indeed rather complementary than diverse; we have
to secure both many-sided interest and self-realisation. 1In
the particular problem here considered, can we combine a
widely cultivated rural mind with special qualities for
definitely rural leadership and at the same time with the
requisite modern scientific knowledge and methods? Before
answering this, it is well to note that in a mind of many-

sided interest, it is not necessary that all interests should



be of equal value or pOwer; but a wide interest ma: well be
obtained, accompanied by, or even arising out of, certain
central specisl interests; it is the effort of this thesis
to show that given the right opportunities in staff, method,
and other circumstances, special attention may well be devoted
to these particular interests, not forgetting, as Herbert

X.l. Spencer pointed out as far back as 1873, that mere knowlesdge
of environment is not Education, but inter-relation and use of
facts 1s the thing.

If we sssume that at bottom most pupils! endowments
are pretty much the same, is there any justification for
regarding the main duty of certain schools as the training
of rural leaders?

Subject to the proviso that in this great work the
school can at most play only about one-third of the part (the
other influences being naturai endowment and previous nurture,
and post-school life-activities,} we may claim an affirmative
answer. There is as far as it is humanly possible to see,
sufficient similarity in the three other factors above named,
in practically all pupils attending the schools we have in
mind, to warrant this.

Without advocating ant narrow conception of the work
of the school or of life itself, we have to stress the fact
that preparation for LIFE may well be preparation for narrower
life within a broad LIFE, and special attention to the former
is not unjustified if at the same time the wider issue is not
ignored. In this respect we shall later see that staffing
and similar conditions are really of more importance than
time~tables and specially biased curricula.

There is another consideration to be borne in mind;

X.2.28 Adams has shown, the idea of Education as the culture of a
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Xel. Spencer. "Education". p. 90.

Xe2+ FEvolution of Educ. Theory. p. 162,
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human being as such is of comparatively late origin; previous
aims had been far more ad hoc. Is it to br thought reaction-
ary to suggest that the newer aim is sometimes too ideal and
needs an ideal world for its fulfilment? And that under our
present admittedly far from ideal conditions it is wise to
take account not only of past but of future environment of our
pupils? And that such a course will in all probability bring
us nearer to the ideal world than to assume what does not
really exist?

Eventually it may well be that an accepted habit of
wide and long secondary education for the farmerts son will be
fixed, though it will be difficult to form, and will require
special organisation to foster it; and it is suggested that
even then, about the age of 14-16, some modification in the
rural secondary school as compared with its urban counterpart
would be beneficial; at present there is something to be said
for some modification of all secondary schools (there is such
in most primary schools) in order to bring them more into
touch with things not merely of rural but of human import.

A similar problem will arise later In the consider-
ation of the functions of the secondary school as distinct
from the Primary and Central Schools. For the present, it
is enough to emphasise that we are to produce not only the

best possible farmer, not only the best possible social and
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There is already some indication of future development
in this direction; the Roard's Annual Biology course
for Secondary Teachers, Cambridge, is not necessarily
or even primarily intended for Science Teachers alone,
or even for Rural Teachers. Pioneer work is being
done towards a new orientation in School Science
teaching, in order to avoid the danger of a too formal
identification of "Chemistry and Physics" with "Science"
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industrial rural leader, but a combination of the two; no
doubt, a difficult task, especially with the material to hand,
but a task which, successfully accomplished, would lead to an
almost mechanical solution of most of the rural difficulties
in English lifé.

The present Writer, from many years'! experience as
a teacher and social worker in village 1life, and as spare-time
worker on the farm too, would never dream of belittling the
important national work of the rural elemeniary school; nor
would he deny, but wholeheartedly affirm that the past decade
or two have shown tremendous improvement in the staffing,
equipment and general work and aims of these schools; but such
improvement has, in part, only served to aggravate many social
and other troubles in rural areas; there has been a widened
outlook, a tendency to arouse restless activity, accompanied
by little opportunity for accomplishing the 1life aims which
must go along with these; and one object of the present work
is to show that without adequate leadership, and improved
leadership of the village industries and community on the lines
suggested, any improvement in Education at "lower" levels,

however to be desired, is rendered difficult, and in the long
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The modern American reformert's attitude to this problem
is shewn by this extract, "The High Schools do not exist
for the purpose of preparing for College the relatively
few graduates who enter College Halls, but for the
purpose of giving to all who attend them the best
possible preparation for a happy and useful 1life in
society and state”.,

Brown. "The American High School",p.383. (McMillan)

Morris. "The Village College! Camb. Press. 1924 on p.3.
"Adult education, rural libraries, and village halls will
always be fighting a battle already half lost, if, leaving
the village system of Elementary Education as it is, we
forget the older boys and girls, and allow the ablest of
them to be stolen by the Secondary Schools of the Towns"
and on p. 6, Morris advocates the Senior Central School

as chief means of fubure rural post-primary Education.
This point is considered in a later Chapter of this thesis
on Rural Scholastic Institutions. ¢.v. (The present

Writer would prefer Senior Central Schools and Rural
Schools as well).



run ineffective. Tt is to the Rural Secondary School that
we ought to look for a solution of the difficulty.

Perhaps this exalted view of the work requirec
from the Rural Secondary Schocl may appear exaggerated, but
its importance cannot be denied, even by those whose aim is in
theory a complete systém of peasant holdings and a peasant
community, which is suddenly and viclently to take the place
of the present admittedly unsatisfactory conditions.

Let us now proceed with a more detailed examination
of the chief qualifications enumerated above.

Whether the future farm is to be the lerge industri-
gl concern, or a huge co-cperative centre, or a smaller affair
worked by the farmer, his farily, or one or two labourers,
physical alertness, powers of endurance, and skill must be
acquired by all those who work, and, if possible, more by
those who lead, or by those who have to do bothj; for example,
only the man who has milked a particular cow himself can best
tell whether a second subordinate person is doing it properly:;
and though the thousand-acre farmer, educated (as this
research has shown some to have been) at Eton and Cambridge,
may look askance at this, or be inclined to dc manual work
only at long intervals, such matters must be seen to, if
efficient work is to be maintained. "Thy not employ a
responsible pailiff for such thingse" is asked. The reply
is that where conditions warrant it, this should be done;
but in that case the bailiff must be a good farmer and leader
of men, and his education is the subject here considered.

——

Besides, who shall supervise the bailiff? And, ws we have
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Xe. In his paper on Rural Leadership before the American Country
Life Assoc. Conference 1921, J. Campbell advocates special
training (for rural leadership) of the vocational agricultural
teacher, Though all would agree that every schoolmaster
must perform rather more than the ordinary share of community
service and leadership, it is useless to expect really
improved conditions until leaders arise from the social group

to be led i.e. from the farming classes Father than from
thelr teachers.




shown, conditions on the farm are never quite the same as

in other industrial concerns. It cannot be too strongly

urged that whatever may be the case in other businesses, close
personal knowledge of current jobs must be kept up in Agriculture.
0f course, here arise many controversiazl duestions of land tenure,
limitation of the size of holdings, chances of promotion for
labourers and so on, which are beyond the scope of the present
work, but which cannot be altogether ignored. After all, there
is only so much land in England, and the time may come when we
have more gualified men seeking to perform their part in its
cultivation and control than present conditions will allow; at
the moment, it is very certain that every acre of land is not

in the hands of a really capable and educated man; there are

not sufficient such to go round.

Rut the insight derived from actual experience of
certain operations and from the acguiring of skill therein has
an intrinsic value all its own in affecting the ocutlook of the
man who gains it Robert Burns'! descriptions of rural scenes
and toil ring far more true than the graceful dilettante works
of Horace, Gray or even Cowper; sea-1ife is more realistically
reflected in the works of Conrad than in other tales of sea-
advanture; in all such cases the level of true humanism is
higher; and he who can both act and know 1s a better leader
than he who can only do one of these.

Moreover, the commonly held ides that most farm
operations sre unskilled is grossly erroneous; let the
uninitiated try to drive his first furrow, to pleach hig first
hedge, to build his first waggon-load of hay, or even to hang
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X 4 useful summary of recent researches into the psycho-
physical processes underlying skill is to be found

in
"skill in Work and Play", by Prof., T.H. Pear (Methuen)
vide also an article by Prof. Pear and Miss Burnett in

Br, J, of Psych. Oct. 1925 on "Wotives in acquiring Skill".



a gate accurately, to say nothing of handling a timid young
horse, or relieving a travalling ewe, and he will soon learn
not to "moek their useful toil", humble though it may appear.
So the would-be master farmer must be at least moderately
accomplished in all that those under him are to do, though
much of his time will of necessity be otherwise occupied,

Here, as we saw before, recent psychology with its
experimental work on the processes underlying the acquirement
of skill, and its revelation of the intellectual and emotionsal
accompaniments of physical activity comes in to aid the work
and understanding of the educator; "Man is something more than
a body loosely coupled to a ghost". Physical and mental
fitness are but two sides of the same picture, and the
traditional lack of alertness in the country youth (net alto-
gether unjustified by facts) is a matter for the deep concern
of the rural schoolmaster,

‘There should be general agreement, too, with the
requirement that the future rural leader shall not only possess
useful scientific knowledge, but should have rational mental
habits which will enable him to make proper use of the many
experiments which are carried on at the centres now scattered
up and down the land. This scientific knowledge need not
necessarily be profound, but as far as it goes it should be
thorough, and in the course of acquiring it a sound scientific
method should be larned; small amounts, with well-defined
principles, of Chemistry, Physics, Botany, Zoology and NMeteor-
oclogy should be included;  this will be considered later when
the whole curriculum is discussed.

The studies here advocated should provide the
future farmer with sufficient knowledge and reasoning power

to make him cease to be the victim of the plausible seller of
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too expensive manures or food-stuffs, or even of his own
enthusiasm for experiment the failure of which could be fore-
told by anyone with regquisite knowledge and experience; on
the other hand, it should tend to rouse an endquiring mind to
action, and lead (where needful) to a break with deadening
tradition.

Book-keeping and farm accountantancy have long been
taught at a number of "rural-bias" schools;  but it seems far
more important that the history and geography which underlie
a thorough understanding of economics and the business of
marketing should be well-known, even if the knowledge is to
be used in the future only as a means of following the mubual
operations of the co-operating society of which the farmer is
a member, The writer!s experience anc observation have
revealed an appalling neglect or ignorance of many of the cut-
standing facts of Industrisl History and Economic Geography.

Accuracy and speed in systematic book-keeping are
necessary in their proper place, and some lerger industrislised
farms, e.g. in Lincolnshire,‘are carried on in a more businesgs-
like manner than elsewhere; indeed,ba gtriect application of
principles of accounts to all farm operations would sweep away
many misconceptions among both farmers and their critices. But
a knewledge of broad economic principles and general world-
commerce is surely of at least equal importance to the future
farmer, and the powsr of wise action which results from a
thorough education is of more value than either of these.

It is easier to agree that sympathy and tact, with
courage and a sense of discipline, are needed by any employer,
than to lay down rules for providing these essentials, and the

. problem will need careful consideration later on when the
effects of school and home life are dealt with; here it is
enough to point out that without such traits the farmer is not

likely to be faithfully served, and he is a man far more in



- 10 =~

personal contact with his workers than most other employers;
he may be rather compared to the small master-carpenter in a
business of his own than with the head of a large business
employing hundreds or even thousands of men; how far even
this latter needs the traits which we are considering need
not concern us now; the future farmer must resemble Amyas
Leigh in the sea-fight rather than the Spanish Donj; "The
black-plumed Senor was obeyed, but the golden-lccked Amyas
was followed".

It will be also an agreed point that the education
of all our agriculturists should attempt to give both a
patient endurance of the caprices of an unreliable climate
and at the same time a scientific foresight and method of
combating these with some hope of success.

If the points here elaborasted are secured, one
would expect little difficulty about the relationship of the
farmer £o the fellow-members of his profession; possibly we
have here the greatest cause for the slowness of development
of co-operation in all branches of Znglish Agricultural life
in the past two centuries; a remarkable fact, when one
remembers that for most of our esrlier peasants and rural
folk, co-operation had been for many generations the keynote
of 2ll their village life; whatever drawbacks to the ener-
getic and progressive farmer may have resulted from common
grazing and other ground, there must have existed at least
some form of team-spirit; on more than one occasion in
history we find that the country-folk of whole counties rose
against oppressions with at least some show of union,
especially if some leader appeared who possessed force of
character as well as a realisation of the exact situation and
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X. "If 'tesn't hands together, !tes nothing",

John CGalsworthy in the "Freelands",
quoted by Mr. J. Wyllie of Wye figricultural College
in an address to Farmers' Club, March, 1927,
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complaints of those under his guidance.

Recent economic depression and, let us hope, higher
motives, drawn possibly from a realisation of some of the
lessons which the sacrifices of 1¢14-1918 have taught, are
leading our farmers to more and more united action; there 1is
no doubt that the present National-Farmers' Union is by far
the most representative and most widely influential society of
its kind that has ever existed in Ingland, though the co-operation
of many of its members may not be very hearty when personal
sacrifices have to be made, and though many members regard it
as a necessary evil in the way of self-defence. Is it too
much to hope that by starting with another footing for the
next generation (not ceasing to do whatever is feasible for
the present one) we may obtain not merely defensive action,
but united and whole-hearted progress in other directions of
mutual help?

The writer has met many of the lesders of this
Union and can affirm that this wider social spirit is already
at work among them; and too rapid progress among the
backwoodsmen btype cannot be expected, This problem is
referred to elsewhere. A more humanistic social spirit must
be secured, not by force of outward eircumstance, but life-giving

and inspiring from within. And it way be stated without

Av]

any vindictiveness that the man who prefers complete

selation

l_..‘o

{

in his profession will soon he out of the profession altogehter,
at any rate as a leader and probably as an employer too, One
of the chief reasons for past stagnation has been the widespread
if unconscious notion that the tenant of land is to use it

as a means of mere living; if all immediate family needs

are on the average moderately satisfied, and if rent, rates

and taxes can be grumblingly paid, then, it is considered, all
that can be expected from the land had been obtained; it is the

old idea of every man dwelling in peace under his own vine and fig~-
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tree; few have realised what recent events have very
forcibly shown, that the land is a national resource, and
must contribute its share towards the natiocnal presperity, to

say nothing of the provision of a sturdy race to keep up the
supply of material to fill the gaps which are unavoidable in

a modern urban industrial population, in spite of the enormously
increased improvements in sanitary and other conditions.

Quite recently a Southern farmer declared to the writer
that the only way in which a tenant farmer could be comfortable
and pay his way was to be the tenant of a landowner with urban
interests and a good annual income derived from a town industry;
this annual income was tc be spent in the country districts.

I found that he had never entertained the idea of a wealth=-
rroducing countryside, or even the wise laying out of the land-
ownerts surplus capital on improvements which might be expected
to pay for themselves in course cof time; nc, 1t was mere
expenditure in the country of the money made in the town that
he wanted. Shortly after this, I wmentioned the conversation
to a secondary schoolmaster in the market town of the district,
and found to my astonishment that his attitude was exactly the
same as that of the farmer; the purpose of existence, as far
as the countryside is concernsd, is to vegetate, Lo be kept
going by a direct or indirect levy upon the wealth of the town.
0f course, one can see that this attlitude is partly
at least due to the proloanged superiority in wealth of the city
over the village. Later inquiries showed that the farmer in

guestion was a prominent memwber of his particular scociety

-
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several local governing bodies, a manager of local schools, and
a tenant of several farm holdings which had successively been
brought under nis control; also that the schoolmaster was
mainly responsible for the further education of most of the

farmers! sons within a very wide county area, Perhaps this is

an extreme instance (though similar facts were found in other
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places), but drastic changes in the organisation and provision
of a wider economic education are surely indicated for rural
areas like the one in which it occurred.

"pAg a result of co-operative selling of tobscco by
American producers, the price to the produceyr was doubled
after one year's working, without any increase in price to
the consumer".

0f course, urban industries must be prepared to back
up the work of the agricultural comrmunity by economic or even
political support; another fact which has not been widely
recognised, this time by the urban dwellers., Teo the old
saying that "one half of the world doesn't know hiow the other

half lives", one feels tempted to add "and doesn't care either",

-

It is worth while to note that recent psycl
comes to reinforce the reformer's position in this matter by
its deeper researches into the main springs of common action
among human beings, Jjust at a time when world-movements and
the march of events have fixed ments minds on the same pheno-

mena; though, indeed, many writers on Ethics and Sociology

@]

had previously pointed out the necessity of commron action even
for individual development towards higher things. "o man
liveth unto himself alone" is not a mere statemsnt of an event,
or a precept in human affairs, but a primary condition of the
possibility of human existence as we know it; indeed, we can
g0 ;s far back as Aristotls for the well-known statement of this
principle - To live alone, one must be either a God or a beast.
But this is only just now beginning to be seen by the majority

of our rural dwellers.

This new and more intimste interest in the value of
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X. Article by A, Sapiro on "The Economic Rducation of the
Farmer", Page 53. (Report of Ameriecan Country Life Assoc.

1921).
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co-operation with the fellow-members of his profescsion is

already leadin

<

o the more alert countryman to ses that he has

a duty to his village, his country, and other wider organisations,
whether for government or any other activity; he sees that the
ideal countryman, like the ideal townsman, must be as far as
opportunity allows, a true "citizen of the world"; whether

it is better for this attitude to be explicit or not is a
matter to be considered when discussing the influence of

school 1ife later on, but the point here noted is that th

man whom we want to produce must have this trait; it matters
not for the present purpose whether he has it without asking
himwself if "the eye of Dubty be on him", or whether he "relies
upon the genial sense of youth", though indeed it is well

for him to have definite principles upon which he can rely

"in case of need".

Now for the majority of farmers who have reached
this position or anything like it, in the present generation,
the process has been a long and not altogether pleasant
experience; but there is no reason why it need be so0; there
is every possibility, through the influence of a properly
organised school 1life, of the same or a better result being
obtained by a converse process, so that the Tarmerts son may
bring to his life work tendencies and habitudes leading to

all the activities mentioned above; that is, he will strive

to be a man first and a farmer afterwards: and to treat his
fellows in the same order. For, as Orr very well sums up

"The progress of Agriculture depends
(1) On Mant's knowledge of nature, of soils,
of seeds, and the proper way to handle them".
(2) On his kmowledge of human nature and of the
way in which men should treat each other in

X p. 19, Hist. of Br. Agric. (Oxford Press).
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order to preserve their contentwent, and their
lovalty to each other in a common enterprise",
But, Orr goes on to remind us, "1f a plan intended

.

to secure fair play does not also secure economy and efficiency,
it is bound to fail".

The means to this end are discussed later; here
it is indicated in advance that the primary, or even the
central school, be they never so efficient or high-toned, are
usually prevented by mere brevity of time from a thorough
accomplishment of what is needed; even the best secondary
school reguires later influences of the right kind to drive

home the beginnings which have been made, and it iIs an

unfortunate and degrading fact that, except for some shining

farmer's son have tended to destroy rather than develop the
altrulstic characteristics for which the English Secondary
School is rightly famous; while the actual influence of the
secondary school upon him has been of little value owing to

his short school life and its failure to stimulate his interest
either in his surroundings or in human relationships.

These characteristics, which the Young Danes can
derive from his Folk High School, and which are not particularly
noticeable or emphasised by the Danish Secondary School (this
was admitted by two prominent secondary Masters in Denmark) are
allowed to be the peculiarly Tnglish schoolbhoy!s traits, and
how few of the boys we are considering get what they might
from their schools! There is, too, one matter in which the
Danish and French secondary schools are superior on the whole,
that is, in sheer power of teaching; this is another point
which will have to be dealt with later on. It is comforting
to be told, as the present writer was told by a Danish
secendary assistant master, that some Danes are hoping for great

benefits by adopting more of our prefect system in their larger
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secondary schools.

Tt matters little where this spirit of loyalty and
leadership is obtained, but one must point out that we have
very little opportunity in England for getting it from such
institutions as the Danish Folk High Schools; one has to
see these at work to understand fully what they can accomplish.

It is true that the corporate 1ife of the Agricul-
tural College and Farm Institute can do much, but it is a
fact that at present, only a small percentage of the persons
we are considering pass through these places.

An attempt has now been made to answer the guestion
with which we set out - What do we want to produce? It has
been shown that only a superman could fulfil all the require-
ments here given; but the demand for very similar traits is
being met with fair success in other walks of life, and
though, as has been shown, a greater proportion of men with
powers of knowledge and leadership is required in agriculture
than elsewhere, there ought not to be the great disparity
between the two cases which exists at present.

It is high time that everybody in Agricultural
circles and rural educational circles alike realised the
necessity of clearly formulating some such aim as has been
outlined; possibly details mizht be adled or taken out, but
it is claimed that substantially the regquirements are as
stated; moreover, they do not clash in any way with the
developrment of individuality which all Education must provide.
But from the Writer's cofrespondence and personal contact
with representatives of educators and practical agricultur-
alists in areas stretching from Cumberland to Sussex, and
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X. Of the many books connected with educational lessons to
be learned from Denmark, the following are noteworthy:-

Rider Haggard. Rural Denmark and its Lessons (Longmans)
Foght. Rural Denmark and its Schools (McMillan)
Begtrup, etc. Folk High Schools of Denmark (0xford Press)
Harvey & Rippien. Denmark and the Danes (Fisher Unwin)
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from Devon to Lincolnshire, the general failure to keep this
IN VIEW is only too plain; either there is no special con-
sideration of the matter at all or there is definlite opposition
to any form of teaching which gives more than the three R!'s,
though some farmers add to the latter a knowledge of Chemistry
and other science and manual training bearing upon Agriculture.
There is, too, the Educator who declares that no special
consideration ought to be given to the case of the would-be
farmer, that the secondary school as it exists is there for
him to attend or not as he chooses, and for him to receive the
peculiar English training which it gives; the very plausible
argument being that the time for specialisation comes afterwards
at the Farm Institute or Agricultural College, an argument which
may be much more in place in another generation; even then,
as we shall see, some modification of staff, curriculum, and
examination syllabus will be needed; and there is the farmer
who asks that only what is of direct use to the boy in his
later life shall be studied, and demands the omission of what
by the all-too common opponents of Education in general is
termed the "frills of Education".,  And these failures to make
the best of our schools are manifested at a time when all
circumstances are making the need for improved rural leaders.
a very sore one.

Still, even since the present definite research began,
a gradual improvement is indicated, énd all along there have
been splendid exceptions, to many of whom thanks are due.

It will have been noticed that we have purposely
confined our enquiries to the gqualifications needed by the

future rural male leader. The reason is not that this is a

fundamentally distinct problem, or that the farmer!s wife is
less important either on the farm or as a social unit than her
husband; indeed, her preparation for life and her part in the

home and in the outside rural community are perhaps of greater
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importance than her husband!s; but, in the first place, we
have as vet no systematic form of co-education in secondary
schools, though very valuable pioneer work is going on in oneA
or two; secondly, one or more of the present farmer's sons

is almost certain to become a farmer, while it may well be that
the daughters will sever their connection with rural 1ife when
they marry; (the brothers may take wives from the urban areas);
thirdly, the present customs of land tenure, culture and manage=-
ment make the male leader oubtwardly in all cases, and wholly

in many, the more prominent person.

Tf the large industrialised farm becomes more widely
the fashion, these factors will certainly not tend to decrease,
except in so far as the tenant of the small farm becomes a
working foreman on the larger in return for his loss of tenure;
if the smaller and more "family" type of farm becomes the
customary rule, there will then be need for careful consider-
ation of the preparation for 1life of the future wife and rural
female leader; still, many of the principles here set forth
will be applicable in that case. There ig, too, the problem
of the city mant!s son who takes to farming as his 1ife'é work;
I have usually found that this type is well trained at the
Agricultural College. For the present the problems raised
are guite sufficient.

Refore pessing on to the next section, it is well to
ask how far the aims here put forward are in agreement with
those recently formulated by prominent educationists. Before
doing so, it may be pointed out that, whatever general aim be
adopted, it is quite proper to modify one's procedure within
the limits chosen, in order to meet special purposes which can
be reasonably undertaken before the close of secondary school
life at the age of 16 or so0; also that the more general (and
therefore generally acceptable) the statement of the prominent

man in educational circles may be, the more must we consider
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the possibility of interpreting it in the light of our special
needs at the time.

with this proviso, let us take the following as a
representative statement:- "The aim of education is the
discovery by man of himself, and his use and enjoyment of his
powers; it is the discovery, also, of & world in which he must
intelligently and loyally play his part; it is the discovery,

further, that this world, material, thronged with men and

women 1like (and unlike) himself, to whom he owes.plain duties,
and from whom he receives services, is more than material and
temporal; that it is a system of relationships, spiritual and
eternal, to be apprehended by imagination and faith'.

This very comprehensive statement of Prof., Campagn-c

o

o

oe
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in many ways beyond the scope of our present thesis,

simply because it showsg that education and life are co~durational;
but it is slso clear that in the earlier pages of this section

we have elaborated many peints which are the foundations of
education as he conceives it%. Perhepse the most prominent

matters are those relating to inte

ot

ligent use of human powers in
one's particular place in human affairs; and to the reciprocal
play of duty and service, It is beyond the limited scope of
this thesis to deal mwore than very broadly with the climax of
Professor Campagnac's statement, which may be best summarised in
his own words "To be in the world but not if it is the purpose

of education". In pa

6]

sing one wust just ncte with profound
regret the failure of many rural clergy to take a really
effective lead in promoting the aims which we have out-lined;
scemething more than a genial acguiescence in the social and
economic troubles of the countryside is surely needed; but
as We shall see in the perallel case of the majority of Rural

N e B T N e e W e B M A S

X. Address te C,L.,V, Ed. Course Aug. 19286, Reported in
"Teacher's World", Sep. 15th,
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Secondary Scheool Staffs, no thought of qualification for this
special service is usually taken when appointments are made.
To the present writer it was stimulating to find

that the distinguished educationist quoted above, admitted that

3]
s
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though his tastes and habits have become predominantly "bookist
he found a higher satisfaction in an early morning walk in
summer over Gloucestershire fields with his dog.

Again, the sims of education nhere put forward are
plainly consistent with the rather wide statement of Herbert
Spencer that "complete living" is to be sought; for failure
to secure any of the trailts enumerated would necessarily lead
to a narrowing of the activities of the individual, and meke
for an incomplete 1life, outwardly and inwardly.

%0, too, we may gquote from a recently printed essay
discovered among the papers of the late Professor "ard - "To
draw out and develop individuality is the first concern of
all education", Surely the preparation for leadership,
accompanied by self-effacement when necessary, and the will
and ability to work in one's calling and in the narrower
personal world in the light of modern science and sociology

must be taken to fulfil this; though in rural circles one

1

must bear in mind that "individuality" has too often been

Xele Since writing this paragraph, I have noticed that the
particular problems of country life are to be the main
study of the Church Congress at Ipswich Oct. 4 - 7th. 19227.
This is a very welcome sign, though there still remsins the
principle, "Put a man in a place, and let him find out
about his work later".

Doubtless the principles of Chrigstianity are worthy
of universal adoption, but the man who can teach and carry
theln out in a rural parish may need different qualifications
and life~experience from those of his urban brethren.

At 1917 Conference on New Ideals in Education, Mr,
R.G. Hatton, speaking on the problem of the Rural
Continuation Schocl, said, "I must candidly admit that,
except in one or two instances, the country clergy have
been no aid",

Page 71 of Report,

X2 Professor Campagnsc in address C.L.V. Courses.
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%ynonymous with ignorance and wilfulness.

The principles of "The New Fducation" as laid down
by the New Education Fellowship illustrate perhaps best what
the leaders of Tducational progress are alming at now;
briefly they seek to release spiritual and creative power in
the child; to secure discipline without enslaving any
spiritual faculty; to give free rein to interest; to lead to
co-operation rather than competition, and to "develop irn the
ehild not only the future citizen ready and able to fulfil
his duties towards his neighbours, his nation and Humanity as
a whole, but also the man conscious of his own dignity as a
human being and recognising the same dignity in every one else",

It only remains to state that, after consideration
of the way in which his aims ccincide with these general
propositions, it rests with the rural secondary educator to
apply himself to the narrower sphere within which his work is
tc be done. The question now arises, our particular aim being

clear, what meterial have we upon which to labour?

-~==000=-=~~-
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What materia gecondary School to work upon?

- ew o e e w3 S am1

"Tn prolonged interaction between environment,
occupation, and family life, there evolve
certzin hurmen dispesitions and social traditions”.
Ch. 1V "The Coming Polity"
Branford & Geddes,

"A wit not over duil but hard, rough, ...... if it
be at first well-handled by the mother, ... and
rightly smoothed by the Schoclmaster, ..... proveth
always the best”.

)

>oger Ascham,

o)

---000--~

Broadly speaking, of course, the answer to the
cuestion propounded would be, "The ordinary young English male
human being". But this reply, even if elsborated in accordance
with 2ll the recent doctrines of biological psychology, will
not be sufficient for our purpose; without entering irto the
now almost time-honoured controversy of hereditary versus
environmental factors in human development, (Professor Thomson once
pithily remarked to the present writer, "Environment cannot make
bad seed good, but it can stop good sesd from growing properlyll)"
it has to be recognised that in most cases, the future farmer
entering the fecondary school at aboubt eleven vears of age (only
too often 13, or even 14, if allowed) is not the average young
male,

His peculiar environment has already scored very
ceep marks of a special kind on the hereditary material of his
character, and both factors have been directive forces of an
unusual type in his general malke-up.

Again, we have to meet the contention, quite reason-
able at first sight, that something like this can be said of
every bit of human materisl coming into any secondary school;

our reply is thet having regerd to the almost unique influences



(we shall consider them in greater detail presently) and having
regard also to what we have stated as our ideal product, there
is most certainly ground for regarding this as a special problem
and for our treatment of it as a fairly distinct section of

the whole secondary system of our national Education.

Now, in the past, it may have been safe to enumerate
rather dogmatically the main features of the average farmer's
cheracter, though the writer's life expsrience and recent re-
search among these men has tended to make for very cautious
generalisation in this respect. It is safe to say that the
modern farmer is much less of a fixed type than we are led to
suppose his father and grandfather were, and there is every
indication and hope that as the environmental influences are
being greatly modified - and here we must place the motherts
influence, and improved rural sociagl conditions as being very
dominant - this adherence to type will become even less pronounced,

But even if we make due allowance for varied and

exceptional cases, and even if we recognise fully the great

|

need for any educator to consider individual differences, and
not to base his judgment on doubtful generalisation, the thesis
is submitted that there are sufficient general features, both
hereditary and otherwise, to warrant the formulation of certain
general precerts concerning the pupils above mentioned. To
whatever extent home and other influences upon the farmer'!s son
may have been modified recently, at least a generation (and
very probably more) must elapse before there is any possibility
of approximation between the educationel position in the rural
middle classes and that in the towns. Besides, many impersonal
factors will always remain much the same; the daily, yearly
routine of farm life and work (not to be ignored but definitely
to be used in education), and the perennial struggle with nature

can only be modified gradually, and never completely changed,

We now pass to a consideration of the genersal



hereditary factors in the farmer type. Yeglecting the
insignificant number of those descended from professional urban
classes who have taken to farming (and many of these must really
be descended from ancient peasant stock), can we say that certain
main definite characteristics are handed from generaticn to
generation, apart from the minor personal differences in
individuals which are to be met with in all ranks of human
society?

Tn the main, our farmers are descended from the more
important yeomen who successfully survived the enclosure period;
from reeves and other cfficials like the one in Chaucer's
Prologue, who had saved enough to become tenants or copyholders

of much of their absent lords! demesnes; from lcwer ysesomen

types whose patient industry and frugality during severzal

O G

generations has enabled them to rise from labourer to small-
holder and thence to the farmer of a larger tenancy; from
successful rural artisans, or master tradesmen, who have passedv
from the stage of holding a few seres to supplement their
vocaticn, to that of completely relying upon the land for a
livelihood; and in a smaller number of instances, frow lesser
manorial lords whose families preferred to remain on the land
after the breaking up of their svstem, and from the younger
branches, or from pensicned servants and retainers, of great
landowning families; also, in more remote and hilly districts,
from hunting or raiding stock of a virile kind. Marriage
outside these particular groups has been infrequent, and even
when a town maiden hss been brought home to be the mistress of
the farm, it is probable that her own descent has not been many
generations removed from country folk. A fixation of cerbtain
characteristics is thus likely and, in fact, is to be found.

It is obvious, taking a long view, that the hereditary factors,
if they are to count at all, must be those which have led to

the persistence of these land-cultivating families since very



early times. Ccommon observation leads at once to fairly
definite marks; sturdy and robust physical features, the
unity of which with accompanying mental and moral traits is

now becoming a serious branch of psychological study; popular
proverbs and epigrams have long noted this connection; a
certain self-reliant doggedness is usually prominent, though
strangely accompanied by a hesitation and lack of articulate-
ness, which is often, quite erronecusly in the writer's opinion,
taken to be stupidity or moroseness; there is also a deep-
rooted regard for family, district and nation, rising at a
erisis above the usual selfishness, and one cannot help feeling
that there iz more than the mere effect of hablt or custom in
this; 1is it too much to suggest that these are fixed character-
istics derived from Teutonic or earlier peasant ancestry,
perhaps merged with both hunter and pastoral traits of Celtic

tribes?

ot

S0, one finds, as after all, one might expect Yo

LJ-

find, when comparing thie list of the main hereditary tendencies
of our rural folk with what can be gathered from the history

and literature of our race, that these characteristics are

)

typical of our Anglo-%axon-Celtic stock,
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heritage of the townsman qulte azs much as ef b
the countryside.
In what then, must the distinction be? Tor there is

an undoubted distinction between the general traitz of the two

classes in Englami .

Plainly, it must be due to factors (a) of at least
partial selection, by which the more venturesome and reckless,
and perhaps less steady have left for the towns, and (b) of
environment, whether these are merely local and temporary, or
(c) of the very effective cumuletive kind, now termed "social

inheritance.

X. A suggestlive book on the connection between Character and
ique is thet of Xretschmer. (Kegan Paul 2nd edn.1925)
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X, McDougallts article in the RBr. Journal of Psychology, April
1227, was subjected to sear c}in criticism by Miss Hazlitt,
July, 1827, i : ; o
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ers of rural simplicity and ignorance, and against the feeling
of isolation and inferiority to more travelled persons

"

tural philosophy" to

4y

iz not all rustics who have sufficient "n
hold their own against the irrational gibes of those who have
besn bred "inland", and at court,

Yo that when times are not altogether bad, 1t has

hecome traditional to conceal the fact; and there have besn

all tooc many periods and seasons when times really were so

ot

2l carefulness and economic usge of avail-

C)

bad, that tradition

53

able resources have necegsarily developed into definite

meanness in some cases.

enough, often maintained at a low level to avold letting a

[

neighbour down), some indifference to the distress of labour-

-

srs?! dependents, some exploitation of child and female labour,

-

retarding of social improvement, definite hostility to

D
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xpend-
iture of public money for common snd often necessary ends, and
unwillingness to co-operate with fellow fermers, or distrust

of their fellow-members in a society.

-
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t is interesting to nots that meost of these

LA

characterlztics were to be found in manv leaders of industry
in the earlier vesrs of last century, and even now the spread

off more enlightened habits has not affected all of them; can
we wonder altogether at the persistence of such traits in
rural circles? Can we not, however, hope for as rapid or
more rapid change now that we are in a better position to ses
causes and remedies; now that we are able to appreciste more
exactly the benefits and faults of "industrial® methods; now

>

that we realise the fact that rural folk, while possessing
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X. Pullbrook (English Country Life & Work. Batsford) has an
interesting summary of common rural traits in ¥ngland.



many of the less desirable traits of former town leaders, have
never quite lost the better, homelier, more human characteristics
of the race; and now that, as this work is intended to show,

we are in a position to organise a definite system of secondary

1941
o

education which can benefit by the successes and failures of

our higher schools during the past century? FPor we have now

o

£y )

reached about the second generation since early and middle
Victorian days when Thring, Arnold and others begsen a new era
in Secondary Education, and though it is true that not many
grandfathers of our present country farmer youths went to
Secondary Schools, most of their fathers have done so; even
if they have had little direct benefit from this, it has never-
theless been a means of setting up a tradition whereby the

farmer'!s son at least attends a CGrammar School; and the rural

G

habit of sticking to things as they are sometimes has the
advantages of its defects.

The writer has bteen fortunate enough to get into
touch with s number of retired farmers who have vivid re-
collections of their school days at a small Grammar School
nearly seventy years ago; only one had learned Latin {most of
them said that the school had two distinct sections, kmown as
the Latin School and the Fnglish School) and not one of the
others could remember getting snything more than the three Ris
though 2ll to g man had been impressed by the idea of the
wonderful character and learning of the headmaster, a clerical
Fellow of Trinity College, Cawbridge.

Bubt, though in each case the fathers of these "old

boys" had not attended such a school, in every caze, their sons

fa]

had done so, and in two cases, their grandsons were already
attending the same school. Plainly, the habit above mentioned

t.

is becoming a traditional force.
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o Archer. "Sec., Tduc. in the 19th Century". Camb. Press.
1
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There is the further point, too, which one of these

®

veterans very wisely insisted upon, they had had 1littl
opportunity in post-school life for social service in the way
of Local Zovernment, an undoubted means of enlightenment and
sacrifice which the later generations have hnadj; how the
opportunity has been used is another question,

In some casges we find that a position on the land has
been maintained during the very difficult periods through which
English farming has passed, by means of intelligent advance in
cultural and breeding methods, by cheery and energetic indepen-
dence, by carrying on a tradition of good husbandry, and by

.

discreet use of circumstances; but it is beyond doubt that

in some instances the family holding has been preserved, or

€]
)

upon occasion, extended, by servility to authority, by cunning
if not dishonest dealing, or by a care of resources amounting
to definite meanness. These traits cannot all be due to
purely hereditary factors, but some, no doubt, go very far back
in the struggling line of peasantry or serfdon.

But even if it could be shown that most of these less
desirable tendesncies were hereditary, the only effect on the
present study would be to throw additional emphasis on wise
and scientific early training, principally in the home;
recent psychelogy shows plainly that the distinguishing trasits
in personality are far more the result of different directional
training and compounding of hereditary tendenciss from the
earliest stages than the direct unalterable outcome of instincts

which cannot be modified or restrained. Even intelligence,

about which so much is being written, is a potentiality. Adams

points out; and the same may be said of practically all prime
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Xele e.g. Tanslev, "Wew Psychology" Ch. V.
and McDougall "Social Psychology" passim,

X.2. "¥odern Developments in Rducational Practice™, p.s8.
{tmiv. Lornd, Press,)



factors of human strength and weakness.

The more "natural® characteristics of the farmer type
thus appear to be very far from what the educator could wish,
though not so retrograde, or so firmly embedded as to lead to
despair of reform and development.

There are even more hopeful signs when we consider the
influences upon personality which come into play later; those
due to wider is less intimate, environment.

We have already noted the possibility of modifyin
the maternal influences, alwavs very powerful; there does not
seem much likelihood of any wider imitation of the working

peasant wife of RBelgium and other continental countries in

4
U

e

England; and, indeed, there are reasons for oppos
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though the rather sordid financial benefit may be admitted.

On the other hand, the great national work of the land-girls
during the War showed what can be done; still, this has little
bearing on our present consideration, the womants influence on
the future rural leader.

Even the small-heclderts wife may be a better help
meet for him by other means than heavy physical toill in the
fields and the domestic and social spheres are those in which
the mother of the future rural leader can work best, thongh a
sympathetic and intelligent interest in the work of the farm
is a splendid asset to a wife; and under present conditions
with greater opportunities for discussion of infancy, childhood,
and other domestic, economic, and social matters in village
institute, or, even wider realms, the farmerts wife is now
beginning to take her rightful place; indeed, as we have shown,
there would be a good case for special consideration of her
education. "If you can better the homes of this country, all

other que

d'

ions which relate to social agricultural progress

will rapidly resolve themselves".

We shall later see that there is as great need for
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study of Biological Science in the town as in the country, and
it is equally true that the future mothers need this training
at least as much as the fubure agriculturist, Here it is
enough to point out that the educator may find the nearest way
to his aim by following up rightly the maternal influence (in
the meantine helping to improve the general home conditions
now existing); this necessitates careful consideration of
what that influence has been; we are getting familiar with
such expressions as "those first five years", and there is
sound scientific reason for concluding that subseguent alfer-
ation of habits is difficult and in many ways impossible;
many, if not most, of these early directional impressions of
environment are very surely, if obscurely, derived from the
maternal influence; and there is no doubt that Kidd was just
in his estimate of the part to be played in future social
growth by the influence of Woman.

BRut to proceed with our consideration of the present
environment of the future fural leader. It is certain that
the mother's influence 1s gradually being widened; it is also
true that, himself the victim of many retrograde influences
in the past, the father is now, by very force of circumstances,
playing a different part in the ernvironment of his son, than
was the case in the farmer's bovhood, Paternal precepts and
customary phrases, no doubt, may have changed but little; but
paternal example cannot be as it was; for modern social movements,
inventions, and other broadening influences cannot be removed;
vet tradition dies hard, and there persists much dogmatic
condemmation of "new-fangled" notions. Still, no amount of
this railing will remove the obvious help given by such things

X. "Science of Power", especially in part dealing with the
conditions of social progress.

Ref. also Nunn p.l52 of "Education, its Data & First Prin-~
ciples" on need for "Woman Worality" in future social 1life.

Vide also later chapter in this book on"Home and Social
Influences",
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as wireless weather-reports, or by rapidity of motor-transport,
or by the mutual benefits derived from sharing in Local
Government or from membership of a Farmers! Union; though the
farmer may still rage quite righteously against unjust economic
or political disadvantages, climatic vagaries, losses through
epidemic diseases, and other pe nial troubles. However, the
point is that the educator of the future rural leader must still

take account of the fact that many of his pupils are imbued

~..J

with the idea that townspeople spend their days exploiting the

Again, this pupil is usually already a prejudiced
grumbler on labour matters; the rural exod
ties, some educational deficiencies and modern amusements

prevent the existence of a great mass of skilful and intslligent

W

farm labourers who are encouraged tc give of their best by any
prospects of increased rewards or improved conditions; how

far the farmer himself, or "things in general" can be held
responsible for this does not concern us here; but the attitudg

3

of the pupil to those below him in the social scale, and to

-

townsmen generally is not what could be desired; and by the
time he reaches the secondary school, he has usually drunk
deep from his fathert's fountain of prejudice on this score.
How far many of these less pleasant traits are due
to a natural transference of irritation against forces of
climate and stubborn =oil, over which man has little control,
to persons and circumstances upon which he can vent his
feelings is not for us to determine here; but we mey point
out the possibility, if not probability, of this being the
case, On the other hand, in perhaps fewer casses, quite
opposite results have appeared; grim struggle and weary toil
led Piers Plowman to a Christ-like patience very different
from the abject stupefaction of the "Man with the Hoe", and
Robert Burns to a passionate zeal for “uman freedom and kind-

liness to all living creatures, Traditions of hospitality

us, economic difficul-
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and other recognition of common human interests (one finds them
more permanent, if slightly less riotous, at Dingley Dell than
at Tant Street, the Borough) are not by any means purely urban
characterictics; the work of the educator is to develop these
social traits wherever he can find them, and it is more
particularly from such ceses that the ideal type of future
rural leader will be secured.

But for the present, the infrequency of meny human-

[0
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+ti¢c traite ig what we have to note, togebther with the paradox

of the whole problem, viz: that many rural homes are still

4y

dependent on their own resources and leisure for cultural

]

leisure and literary, musical and other art influences, and
that all lasting and sound develcpment must be from within -

outwards. we cannot thrust culture into the rursl

we must a2id it to grow there, grafted on the native stock,
"These are all perhaps rather obscure mentzl habitudss

and we shall now proceed to examine the more cobvious menkal

rowers and content of the average farmerts son, Before doing
so, the writer cannot help quoting from writers and speskers

on agricultural matters, who are certainly not inimical to
farmers, lest it may be thought thsabt the above exposition is
unfair, cr disagreeable and misleading.

"Farmers will make no personal sacrifice for the good
of the community at large'.

"The farmer needs much greater education ir matters

apparently apart from his own occupation'.

-

"The evil of an oligarchy (he is speaking of past
rural life) arises far more from the decay it creates in the
minds of the men who live under its control”,.

"The business of cultivators is carried on in sccord-

A

ance with a aystem extraordinerily wasteful, and often corrupt”,

(a) €. Turnor. {(b) Lord Ernle. (¢) % (a) ¥, Fordhan,
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"Judging others by himself and by thcse who have trie

tah)

to outwit him, the first question which the farmer asks the

st

man who wishes to help him socially, economically or education-
ally is - ""hat are you making for yourself out of this?"

"In theif demand for vocational training ir Rural
Secondary Schools, most farmers ignore or deride the wider
educational needs of their own children and other pupils",

"T have often found that home conditions provide little
opportunity for seclusion for study, and often none for

recreation”.

<

"Putting aside a sub

[ 6]

tantial minority, they {farmers)

ave not been touched by the revival of agricultural education

(r

that has taken place during the last twenty years",
"Phe lack of skill and enterprise among the farmers of

he country taken collectively'.

Many oth l=r guotations could be found.

(h

faad

er sinm
Similar charges asre not confined to this countrys
e.g. (America) TWisconsin Resesrch Bulletin FNo. 34 p., 23
"There i1s evasion of instituticnal responsibility by the farmer”,
and (Scandinavia) "Farrers! sons never seem to lose their want
cf tact". (Peter Stockman in Ibsen's "The Enemy of the People”.)
also (Cermany) "There is a lack of business ability and
political discerhment in the agricultural population',.
(Kirchensteiner. "Education Por Citizenship", p. 133).
Cn the other hand, two examples may suffice to show
that there is some sign of a change; the headmaster of a
Rural Secondary School tells me that after uphill work for
nearly 16 years, he is at lest beginning to get some response
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{(e) A Farrmers! Uniorn leader,

(f) 4 speaker at an Educational Conference (a master at a
Rursl bias School.)

(8) Headmaster of a Rural Secondary School.

(h) % (i) Sir A.D. Hall.



from the parents of his pupils, and his ald, even in Agricul-
tural affairs, is now being sought; and the present writer,
after speaking for about an hour, at a County Farmers! Meeting,
on "hat the Secondary School should do for the Farmer'!s son",
was agreeably astonished to find a sub-committee was at once
appointed to meet him to consider the matter in detall and to
report on it; +the meetings of the sub-committee revealed a
surprising readiness to approach the matter in a generous
spirit, though, of course, the members were "selected" men, and
nearly all ex-secondary pupils.

we will now tske the very important guestion "Ts there
any justification for the commonly held idea that the rural
child is of lower intelligence than the urban childe"

This matter was very thoroughly discussed in an
article in the British Journal of Psychology (December 1921)

by Thomscen, who, combining the results of his tests

fote

n Yorthe-

umberland with those which Miss Bickersiteth had carried out in

the dales of Yorkshire in 1917, came to the conclusion that
there were two fairly distincet sones where ability was above
the average, viz., close to the city, and far away from the
city. His conclusions, however, were less relisble because
they referred mainly to pupils selected by primary school
teachers for county scholarships; stili, Miss Bickersteth!s
investigation was not confined in this way, and vet her
conclusions were similar. It may well be that Thomson is
right in supposing that the country population in the districts
tested 1s above the average, owing pertly to virile ancestry
and partly to the fact that the rural exodus to the towns has
not yet reached the very remote spots.

The present writer, as far back as 1912, had tested
in a very rough and tentative way, the performances of a gmall

mixed group of children drawn in aboubt egual numbers from



llage, town and suburb, who had all been btaught under similar
conditions for several years. The results suggested that the
dullest children were about equally divided between the town
areas and the country, while suburban areas gave the best
figures.

The whole business of investigating intelligence has
been thoroughly organised since that time, and the present
Writer was enahled to carry out a more searching enqulry at the
same school last vear, using the Vorthumberland tests as a
medium.

The nurber of children tested (89) is of course much
too small to do more than suggest differences in ths three
groups, but it is not easy to find another school attended by
children who can be so conveniently divided, {The schocl in
question is a large elementary school serving a town area, a
large and scattered suburban area and two villages lying about
two miles away).

The following tables show the results:=-

(1) Percentages of children having T.Q. of 110 or more:-

Suburban ... v 50
Rursl .as 0 28
chvyl * % 3 * 8 59

(2) Percentages of children havirng I.9, under 100:=-

Suburban ... eca 37
Rural s cos 43
Town o vae 35

e W e i W o e s

The sug

02

estion is, then, that average rural children

P

C

do show rather less intelligence than others, and this is

——

what was indicated by the preliminary work carried out by

Thomson in compiling the Worthumberland tests,

L]



There is room for an irnvestigation covering a much
wider field than this, but the opportunities are rather
restricted.

In the Secondary School, comparisons between the rural
rupil and the town pupil are rendered misleading owing to the
presence of a larger proportion of selected town scholarship
children: besides, the majority of tenant farmers send their sons
to the local secondary school, regardless of either their ability

to profit or the organisation of the schocl to suit their needs.

]

It is almost a foregone conclusion then, that comparative
intelligence or performance tests would reveal an apparently

overwhelming superiority of the town secondary pupil over his

o

country school mate. On the other hand, there are a few rural

secondary schools where the pupils hold their own fairly well in
comparison with town schools in school certificate examinations
gspecially vhere the examining bodies have been persuaded to
allow glternative science papers; true, these are probably
"selected" rural pupils, for it is sz melancholy fact that even in
"pupsl-biss" schools, far too many pupils leave before completing
the full course, and probebly the brighter ones, coming, too,
frow wmore enliightened homes, remain longer.

Refore leaving this consideration of testing intell-
igence, general ability, or whatever we term the something which

"

he tests do investigate, cns canrot help polinting out that it

ot

iz not safe to neglect other factors of personality for which at

present we have no sztigfactory criteria,

X« Recent investigations by Dr. E.0. Lewis confirmg the above

results. The figures given by Lewis {(le CtuPP te British
Psychological Society - “duCJtlon Sectio Oct, 7th., 1¢25)
are:-
Incidence of liental Deficliency per 1000 School
Population

Urban areas. 26.%90.
Rural areas, 39.70.

c.f. also Marsden?s Article in "PForum of ZRducation" June
1829, where ~ne of the conclusions reached after
inves Ll”%t]lg remote rural scheol children is that
these "differ very much among themselves"



(British Journsl of Psychology - January, 1926) has actually
Aifferantiated between two types, viz., those who "test" highly
and perform poorly, and those whe dc both well; ne has suggest-
ed plausibly that another factor is ab work
factor operative in character traits in young children =- such
a factor develops and becomes increasingly important as the
subjects grow older"
It is not, of course, claimed that this factor,

G

compensating, to some extent, a lack of high

in all rural pupi who zprear to be dull, but it, or something
ike it, certainly does exist in wany case and it ig of
undoubted value in the peculisr life-work to which many rural
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nian point of viesw ghown by heeler in "Rergson and

Tducation”, "Intellectualism leads to the position that man lives

to think; whereas the truth is thait he thinks to live, Tt
has been revesled by experimenters that these ars sub-conscilous

drives +..... of importance in deciding matters of conduct",

One of the most puzzling resulits of the writer's

entuiries at rractically all the secondary school in FEngland
vhere any sttempt is made to provide gpecizlly for the farmers!?
song (and daughters) is the difference in the opinicns of thse

staffs upon the general abilities of rural z2s compared with towm
i

pupils, and uvon the way in whiech these btwo grourns enter into

general school activities and post-school socisl organisations.
Some masters {and these not the least evperisznced)

stoutly affirm that therse is no evident difference, while obtlers

find in rural pupils & definité amount of "slowness in uphale®

most of the last-named masters, however, affirm that



At one school where intelligence testing is systematic-

2ally carried out, it is stated that about 33% of the rural

1% one co=education school it was definitely alffirmed
{(presumably without actusl testing) that while rursl boys show
less intelligence, the girls compare very favourably with town
pupils,

£

In the writerts own scheol, about one third c¢f the 130

pupils are connected with the land; only six of these rural
pupils are in Forms V and V1., i.e. & cut of thirty,. On the .

other hand, two are perhaps the most promising boys in the

school, one first, the other third in form, & year below the
rerage age of the form. Here, no special provision of sny
kind is made for rural pupils.
Trom these rather contradictory and confusing materials
what can we draw? Not much with certainty; the evidence, il

'ythllg, is rather on the side of those who place the average
rural pupil a little lower than the zversge town boy.

Dr. B.0. Lewls, whe has besn investigatin

of mental deficiency in rural areas, remarks, in a letter to

the present writer, "The stock in different rural districts
t

varied considerably. In

.
some

UJ

mall country towns and dis
T thought there was a virile, intelligent and progressive stock;
and often not many miles away I would come across a decadent
group"

And, regarding developmsnt of apperception, Winch has
found that in appercephion of relative quality, and so
definite beginnings of this power are to be noticed 1
however, upon genersl circle of interest, rather than upon

ol

other factors, The influ f environment upen personality

ence

o}

is here strongly evident, and i

6]

of great Irportence in consider-

ation of 211 pupils, more particularly those under present notice.
But before proclaiming the inability of the
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school shoul?d follow the a2dvice given to parents by a famous

e}
i
o)
=
3

teacher who set out centuries ago to prepare pupils
special vocation by giving them an all-round education Tirst,
X.1. and should "conceive the best possidble hopes for his pupils'.
1.2, determine, in the case of the particular educand heres, an

now presented to him, what is the highest attainment possible

under the most favourable conditiong, what is the hest that

this individual hurman self can realise”.
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"The theory of state and of
society held by a people
determines the character of
ite educational Institutions”,

"vourll say, the old system!s
not so obsolete’,

Browning, "Rishop Rlougrasm's Apology™.

In congidsring the means
which we aim upon the material available, we take [irst the
various educationazl institutions connected with rural life

and work,

kAl

..J
O
-y

e arve gtill a long wavy from the democratic ide f

G"—‘s
e

the common primary school; even in the 7,35.A, some parents

"upper" class, aids? by undue financisl advantages: perhaps
there 1is something in this, but one need not decry =z genulne
desire to preserve hablits of cultured sgpeech and manrsers which

sometimes prevents habits of cultured speech snd
sometimes prevents even democratically inclined parents Ffrom

sending thelir children to common primary schoolsz. Th

in the town, for though it way be that o greater proportion

their

R I S - - o D ea e [ -
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X. Vide "Comparative Tducation", ed. Zandiford. Dent. p.59.
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not g0 numerous as in the towns.

m

Tn the opinion of the pf@s et writer, there 1l every-
thing to be said for the future master and man mixing together
in the primary school; if home conditions and care are of the
best no corruption of manrers need be greatly feared; and it
is certain that during holidays in the harvest field, in the
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woods, on the villa

the youngsters will form companionships, with mutual benefits
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home and school life. It is good for the future farmer that
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he should realise more thoroughly than his predec

g i s

P
i

there are res angustae domi in many a labourer's cottage,

Put in any case, the curriculum, whether of the higher
class preparatory school, or of the village primary school,

he same, both heing grounded on a right use

of imrediste environment as a means of securing wid r and
free development; in which respects the country has positive
advantages over the town, The high teaching ability usually

found in the "council™ school, and the possibly more culbivated
habits of speech and mannsr fostersd by the "superior'" pre-
paratory school should be increasingly cormbined in both;
indeed this is gradually being dons.

Perhaps two points need more gensral recognition by
those engaged in the latter type of school; first, the great
value of systematic Nature Study hoth as an introduction to
observational and logical Science work, and as a specially

"humanistic" influence a2s well; second, the prest benef

ct

to

-
3
L

be derived from menual training in which skill, purpose, and

o]

Xs The lack of reslly good Mature ”tuév in Rural Sohools in
Emerica is noted by the writer of a report of Research
carried out under the auspices of the £.I1..V. qduc tion
Courses.



artistic appreciation should be combined, Freguently, in the

of the three points mentioned. We shall refer more closely
later on to the proper use of the school garden as a laboratory,

though wholesale condemmation of the "prize-vegetable' attitude

f’

is not altogether justifiable either.

%,

But in the present work we are chi=fly concerned with
the education of the farmer'!s son from sbout 11 up to about 18
vyears of age. There is now more general agreement even among
farmers than there wzsg only a few years ago that the future
master of the farm, leaving =z viliage primary sc
of 14, even under most exceptional after conditions of home and
other educational influences, is likely to be greatly handi-
capped, not only in his work as a scilentific farmer, but
equally in his position with regerd to other professional,

economic, and social affairs.

Vany farmers, to whom I have put this, claim that if

;J.

the primary schoolboy is afterwards sent to a Farm Institunte,

all these matters will be put right; bdbut, after consulting the

principal of every Farm Institute in Trgland, I find that the

unanimous reply is that such a boy, though of course receiving

great benefit, cannot usually derive full possiBilities from
a course at one of these Institutions; and 1t i1s unfortunately

true that the majority of farmers whose reactionary views on
education allow them to send their sons only to the primar:
school and, even to that for the minimum time which law compels,
are not uéually those who send their sons to a Parm Institute
afterwards. Bere is an illuminating case; a farwer had two
sons of very different ability; one was just as industrious
and intelligent as the other was the reverse; the dull bhoy was

actually sent to a secondary school for three vears until he

foe}



was 14, though indesd he profited very little thereby; vyet,
the principal of the local Farm Institute two years later
informed the writer that this farmer proposed sending the dull
boy to the Institute "because he needed brightening up", whereas
his brother, after attending a primary school up to the age of

14, was kept at home "because he was goling to be the leading
man on the farm in any case"

Perhaps an extreme instance, and one which is happily
becoming less and less frequent, but it is an indication of
the task which still lies before the rural educator.

There are, however, other more enlightened farmers
who still persist in believing that the ordinary primary
school education, supplemented by evening classes in Science
and so on, provides the best prepasration for his sonj the
case of a primary school boy who in this way became a pharma-
ceutical chemist of more than local repute occurs to the mind
of the writer, and his own experience as an organiser of
evening classes prevents him from denying the benefits of
these, though day continuation classes are preferable; still,
the average result of attendance at primary school and evening
classes 13 not a really educa*ed person; and here an endeavour
is made to show that all the advantages gained therefrom, and
very much more, can be obtained from a full secondary school
course, wisely organised and carried out, without the drudgery
of study after a day of toil,

Continuation courses of all kinds for the familiss of
small=holders, of lsbourers or rural artisans, who are thus
provided with an opportunity for surmounting the inevitable

handicap to personal dsvelopment which their worldly position
enforces (a state of affairs unfortunstely likely to conbinue
for some time), or lectures and opportunities for social

intercourse and development such as Dramatic Societies, and



1

¥. 1. other Rural Community work, are all, of course, to be heartily

supported, But this is really outside the present considera-
tion. Something more than a primary school course followed
by evening or day continuation work is needed for the life
preparation of the pupil whom we are discussing,

A more difficult problem arises when we deal with the
guestion of the Central School. Grave possibilities of a
gegration of different social classes in two types of post-
primary education have to be faced; I have found that many

. 2 prominent Agricultural leaders are greatly in favour of the

Central School with its shorter school 1life for the pupil
and its more practical tendencies, with the omission of so-
called "frills". Even in towns, these considerations are
arising, though there is a less likelihood of a diminishing
number of "secondary" schoel pupils of the existing typs.

3till, there seem powerful reasons for insisting
that while the Central School is very likelwy the best means of
securing something like real Education for those whom circum-
stancez of 2ll kinds would otherwise keep to the old
disadvantages of a primary education which ceases just when
it might become effective, the older Secondary School with its
longer and probably surer, more intimate relations between
pupil and pupil, pupils and staff, pupils and school tradition
and tone, can and should do more for the particular purpose
we have in view.

It is admitted, nay, affirmed, that many faults exist

TS e hm ew e m e s LD T M A e MR TR M AR TD TP W A 5D ma me A

X.l. The reports of varicus activities of the existing Rural
Community Councils, e.g. The MNotts. R.C.C. show that
splendid pioneer work is being done for the truly
educational side of social life,

Xe2. An M.P, for a rural constituency expressed very forcibly to
the writer hisg opinion that nothing more than this would be
needed in Rural Tducational progress for 50 years.



in probably the majority of the sscondary schools in our small
market towns, where the pupils whom we are considering chiefly
attent; many of these faults are provided against in the
Central School; but it does not follow that the older Grammar
gchools must in the future confine their efforts to town boys
only; vrather is it a call for their adjustment to circumstances.

A recent article in the Times Educational supplemeﬁt
(February 1928), advocates a movement towards persuading
increased use of Country Grammar Schools by town pupils, to the
great benefit of both school and pupil. In menv wave, this
confirms the main views here outlined, that many constituents
of a liberal T"ducation are more easily cbtained in a rural
environment.

The active participation in a healthy rural 1ife has,
of course, been a feature of the "New School" movement initiated

by Dr. Reddie at Abbotsholme, and extended at Bedales and else-

where., But this movement, valuable though it has been in the
gensral trend of Educational thought, has only be concerned
with the wealthier type of "public" school pupil. 8till, to

the present writer, whose home was within sight of Abbotsholms,
and who has had many fruitful diszcussions with its founder,

it was pleasing to see many of the sons of wealthy parents
preparing themselves for leadership by actually soiling their

hands with road-making, harvesting, pavilion building and other
active forms of social service,

There is & certain healthy confusion and discussion
about the post-primary part of our system of education at
present; it is indeed the growing point of that sysbtem, and

lthough the budding already shows rore definite signs of
growth in clearer Iorm, the more exact development of this
branch of education is going on at a time when, as we have seen

closer attention is be

!_..I-

ng paid to the needs of our rursl pupils,

Wow, in towns it mey prove to be comparatively easv %o



1 of primery education followed by
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provide a definite svs
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(a) academic, secondary education leading to professicns and

universities or (b) a more practical type of education at
selective Central (or Modern) Schools, Junior Technical Zchools,
leading to more highly skilled trades, comrerce, and s0 on, Or
(c) Central Schools of a lower grade, preparing for less highly
specialised manusal and other occupations. Yet sven there,
difficulties arise in the way of leaving examirations, selection
of pupils for each type of scheool, transfererce of pupils in
both directions where necessary from one type to another,
Plainly, we must wait here for definite evolutlon. But in

:

rural districts, even with transport proviced

-

market towns, such a complex series of schools seems te be out
of the question. We may all hope for an extension of the
"rural Industry" plens of reformers, i.e. not merely the

revival ¢f such work as basket-making and so on, but a trans-

ference of actuel factories to the country, aided by a great
¥ g

development c¢f electric power, and accompanied by an increasged

. v
Iy

population; but it will be some time before this can be
accomplished, and even then, in the "truly-rural" placeg the

problem will remain,
The suggestion made here is, that as many of the

Central School benefits as po

‘..-lc

bl

[
D

should be obtained by the

setting up of district Central

[&]

r Seniocr Standsrd Schools for

all older pupils in a fairly wide

QJ
[N

striet, like the success-

ful congolidated Schools in some places in America.
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X. e.g. "98% of Consolidated School pupils proceeded to High
hools; only Su? of non~Consolidated School pupils did

so',
Rural School leaflet 1228, Bureau of Educ, Washington.

In Alibama, the experiment has been tries of running a
Consolidated School ¢f very comprehensive type, consisting
of Primary, Junior High School & Senior High School in one
Institutiocn with pupils from 6 - 18 vears uf age.

(Reported in C.L.V, FEducation Research.)



At the same time, the o0ld market-town Grammar Schocls,

while retaining their full seccﬁdary status, should be reorgan-
ised on the lines of the selective Central or XModern School
proposed in the Hadow report.

Easy transference from the Senior Standard School to
the higher type must be provided, in order to allow for really
promising brains, though if possible, transference should take
place directly from the lower primary school to the secondary

school at aboubt 11,

In rural and market-town areas, there 1lg pleinly

of

insufficient scope for the complebte series of schools -
Primary, Non-Selective Central, Selective Central, and "Modern"
and "Grammar" - outlined in the Report, (and probably an

indication of our fubure syvstem;)

Diagram 1.

Possible in a large town,

morecver, the authorities in such districts are not likely
for some time to change their opposition to increased education-
al expenditure; and there is, in this case, considerable ground
for their opposition.

On the other hand, the series - Primary, District
Senior Standard, and combined XYodern - Grammer - Selective

Central

e

g guite feasible.

Diagrsm 2,

Suggested plan

for small market- Combining modern
torm in country Grammer & Selective
area,

Central features.



In many cases very little further provision in th

of building would be reguired, though equipment and staffing
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are generally inadequate or unsuiltable. A wider ado
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co-education would be of considerable help in this direction,

and is actually coming about, though it may be necessary to
state that true co-education mears much more than merely com-
bining, say, a mathematics form for boys with a corresponding
one for girls, thus having one mathematics specialist instead
of two.

If the scheme outlined above be adopted, difficulties
may arise over Curriculum and Examinations. An sttempt is
made to solve these in a later section, but here it may be
suggested that probably the really brainy rural boy, who is not
taking up country life would do better for the last wears of
his secondary school 1life at a larger Grammar or Public School,
from which even a larger proportion of pupils, will, it is
hoped, proceed to Universities than in the past.

It is admitted that there are disadvanitages in
breaking the continuity of school 1ife and cotps-ionshlp, butb
these may be exagoerated, especially if the tone of the second
school is all right, The present writer was transferred from
Form V1 ¢f a small CGrammar School to Form V1 in a much larger
Secondary School within train distance, towards the conclusion
of hiis school 1ife; an ever-increasing realisation of the
btenefit of this makes him scepbtical as to the alleged dis-
advantages; but this 1s an igolsted case, and in Lower Forns
of the schools conc ed might not have been so effective.

We are thus driven to the conclusion that in most
cases the existing Grammar School in the Narket Town, re-organ-

ised, better equipped and staffed is the

3.40

stitution for our

purpose.
A11 the advantages of corporzte 1life, humanistic

influence, scientific and practical aims can here be obtained.
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The very important questions of staflfing, curriculum, examina=
tions, are congidered in detaill later.

As the existing improvemsnt in rural life, social
habits and customs becormes wider and deeper, and as the true
purpose of a leaving Certificate Examination is better realised
by examining bodiesg, by ambiticus, prestige-seeking headmasters,
and by a new generation of parents who are not obsessed by the
outworn ideal of knowledge-worship which generations, if not
centuries, of educationists have upheld, it should be possible

to evolve 2 curriculum which wil

I...J

adeguately meet the needs

Seied
(ﬂ
r

-
i

both of those who are to become leaders in rursl 1life, and of

these who proceed to other cccupations, In the past, the latte
have been rather favoured; in order to redress the balance
ultimately, and above all, to secure the present goocdwill and

co-operation of rural parents who are glowly realising whatl

o
} J-
%]
O
b
ct
i
]
oty

leaning rather towards the clain ormer; given the

right men to carry the work through, there is no risk of
sacrificirg educational claimns to purely utilitarian or
vocational purposes. On the contrary, both sides of preparation
for 1life will be improved.

From encuiries into the cases of schools where definite

k)

veocationsl work has been undert

1

aken, it is guite clear that in
the long run, success has been scanty; the large public school
with its agricultural "side", and the smaller Grammar School
with its agriculturasl "bizs" have not accomplished what was

A

Xele "hy do I spend more than I can really afford on sending

my boys to a minor public scho0l?" remarked an official
of the Board of Education tc the Writer; "when I have
three high-grade secondary schocls within a few miles of
my home., Because the three schools do little but cram
thelr most intelligent pupils in a mad competition for
the greatest number of School Certificates".

X.2. Ref., Adams. P, 225 Evolution of Td. Th., "There are cases in
which the vocaticnal can be made p“”Ct“Callv all culbtural",
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eeded, Both are founded upon too

education, and that is of life.

But th are several ins
work (usually due to some peculiar

comes firgt; where the envirormmsent

narrow & conception of

Fa

tan ful

ces of very success

enthusiast) where Tcducation

& where

sed

purely vocaticnal agriculture is not attempted, and yet where

farmer parents are becoming

alive to poszib

ilities, and where

even Examination results compars well with other schoels, and
pupils go on with success to other than rural occupations.

The extension of this plcneer work as rapidly as
possible is of the utwost imporitance 1f we zre to make our
countryside what it should be; nor must we forget that the
necessary limitation in numbers of this type of school may be
a positive advasntage, in that men of the right type may be
brought into a clcser intimacy with boys than is possible in
a very large school; " an intimacy, moreover, which is more
likely to continue after the pupilts school 1ife ends,

e pass on to a brief consziderstion of the work of
FParm Institutes and Agricultural Colleges; both of these
Institutions are, like the Primary 3chool, only partiaslly
concerned with the present thesis, but cannot be neglected,

Provided the secondary school as above outlined, and
with the staffing and curriculum to be discussed laber, hes
done its work thoroughly, in most cases the Parm Institute

provides guite sufficient

the average large or
(there were fifteen

actually stress the

;

of

trhe secondary school, and

ty for further culture

a

n

those in guthority at such

[y

sistence that more
educational activity

ople attending

sehonl vocat

portance of continuing t

T o
e

corporate
congiderable oppor-

wmore vocational aims

.
»

writerts

the

Lie

young
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personality, and there is danger in over-stressing vocation

and allowing the growth of other factors fostered by the ideal

secondary school, to become stunted or even stopped. Every

educator knows the Adifficulties surrounding the education of

the adolescent, and the great attention given to them to-day,
1]

hut these must not be allowed to cbscure the equally delicate
1y

vroblem of the young adult. The provision of rsal

a b

iterature in the Library, Community Drams and Music, papers
and debates on
home and abroad, and on great men of all types and ages, in

addition to those on purely agricultural matters are definite

suggestions for the consideration of those in authority at the

less progressive Tnstitubions, while longer courses, or better
still, more "refresher” courses would be an imppovement.
In special cases, there may be some scope for

supervised "home project" work as carried on in some plsces
in the United Ztates, where the Instructor goes to see each
member of his clases at work on some definite project at home
at frecquent inbtervals; but even with occasional full mestings
of such a clzss, thers is the loss of corporate spirit to set
of f against =zuch advantages as personal endeavour and self-
reliance which the plan undoubtedly fosters; there is, too
2 loss of observation of varions other farm activities, though,
doubtless, the general family interest in the son's work ig

nhanced; and periodic cireular tours and class meetings o

discuss other students! work are possible,

I noted with interest the significant fact that

although the great Folk High Schools in Denmark study purely
ational problems ilttle, 1f at all, there ic¢ an increasing
tendency for the definitely voecational azricultural school ther

to include more cultural studies and achtivities, It is true
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however, that many of Tl

benefit of an educaticn that nrovided by the English

central school, though thelr experience of farm 1ife and work
is muech wider thean that of the average Tnglish Tarm Institute

mtudent.
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the esgier by

the fact that practically all students have reached the stage

3 3 1 P ~ s ~F - ” ) 3 PR ale
be attained in the upper forms of the secondary school, and

which many rursl pupils in the past have never rezched 2urin

school 1ife, But in the writerls experience, not a single

his estate, for the specialist in

‘,71/\"'.:?‘ hz‘a?{lch Oﬂ

scilence, for the future director

irdungtrislised
farm, and to sone extent, for the future rural secondary school
r, can nardly be terwed the best place for the future

7]
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Cur Agricultural Collieges are guite properly sesunming

more and more of the Tmivsrzity College status, and though the
education work with wnich we are specizally concerned should

enable the right students to get more bhenefit from th

cultural College o would, it ig out of

the guestion, at any rate Tor many yeoars to expe
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ct many future
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apart from thelr exverirmen ind regesrch work, and btraining
of agricultural scientistes, e ne te turn out
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CHAPTER VL.

"The Educator must be always on the look
out for means by which he may aid the
individual to develop in the most suit-
able way".

3ir John Adams.
"Wetll make an instrument of this; omit

Nothing may give us aid".
The Winter'!'s Tale, Act 1V, sc. 4.

Having come to the conclusion that a modified market-
town Grammar School, or newer County Secondary School or Hodern
School is the Institution best sulited to our purpcse, we pass
to two very important consideraticns. "What are the ideal
curriculum and equipment for such a 2chool? and ,.. "hat staffing
is regquired?

T

The first of these questions is now to be taken.

The usual curriculum of the Secondary School has been
a matter of gradual evolution, with at times long pauses between
steps forward. Though conservative tradition has often been
rightly blamed for fzilure to respond to the call of clear-
sighted reformers, improvement in method has been perhaps more
often the demand until very recently than any great change of
subjects. The working of conventional sanctions forms an
interesting if at times aggravating study; imitation of some
outstanding personality produces in others a habit of acting
in a certain way and of getting others to do so, e.g. the study
of the (Classics following the Renaissance; but all the combined
dead weight of habit and convention resist further innovations,
beneficial or otherwise.

S0, too, it has not always been a happy procedure
for the parent or teacher, or even society as a whole, to impose

on a younger generation everything which the leaders have found



useful and interesting.

But, the world being what it is, and men being what
they are, it was inevitable that certain human activities should
become represented even in the most formal school work, as
distinct from home, local or national habit.

The expression of thought, its communication, common
forms of calculation, with authoritative religious dogma were
bound to find places in the curriculum of any institution
where the young of each generation were taught and the exagger-
ated and pedantic extensions of these in various directions
are familiar to all students of educational history.

But the development of a more scientific outlook on
the part of those connected with our schools (itself in part a
product of a long overdue modification of the curriculum), less
respect for authority as such, and the increasing complexities
of modern life have caused the evolution énd modification of
the curriculum to be considerably accelerated, though it is
still true that improvement in methods, and attitude to
cnildren have occupied the minds of educational thinkers more
than changes in subject matter.

During the period following the great Victorian
secondary education enthusiasts, the introduction of various
branches of Science, with later applications in the form of
mechanics, etc., stands out as a great reform; more recently,
a recognition (following largely the experience of pioneers
in primary schools) that elementary Nature Study forms the best
introduction to any serious observational and logical work in
Science, has to be noted. At the same time, newer methods in
Modern Foreign Language teaching, and a more intimately human-
istic study of the Mother Tongue and its great literature, have
really made new subjects .of these sections, and the latter, at
any rate, has caused the question of proportionate allowance of

time to be raised in a rather acute form. This point has to be



dealt with later on,ywhen the time-table is considered in
detail.

It is interesting to note, too, that deliberate
attempts to modify the curriculum by giving a special "bias"
to the whole school 1ife, or even by definite vocational
training, have usually served to emphasise the difficulty of
building any culture, or even bare knowledge of fact, upon any
other foundation than that of a wide development of each
human self,

The very terms "Grammar" School, "Latin" School, or
"Real" Schule should be a warning in this respect, The
deliberate choice of a "Wathematical' School at Rochester by
Williamson (presumably to meet the demand for vocational work
connected with shipping) and the subsequent pursuit of the
usual secondary curriculum, furnishes another instance of the
same kind. S0 , too, with the many old chantry, cathedral,
and even charity schools, which have all been modified to meet
the common ideas of what a school should be. Still, we have
to remember that it is to definite attempts at vocational
training of a fairly high kind that we owe many of our found-
ation elements of national secondary education.

The now generally accepted secondary school course,
leading up to and largely regulated by the syllabuses of the
various school certificate examinations, does, in fact, reflect
to some extent (though, no doubt, many relaxations would be
, welcomed) the life activities and interests of the more
intellectual classes of modern society. Various branches of
mathematics and its applications, the grammar, literature, and
use as a medium of expression of the Mother Tongue, and of one
or two foreign languages, Elementary chemistry, Physics, or
Botany, History (including some World or at least Buropean
History) Geography on a more scientific basis than before, with

varying amounts of time given to Art, Music, Physical Treining,
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and Manual work, form the artificial environment deliberately
used to modify the personality of the pupil. More and more,
however, we repeat, thinkers are turning their attention to
methods and the pupils themselves than to the actual subjects,
though the healthy activities of some special associations

(e.g. The Fnglish Association) are at least in part devoted to

a consideration of the matter dealt with in each subject, so
that a Geography, English, or even Kusic lesson in a well-stafle
school of to-dav resembles that of a decade or so ago in litt®le
more than name.

Indeed, as the secondary schools of our country are
becoming more snd more staffed by those who have more than.
special krowledge of their particular subject combined with a
training in the technique of their vocation, we should grad-
uwally get beyond even this limited stand-point to a truer
conseption of school~educaticn ss a deliberate and definite
unification of school 1life and its studies and activities as
they affect the pupil; though this involves an all«round view
which even the best specialist teacher is at times in danger
of neglecting, and which is possibly of greater importance
just now in the Rural Secondary School than elsewhere.

Quite apart from the guestion of preserving and
extending the mass of knowledge gradually accumulated by human
endeavour, (which is of course the work of the University and
not of the Secordary School, though the latter supplies the
former with its students) the above curriculum as a rough
general guide for preparation for modern life may be accepted.
But it is still too easy for the specialist teacher in his
daily work to forget that the development of habitudes is a
X+ €8s Judd. "Psychology of High School Subjects" (Ginn) p.l4.

"The kind of work which in the long run is best for the

school is not determined by a considerstion exclusively
of the subject to be taught",

d

-



more important aim than the gathering of informatiocn, and that
even if the specialist chooses to regard the various subjects
as separate water-tight compartments, the mind of the pupil
remains a unity, though his ideas of values may be distorted.

Here it is well to note that experimental evidence
tends to show that the transfer of training from one activity
to another is often very little, and really depends on the
extent to which the activities overlap; and orn what Thomson
describes as "the integration of interests in ideals which
must be biult up in the accepted psychological manner",
Similar results are indicated in a rebort of experiments on
the possibility of transferring skill from one occupation to
another by Langton and Yates (Br. Journ. of Pysch. April 1928).

There is, however, still much spade work to be done
among parents and the general public in order to replace some
of the survivals of ideas on education which have resulted
from two incorrect theories, namely formal training, and fact
collecting.

There are still many who hold that "Education is all
that remasins when what has been taught at school has been
forgotten”"; and that "It matters little what is taught - the
way in which it is taught is the great thing". And the
epigrammatic form of these half-truths aids in the illusion.

So, too, we have the person who says, "Why waste any
time in teaching anything except what the pupil will need to
know in his work?" also the still paramount examinsastion

system which, despite undoubted improvement since the time when
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"getting up the notes" was all that was needed to pass in a
Shakespeare paper, still permits such questions as "What events
were connected with Rabbah?"

Public opinion varies between those who have been led
(let us confess at once, by so-called educators) to think that
one becores educated by the very process of learning any facts
whatsoever, and those who (again following some regarded aé
having authority) believe that ad hoc teaching is the only
true method.

But, as Adams remarks, "The break-down of the doctrines
of formal training does not drive us back upon Trade Schools,
though it does emphasise the need for a specific bias in
Education”,

The need fér a common aim, clearly conceived, and
more than nominal co-cperation between the members of the
staff is thus emphasises; and it is here suggested that,
without marrowing the pupils' outlook, an intimate cennection
of each subject with the immediate environment may form the
chief means of co-ordination of a2ll subjects in the Rural
Secondary School.

There is a splendid summary of subjects a young
leader should study in Kingsley'!s description of Chiron's
School in the "Argonauts":- "A lonely cave at the foot of
a mighty cliff ......... around the cave'!'s mouth grew all fair
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X.2. OUn the other hand, something must be allowed to the
Herbartians who advocate the claims of knowledge per se
as a means of securing wider interest for the whole soul.
There is the corollary that provided we decide to teach
the child a foreign language, we may use his knowledge of
the new word-symbols to widen his interests and at the
same time, render him more familiar with the foreign language
if we introduce at early stages plenty of nursery rhyme,
folk-lore songs, and stories connected with the nistory,
geography, and life of the people in that foreign land. The
reciprocal inter-play of knowledge and interest provides a
great relief to the drudgery of gaining the former by itself.

X.le Ev. of Ed. Theory, p.215.

Xe Pe 91 - 293, (V’Iard LOCkg 1900 F’dn)o



flowers and herbs ranged in order ..... from the cave came
the sound of a man's voice singing to the harDecivseescecnass
He sang of the birth of Time, and of the heavens and the
dancing stars; and of the ocean, and the ether, and the fire,
and the shaping of the wondrocus earth ...... of the treasures
of the hills «..... Of the mine, the veins of metal, the
virtues of healing herbs, and of the speech of birds ....cc00u
He sang of health, strength and manhood, and a valiant heart;
of music,eev.e0.. Of travel and wars; ....... of peace and plenty
and of equal justice in the land".

We now pass to a brief consicderation of each subject
in the curriculum, in order to decide as to its use, sceope and
value for our special purpcse.

Mathematics.,

It is not a difficult matter to combine an idesl of
exact perception and statement of abstract relations, and
accurate calculation with more specific 2ims in the Rural
Secondary School, We may have the specialist who would teach
Pure Mathematics only, and leave the pupil later on to apply
the general truths he has rather blindly learned as best he
can; and to make his own use of the hahits of accuracy which
he has formed; more than this he will probsbly be unsble to
do; for there is possibly no subject which can lead to dull
and mechanical habits more than Mathematics taught in a dis-
connected and aloof way, wonderful though the Examination
results may be.

Rut such a method involées lengthy and uninspiring
work, and there is no time to spare, at any rate in the Rural
Secondary School, for this, Mensuration and even surveying
and similar practical work should at least accompany, if not
precede, the formulation of general principles of Mathematics,
or the setting up of formulae in Algebra, Trigonometry, etc.

And it seems best that Algebra should be made use of solely as



s much-needed aid to calculation and manipulation. The school
we have in mind is most certainly not the place'for coaching a
brilliant student for an open mathematical scholarship, or
university exhibition; if a likely pupil for this work is
found, and if his circumstances permit, he should be transferred
to another school, though it is still true that even such a
student up to the age of at least 15 might receive more benefit
from the practical all-round curriculum here indicated than from
an almost isolated sbstract study of numerical or spatial
relationships. In particular, there sre innumerable opportun-
ities for co-operation between the teachers of Mathematics and
those of Science, lMeteorology, and Ceography.

The present writer cannot formulate any other aims for
the Mathematics teacher in a Rural Secondary School, than those
which involve the ideals of accurate calculation, statement of
abstract relationship, and exact application of mathematical
operations to the work of other subjects in their relation to
the life of the pupil; for the present purpose, Mathematics
has to be regarded as a mighty aid to other things, not as
something communiné apart and occasionally emerging to assist
in the work of life.

In some pioneer rural secondary schools which have
been investigated, definite lessons on formal book-keeping are
given, and this is recommended by the Board's pamphlet on
Curricula of Ruralised Secondary Schools, 1914. It is true
that most farming and other rural people of some standing
require a knowledge of, and practice in, this work, perhaps
more than other classes of the community, but there seems to
the writer no reason why the general principles underlying
the keeping of accounts should not be evolved from Arithmetic
lessons connected with transactions in outdoor and indoor
school experimental work, Savings sssociations and so on. The
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ideal rural secondary school with its bee-keeping, its little
experimental plots of land, and so forth, may well provide
better opportunities for such work than an urban school can;
and a rural teacher worthy the name can find scores of farm
and estate jobs which link up mathematical work with costing
accounts and sales of all kinds; the weight of an inch of rain,
the amount of seed for a cornfield, the limit at which applica-
tion of artificial manures ceases to be profitable, transport
costs, and similar instances occur to anyone with knowledge

of the conditions. Even the fluctuation of world crops and
consequent world prices may be used.

Formal Book-keeping, like formal agriculture, seems a
matter for the Farm Institute rather than for the Rural Second-
ary school, the more so as its relation to Tife-work is then
realised and consequent interest is greater; and our ideal
pupil will proceed to such an institution after his secondary
school career is over.

The writer's experience as an Evening School Instructor
in a "Dockyard" town, convinces him that attendance at these
Institutions is of far greaster value to pupils of 18 and upwards,
than to youths of 14 -~ 16 or so. Specific work and cultural
work connected with it, is more readily tackled at the later
stages of adolescence, when the young adult realises more fully
his life responsibility.

It is surely more important than genersal interest in
problems of economics and commerce should be aroused by definite
provision in History and Geography lessons for emphasis on these
matters; and this interest should be aided by Arithmetical work
on Company Dividends, Yational Taxation and Expenditure, Insursance
and Freightage. The task of the Book-keeping Instructor at the
purely vocational Institution is thereby rendered much easier,
and more beneficial to his pupils. It is not so much a question
of definite provision of text-books on Industrial History and

Economic Geography as a deliberate and explanatory reference to
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these matters in all suitable lessons; and both History,
Geography, and Mathematics specialist, too, should make full
use of reference books, govermnment returns and statistics of
rural life in these lessons. Yo course of History is complete
without some study of the development of National and Local
Government and their relation to co-operative effort and
expenditure. The pupils in the Rural School, with their rather
meagre facilities for participation in school societies, need
all the more opportunity in school hours for debates introducing
these topiecs; and in Upper Forms, formal essay writing on such
matters should be arranged by the English Master. The practice
introduced at Knaresborough Rural Secondary School, of diary
writing in school hours with frequent reference to current econ-
omic and statistical matters, is worthy of imitation in any school,
We have thus passed from Mathematics to History,
Geography, and English through the connecting link of Economics
and Commerce in every day life; this is as it should be; as
we saw. in an earlier chapter, the Tuture rural leader needs
provision for experience and information closely allied to 1life
in these matters even more than his urban cousin. While it is
possibly true that the Mathemstics specialist could make out a
good case for much abstract study with a view to higher work by
such pupils as may be fitted by ability and circumstance to
proceed to a profound study of this most exact of sciences; it is
becoming more and more necessary to stress the point that the
ordinary secondary school, especially in rural areas, has
suffered many things from the assumption that every pupil must be
prepared for a University career. The Mathematics of the pupil
with whom this thesis is principally concerned should therefore,
we repeat, be regarded as a means to aid accurate penetration
and description of the manifold phenomena and relations of life;
and without denying for a moment the obligation to provide for
any wide individual development towards which a pupil is

specially drawn, we must consider whether the admit tedly large



proportion of time reguired for higher mathematics can well be
spared in the Rural Secondary School, with its necessarily limited

staffing facilities. It is the opinion of the writer that the

1.4

present standard of the ordinary School Certificate provides

9
i

sufficiently wide scope for practice in the use of Mathematics
a means referred to adbove. The task of the school we are
considering is to prepare a man, a rural leader of culture and
power in his cirecle; it is doubtful whether we caen accomplish this
task in addition to meking him a Mathematician; and it is not
certain that such a consummation, even if possible, is greatly to
be desired.

In his review of Professor Dover Wilson's "School of
England" - (Sidgwick & Jackson) in the "Forum" Nov. 1928,

Professor Cavenagh notes that several contributors to that book
deplore the recent increased tendency to specialisation.

On the other hand, modern mechanisation of many matters
connected with both 1ife and livelihood, and the interpenetration
of Mathematics and Science make it essential that‘for anything
like complete 1living in his sphere the future rural leader shall
have more than a superficial training in applied Yathematics,
applied, that is, to all forms of mechanical power, to Chemistry
and Physics, to surveying and costing, and accounts of all kinds,
as well as to local and national, financial and government matters.
Some supervised practice in the application of principles to
social and private business affairs in rural circles is needed to
raise these to the pitch at which we aim,

We have also to remember that there will in the future
be an increased demand for skilled rural mechanical engineers, to
replace the much-regretted rural craftsman whom modern invention
has inevitably almost annihilated.

Xe e€.g. "Since 1822, the number of smiths in Kent has been

halved. n

Leaflet No.33 N¥at. Council. of %0c. Service,
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But these increased demands for applied mathematics
in the curriculum themselves show the necessity for some
upward limit, and it is urged that the limit above noted is
sufficiently high for the purpose.
At the end of this section a suggested time table
is given showing the amounts of time allocated to each subject;
it has to be borne in mind that circumstances make variation in
subject-times inevitable, also that mere names do not always
indicate the inner nabture of lessons; but is is interesting to
¥.1l. compare the times given to Nathematics (expressed for convenience
as percentages of total school time) in the cases noted:=-
Xe2ea Welshpool County School, with rural bilas experiment
Time devoted to Maths in Form V.... 20%
Suggested by Hope and Norwood in Compar.Educ.{Dent)

(For Modern English Secondary Sandiforg
SChOOl) ® 3 9 &9 55 % 8 S 83D 157’5

4

Suggested by the writer ceesrseensasssse 147

Xeda Average of 26 Rur.Sec. Schools investigated
by the Writer (1927 = 28)ecieinceccesess 20%

At Oberreal-Schulen (vide Sandiford)

in 19159 teserreennesees 14%
At Realgynasien do GO vernrrennrasess 13%
Xod. At French Lycees (vide Plan G'ZtudesS......... 17%

Hachette 1912) p. xxxi
At Danish Secondary Real Schule S

It is put forward that from these figures we may say

S S R S R e e AR S um AR T e M ED e T U S W NS e MO G s WS M e e W G A e R T A AW ae M B0 e G M O R Y e W W an O G0 B3 MBS G 5 e e O AR B e e

Xelse Tt must be understood that in many cases these figures
are approximations; for example, it is not easy to decide
whether to include applied Kechanics under Vathematics or
Science; NMeteorology under Science or Geography, & so 7n.

X.2. Vide Pamphlet Welsh Educ. Dept. of Roard of Education 1920.

X.3. As far as possible these were selected as being ordinary
Country or Small Market-town Grammer Schools: Schools
doing definite Rural Science Pioneer work were purposely
omitted, as the research was directed towards ascertaining
what the ordinary secondary school of this type offered;
and figures for schools like Welshpool were available
already.

£.4. For students taking Science and Mod. Lang. course.
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that proBably too much time is being given on the average to
Mathematics in the schools investigated,
Geogranhy.

We have already noted some of the matter to be included
in this subject; but the study of production and world commerce
must be founded on a groundwork of study of climate, geology,
and meteorology which brings us into close relationship with the
work of the Chemistry, Physiecs and Plology master as well.

The rural pupil has in most cases an advantage over the
urban boy in that his early life experiences and environment
have given him opportunities for the formation of a suitable
mental background into which newer experiences may more easily
be fitted in the approved apperceptive manner; the marlpit,
the work of rain and frost, the sights and sounds of successive
seasons, the fall of the leaves and the scattering of seedls
should all have been used by the. primary teacher in such a way
as to render subsequent mental operations easier and more itruly
educative, By practical and outdoor methods and the use of
local interest, and by linking up with ¥Vathematics, History,
Science, and even Literature, the Geography master has to add
the superstructure to this early foundation. The student!s
geograpvhical work will not be sufficiently wide without a
gradual realisation of the existence of various stages of
civilised humanity in the modern world; he must be led to see
the gradual development of mankind, and must also recognise the
common humanity (though perhaps at a different stage) of the
white, yellow and black races on the earth.

With the aid of History and Literature he will thus

be supplied with many data towards a wide philosophic view of

T T R e T e e mm em G N e G i e M e e e e e 4TS e ER G

X. The use of this word to imply a patient hearing of
inevitable evils is all very well (and is true enough if it
means a complete recognition of all circumstances) but it
may be so misleading as to induce in the rural person a
stagnation or vegetation, and acquiescence with things as
Ehey are; a tendency to remain mentally as well as socially
in that state of life to which it has pleased God to call
him", The present unsatisfactory conditions are to some
extent due to the fallure of all our higher rural educationsal
influences to accomplish their true mission.
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1ife and modern world political and moral and social problems
which his future position requires, and which are so sadly
lacking in many of our town and country folk to-day.

It is & matter for arrangement between the masters
concerned to decide as to which should be responsible for
preparation of weather and other charts, but in many cases 1t
would be an undoubted help to the Science master, who has as
a rule quite enocugh on his hands, if observational work of
this kind were shared by the Geographical and Mathematical
masters. On the other hand, the writer has frequently founmd
that by care in choice of extracts for silent reading and
precis work in English lessons, considerable help can be
given to the Geography master by other colleagues, and the
same is true of History.

A word of protegt ought also to be made against the

X.1l. practice of grouping Geography with such subjects as History,
English, Scripture, etc., for examination purposes; it is true
that for examination work in these, a fairly fluent style of
answer writing is needed, but there is much to be said for the
more modern way cof treating Geography on more scientific than
literary lines, though one must not forget the choice of
Geography by the Herbartians as a possible centre of knowledge
grouping.

In his suggested time-table, the writer has included
some definite economic study to be taken in the upper forms of

Xs2. the proposed school; there is no doubt about the special

S e . S S AT S S WD R e M D AR R MR e SE G G e s WA L DS M ks W S D e N e cm S e e e e MR W Ge e e R T s M M M S e G e e S N VM Gm e S R R w8

Xele DBut this not done in all cases.

Xe2e. The common criticisms of the average farmér's dealing methods
are to some extent justified, and the grsdual spread of
co-operative buying and selling is to be commended; but it
is hardly true in all cases to speak of farmers "being
uneble to see that they are really borrowing money and
pPaying interest to their deaslers when buying on credit at
higher than cash prices". (Dampier "hetham "Politics and the
Land" p.201). The writer has recently met many farmers
acting in this way with s full knowledge of the nature of
the transaction, but adverse financial circumstances have
led many to continue, in the hope "of something turning up"
to give relief. A decade or so ago, possibly the majority

of farmers, however, were unable to appreciate the economic
facts of the case.
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utility of such a2 course, and there seems every reason to
suppose that it can be made educative in the highest sense;
while 211 Farm Institutes would be enabled to take up the work
in greater technical detail if a beginning had been made in the
secondary school; this entails a completion of ordinary world
Geography as soon as posaible in the course, and there should
be the addition of a definitely economic paper to the School

Certificate Examination. It must be remembered, however, that

the continuation of the more scientific geographical work is thus

thrown in the Higher forms on the Science Master's hands.

History.

Much of what has been said of the work of the
Geogravhical lesson is true of the History in the Rural
Secondary School; the gradual building up of general
principles from a foundation of local, national, and world
history is the aim put forward, and without denying the need
for the future History specialist of intensive study of
particular periods and critical use of originals, we must
point out the possible neglect of other matters by the master
whose history lessons are cramped by the necessity for rigid
adherence to an examination syllabus. It is well, indeed,
if the average rural pupil has sufficiently formulated any
definite historical principles by the time he reaches the
school certificate stage, and the exigencies of the time=-table
will not allow for intensive speciaslisztion. It is suggested,
therefore, that in the Rural Secondary School, following a

general survey of local and national history, chief attention

[¢3]

during the last year or so of school life should be given to
2 study of the History of English Rural life and work, based

on observation and study of originals rather than on abstruse

T T R S e TR S T e e e ke PR S R SRR M e S S ER e mE e e e TR M M R TR N MR e e T WP M e T N e TR M e we R am Hm e me S W G m me 4w e e Rn e e

X. MNo Secondary Schocl History Course should be considered
satisfactory without the study in higher forms of some
such book as "An economic History of Englsnd” by Charlobte
Yaters (0xford Press). '
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development of our industrial system, local Government, and
home and colonial customs, with frequent reference to current
world events accompanied by explanatory destails of foreign
affairs where needed; this is to be preferred to intensive
study of a period for examination purposes; it is not intended
that this should restrict the world view which all history
must provide, but the plan is intended to secure & wide general
survey, followed by a development of personality based upon
intimate thought upon local and current affairs; such a return
to study local matters is not a narrowing influence; the
sermons are graved on the local stones, but as a rule it is
only after a wider outlook that they can be fully appreciated,
though a superficisl acguaintance may havé been made with them
before.

It is indeed surprising, as Findlay remarks in his
Introduction to Sociology, to find such "common ignorance
among Englishmen as to the historical growth of our centrally
and locally governed system which gives scope for liberty'.
And it is true that the interest incentive reguired for
obtaining knowledge and understarnding of these points can be
better derived from local stores of historical material than
the extrinsic sources of examination or magesterial requirements.
It is worthy of remark that many of our institutions bear the
ancient rural mark of our ancestors far more than of our
modern town dwellers, and that many attempts to bring about a
better England for its people have originated among the
country gentlemen like Cromwell and Hampden, or peasants like
the followers of John Rall.

The "practical-minded" type of pupil, often in a

majority at the rural school, who can only with difficulty be

W GTER s S M e R e P e M s S i s T B e e wn G e W e T e Se e N ST T W my e e e S Gt bm N N G o me G G W Bm e e S ME R S s e W A an e o ma

X. In one of his poems Chesterton maintains that the true
people of England have "never spoken as yet".
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brought to study History by the text-book and lecture system,
is more likely to be interested by the above method; this
type of pupil, is, indeed, only beginning to be catered for

in most school subjects, following the researches of psycholo-
gists into his previously misjudged mental make-up; even soO,
the pupil who has tastes for private reading of the historical
novel, or even history text-book (not a bad form of reading
for a boy) has a great advantage over the more practical
student.

And, as Geddes and Branford show in "The Coming of
Polity", one condition of the power of foresight is "a true
and clear idea about the past".

To act in the living present, to ignore what has gone
beyond recall, or what may never be, are good maxims enough
up to a point, but as we have seen in other epigrams, they may
be very inccmplete.

The writer was amused at the complete change of
attitude in a farmer of his acquaintance btowards the Irish
nation, after some facts of past History had been revealed to
him.

All this serves, however, to remind us that there is
something to be said (in most subjects) for a clear knowledge
of definite and inter-related facts. It is when we come to
the method of acquirement and organisation for future use that
we see the fallacy of mere fact-worship.

It is to be feared that when we come to time allow-
eances for the subjects of History and Geography, an admission
muast be made that it is difficult to give to either of them
as much as one would like without endangering the inclusion of
essential basis knowledge; and that for full development, the
teacher has to rely largely upon general education and intelli-

gent irnterest to carry both studies to a higher level after
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gchool life is over; and there is some comfort in the fact that
a wise use of leisure for reading, and a lively and discrimin-
ating interest in everyday life and business may perhaps allow
more self development in these matters than in the more
technical difficulties to be encountered in following up
Scientific progress. DFlsewhere reference is made to the need
for any well-trained pupil to have taken himself in hand by the
time his secondary school 1life is over.

Science.

Following a rather misconceived idea of what Buxley
and Spencer advocated in their wish to introduce more science
into Schools, we have still far too many cases of Pure Chemistry
and Physics courses, (governed by examination syllabuses) which
fail to give either general rational methods of dealing with
matter, or that attitude of exultation in man's penetration
into the wonders of 1ife and the universe which to the true
student of science meske that subject and its applications more
entrancing and even humanistic than others. The writer recent~
ly read a set of essays on "Colour" by a Science form of 10
boys averaging 16 years of age, and was disappointed at finding
that every boy (though no instructions had been given to this
end) confined his work to a rather bald scientific explanation
of the phenomencn of the spectrum; references to Art, Nature,
Flowers, Dawn, or even dyes and clothes were sll conspicuous
by their absence.

Varicus attempts are now being made to resch this
combination of Humenism and Science by dethroning Chemistry
and Physics in favour of Biology, including Botany, some
Entomology and Zoology, with requisite Chemistry and Paysics;

in so far as contact with environment and inducement to formulate

£. A clear exposition of the clsims of Biology to a place
in the sun of the curriculum was given by Prof. Julian
Huxley in an address at Bath, June 8th, 1922., and
printed by the British Social Hygiene Council,



X.l. general principles and irterests are concerned, this may be

all to the good. The introducticn of Chemistry and Physics
into the curriculum in the latter part of the 1¢th Century
has been followed by the usual application of the school's
passion for system and syllabus, with the inevitable conserva-
tive tendencies following on comparative success in syllabus
construction., Just as Ciceronianism was the exagperated and
deadened form of true Humsnistic culture so Inorganic CLhemistry,
Static Flectricity, and so ferth, have tended to crystallise
into beéutifully neat but rather too compact and hard, finished
forms of science work in school,

Past exberience must put the Science master on his
guard against making Rotsny, 7Zoology, or Entomology as
detached and finally as uneducative as Chemistry and Thysics

were in the hands cof some of his predecessors. Fortunately,

=3

the wide range of Rioclogy is in itself a safeguard sgainst this
denger, though its scope also renders systematic procedure
(rlainly a necessity in scientific sbudy) difficult to organise.

with the never-

)
W
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Ve are here, of course, face to

X.le cf. Judd "Psychology of High Schocl Subjects".
"Science should not consist in setting pupils to
discover solutions, but to realise that there are
problems”,

X.2. In his "Hducation; its Data and First Principles"
Professor Nunn quotes the case of a girl student who
confessed that she had never conceived Science as having
to do with what happerned outside the laboratory., Vide
p. 208., and the writer once roused the ire of a rsther
old-fashioned Science colleague by remarking, "You start
your pupils with various coloured liguids and substances
in bottles, your calorimeters, barometers and what not;
woulcC not more of the boys reach a better understanding
if a start were made with actual things of everyday life
if these were then linked up with all the paraphernalis
of the laboratory, and the resulting interest and know-
ledge extended to more complex things in the outsicde
worlcd afterwards?

The whole position is similar to that we have noted in

the case of the teacher of WMathematics as a series of

facts isolated and divorced from life, and to that

extent less easy of application to life matters afterwards.
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failing dilemma of the really thoughtful specialist in any
subject, viz., how to secure system and order in working which
are undeniable advantages, and how to allow freedom of range
within that system ac as to avoid the cut and dried. (This
last word is significant). So, too, there is danger lest a
wide interest may become mere superficial butterfly dissipation
of discursive interest, and there is a modicum of truth in the
old idea that something which needs concentration and effort
is more educational than what is merely enjoyable and interesting.

This difficulty is being encountered especially in
the newer introducticns in the Biology section, where some
dependence on more formal Physics and Chemistry 1s inevitable.
A fairly comprehensive scheme of Science work on Biclogy course
held at Cambridge, 1227, The whole subject, it is suggested,
should have five sections, three being compulsory, viz,,
Elementary Physics, Elementary Chemistry, (Study of water, air,
osmosis, acids, bases, salts, guantitative analjsis) and simple
Geology; and four optionsl, viz., Botany, Zoclogy, Soil Chem-
istry, Outdoor experimental work on plots, and Agriculbural
Science. This plan certainly deserves the name "Natural Science"
more than many schemes, and is what it claims to be called;
the anomaly of some denominations is well illustrated by
larrable's description of his probable degree as one in
"Mechanical Stinks",

Eventually one may hope for this changed attitude to
Science and its subject matter to spread to all secondary
schools, for it is certeinly much nearer to 1ife interests of
mankind than previous syllabuses have been, but the special
advantages of environment and opportunity for correlation of
indoor work with.gardeq-laboratory and ocbservational expeditions

possessed by the Rural Secondary Schools make it clear that it is
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Xel. The present writer would add "common metals",

X.2. TIan Hay. "A man's man'.
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to them that we must look for pioneer work. TFurther, this
changed science study is a direct preparation for the pupil's
career, without the disadvantages of premature vocational
teaching; that is, if the Science master takes a sufficlently
wide view of his work, and has adequate provision for practical
work of the right kind. Farm-land is not really required, but
a sufficient area of ground to be used as an out-door laboratory
in close relation with the more formal indoor lessons must be
provided.

The special circumstances of each schoocl must decide
as to whether the svstem of individual plots, or that of
general plots should be adopted. Certainly, a general fruit
plot, with its splendid opportunities for observation and
experiment, as well as for more directly vocational work, is
needed; a co-operative system whereby small plots are put in
charge of an older pupil with the assistance of a junior has
some good points, but where the work is definitely organised
and graded with the aim of gradual evolution of principles,
this may not be so beneficizl and time-table difficulties
arise, The practice of Beaminster School in recording
experimental work in the School Magszine over the initials
of those pupils responsible for the work is a useful custom.

It is doubtful whether full benefit can be obtained by
putting this work under the visiting expert who cannot secure
that correlation and consultation with other school work
without which less educational advantage can be obtained;

and though local interest may be aroused by conference with
local agricvlturists, the practice (in existence at one school
at least not long ago) of allowing such persons to control

the organisation of the work is obviously to be condenmed,

On the other hand, the visit for enquiry and interest from
local parents is to be encouraged, and this part of outdoor
work is being developed by some pioneer schools. It is better

for pupils to make really effectively supervised visits to



special farms than to attempt to run a school farm where the
work is not really done by the boys, or where the work is
certainly from an FEnglish point of view, too vocational. The
connection between the 1000 acre farm of the Farl of Powls and
the County School at elshpool seems to be an example of the
right kind of co-operation between school and farm. For the
teaching of Nature Study on rather wide lines, the writer found
that as far back as 1911 and 1912 there was very sympathetic
interest shown by farmers in his owm district, though the work
then undertalken was of a very simple kind at a primary school,
and was intended for sll-round help in other school subjects
rether than an attempt at "bissed" education.

But pioneer work has still to be done in connection
with activities in field and garden, especially to enable
parents to grasp the aims of the science work; even now, far
too many farmers are disappointed if they do not find
exceptionally fine produce on all plots, falling to understand
the object of the outdoor laboratory, and it 1is easy to spend
valuable time over preparing show material to impress this
type of critic. We still have too many "practical® men who
despise what they (and they alone) regard as a poor attempt
to show them how to do their own work bebter, But, 2s is
shown elseswhere, this attitude is slowly changing, and with
staffing of our rural schools by the persons described in this
thesis, a better state of affairg should rapidly follow,

This change of attitude may be expected to spread to

the whole curriculum, and thus the value of all that a secondar

g
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X. This ia also the view btaken by ¥r. R.B. Greig, after visitin
Rural Schools in France, Sweden, and Belgium {(B.of Zduc,
Pamphlet No.25). In the same pamphlet, ¥r. Tate, Director of
Education for Victoria, states that in the past msny agricul-
tural schools (even) are far too technical; the newsr schools
must be wider and more cultural.

Similar tendencies are now to be noted in U.3.A. whers voca-
tional training even in very early stages found many support-
ers. Thus Dr. Warren Wilson says, "I protest sgainst the skill
that is taught in schools with the sole object of a job and a
salary". (At St. Louis 1923 Conference American Coan%rv Life
Association). ’



education has to offer to our young rural people will be more

=3

appreciated. Though, as we hope to show, staffing is really

dealt with unless there is a sufficient body of definite public
and parental opinion to create a demand; such is the history
of all widespread educational reform.

Obviously the programme here outlined is going to
tax the whole energy asnd resources of the Science in the schools
considered, and the time allowance must be made to correspond,
In the time-table tentatively put forward it will bhe seen that
the percentage of school time recommended is as high as 229,
though this would include some time definitely given bto study
of the Literature of Science,

The following table (for remarks see p.l1l2) gives

comparative times from the sources notes:-

Welshpool County School, with Rural Science bisas,

. . . 7
Time devoted to Science in Form V...... 28%

(For pupils taking Latin this is reduced to 11%) ,
Suggested by Hope and Worwood (10C.Cite)esesesesssnssasaes LB

Suggestedby th,e Yvriter'II.il’.l'..’llﬂ‘.i#-’..‘l”..".ﬁ.' 22%
(This includes some literature of Science).

Average of 26 rural schools investigated by writer

(1927 = 28) veaeeues.. 197
Oberrealschulen (vide Sandiford 1oc.Cita)ereesseccessnas 124
Realgmmasien d‘o' doo ® % % 3 2 9 3 % ¢ % 4 8 O 9?(7;

French Lycees (7lan A'Etudes 10Cs Cit)esseeenssensenseass 177

“hen onec remembers the often repeated saying that
the Germans are taught to be better scientists than other
nations, these figures are worthy of note,

If a curriculum could be adopted without modern
language study other than the Mother Tongue, a possibility
which has been strongly urged by some reformers, and which
was for a time actually tried at Knaresborough, the Science
master, along with the English, Fanual Training and History

masters, might well claim a great share in the new opportunities



thus rendered available. The point considered later in this
section, we can only state once again that the use made of the
time granted to the Sclence work depends very much on the iife
experience and interests of the master in charge, and it isg
hoped to show that a narrow Science specialist is by no ﬁeans
the man needed in this type of school,

The Mother Tongue.

We have already briefly hinted at the help given
to such studies as Geography, Natural Science, and History,
by Literature, bwt this ig only an indirect aim, and every
teacher is a teacher of and in Fnglish as the Board's
suggestions continually remind us, presumadbly because the
reminder is so frequently ignored.

If the omission of all foreign language from the
curriculum of the rural secondary school were to be carried
out, additional responsibility would be thrown upon the
English master, for all literary studies, and their attendant
humanistic benefits, all methods for securing correct correct
expression of thought aided (to whatever extent it may be aided) by
Grammar, would not be his alone, Probably, of all the staff,
the English master in the Rural School has more previous
prejudices and habits to overcome in his pupils, despite the
fact that the best writers of nearly all ages have owed pari
at least of their inspiration to the very surroundings which
might have affected the pupils in a very different way had
they but been allowed to do :0. There is no nesd to go to
Peter Bell‘for examples of sheer indifference to the delights
and lessons of Vature. Zven with an extra allowance of time
which might fall to his lot, the task of the English master
will always be less easy until the home and social 1life and
surroundings of the rural pupil have been to some extent
touched by the educational revival which has not yet reached

them,

Though the writer himself would at once acknowledge



his own experience of some splendid exceptions, the fact
remaing that the average rural home bookshelf and magazine

or other periodical literature reveal a state of inferiority
to similar points in the average middle-class urban home, and
it is not clear that first-hand contact with nature and her
wavs has made up for this difference; without being too
dogmatic it may be asserted that appreciation and understanding
of nature and of all great literature go together; and it is
also true that the rural middle-claés pupil, to say nothing of
his less favoured cottage neighbour, does not receive that
heritage which every English child has a right to receive, as
George Sampson so well shows in nis "English for the English",
On the other hand, we have also to take account of the pupil

who has tastes the reverse of what is commonly known as

[t

literary, though in reality there are few to whom some
literature of some kind does not carry an appeal; even Tonm
Tulliver grew to like some portions of the classics, and there
is 1ittle doubt that Ian Hay'z cricketing schoolboy Pip would
have enjoyed Miss Nitford's account of the game in "Our Village"®
if he could have been inrduced to ignore the fact that a woman
had written it. Naturally a wider life experience will tend
to aid the master in his difficulties; the writer once found
that a middle=-aged farmer friend (who had travelled about
England more than most farmers do) had been to a Lorndon perform-
ance of "The Taming of the Shrew", and to the surprise of the
schoolmaster, the play was thoroughly and intelligently
appreciated. It follows that mere inarticulateness does not
necessarily imply lack of ideas, any more than garrulousness
implies the abundance of them, but the fact remains for our
rregent problem that earnest and careful work is demanded from
the English specialist in our rural school, and a desire for

specific aims in teaching must not be allowed to take from him

a sufficient allowance of time for his work. Indeesd, from
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the point of view of what has been called

4]
at long range , a good

"specific education

cese might be mads out for additional

attention to English work as a whole in this particular school,

for it  is certzin that
towards an improvement

class of person we are

improvement in it would go a long way
in status and effectiveness of the

considering in national and local

affairs; we are familiar with the lawyer, the business man,
the urban social leader rising to posts of national importance,
and it should cease to be an anomaly to think of a rural leader
advancing in thé same wave In Denmark we have this phenomenon
glready exhibited with excellent results.

It is true that a larger'amouﬂt of time is needed fof
manual work and outdoor laboratory work than has usually been
given, and there are welcome indications of an increased and
more expert attention to physical training, quite as necessary
in the rural school as elsewhere; but it is obvious that many
of the desirable traits which we have earlier outlined will
have less chance of adequate development if there is any
neglect of English, elther as training in adecuate and correct
expression of thought, or as possibly the greatsst means of
humanistic culture at the schoolts disposal, to say little of
preparation for a wise, enjoyable and frultful use of such
leisure as may fall to the lot of the rural pupil in after
l1ife, and ability to participate fully in the social inbtercourse
of a cultured society which is widely regarded 2s a mark of
true education. Nobody with any experience of rural l1life
would dream of claiming that satisfactory results on these
lines have been obtained in the past, and the English special-
ist has a sufficicntly difficult task as it is, without being
burdened with heavier responsibilities and no extra time in
which to shoulder them. There is no doubt something in the

claim of the older type of education offered by the secondary

D
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Xe In his paper to the RBduc. Section of the British Assoc,

e
1922, Mr. ¢. Pocock advocated the i 15 s
the basis of all SRR 1 adoption of English as
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school that full use has not yet been made of its proffered

gifts by the rural parents for their sons, or by the sons when
given the chance, but that does not p event us from secking not
only to improve thig indifferent attitude, but to try to find
why such an appeal has failed, and to offer a culture and
training not necessarily better (though it is claimed that in
many ways it is better) but which will make the necessary appeal.
Beyond doubt, fhe 013 ways have not fully succeeded, and it is

time that something else was trie

o7

.
Of course, the main alirs of the Tinglish lesson in the
Rural school are not essentially different from those of the
urban secondary schoolmaster, but at present the latter finds
in more of his pupils an amount of literary tradition and home
culture which the rural secondary nglish master cannot take
for granted; the fubture master in this work may expect to
receive greater contridbutory help from Village Dramatic Societies,
Rural Community Courses, and increased uge of Library facilities.
These important branches of rural social influences
are dealt with in a later section.
In the case of Wathematics, Geography, and other
subjects, we have advocated an illustrative use of environment
in order to form general principles and interests; vebt even if
the pupil's appreciation of great literature dealing with rural
life is easily attained, the objects of literature study will
not be achieved by merely driving the pupil back on what is
fairly familiar; though indeed there are degrees of familisrity,
But great literature is all-embracing, and its study being a
kind of glorified life-experience at second-hand, any limitation
of outlook in this direction must be condemned. However, modern
transport and other facilities are lessening the distance bhetween
town and country, and probably the future rural pupil will be led
by the very experiences of life to quite as ready appreciation
of such books as "Vanity Fair ", "Little Dorrit", or even "Beau-

champtg Career", as the present urban pupil can achieve with



"gilas Marner", or "Under the Gresnwood Tree', the point is that
a gradual extension of interest from the environment outwards
must be secured, and this may best be done by careful choice
of earlier work, with liberal opportunities for all kinds of
interest in the Library. Probably the most satisfactory, or
rather the least unsatisfactory parts of fixed Examination‘
syllabuses from a rural secondary point of view are those dealing.
with English Literature.

Rut the power to select and deal adequately with
literature for class study in rural schools, demands special
gqualifications and 1life experiences in the Fnglish master, just
as we have noted in other work by his colleagues.

The use of environment in the other subjects is not
quite paraliel with the procedure in Fnglish Literature.
Illustrative work drawn from the pupilts surroundings or
experiment based thereon in order to gid the formation of
general principles is not guite the same as the study of
Literature dealing with fairly familisr scenes and types;
habits of clear and accurate observation and thinking are not
of quite the same psychological bearing as aesthetic apprecia-
tion of human characteristics and natural description; and the
aims of the literature specialist may be actually defeated by
attempts to generalise or to attempt specific expression of
generalisation; there are imporitant lessons and no little
encourazement for the teacher of rather vague subjects like
this in the recognition by psychology that the normal way of
mental growth is from indefinite forms and outlines to clearer
filling in of experience; and even allowing for the wonder of
science already noted, the things of mathematics, and many of
the details of science work as far as school is concerned tend
of force to be rather materialistic; while the higher things
of literature are essentially spiritual, and may be stifled or

stunted by too much leaning towards logical formulation; the
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writer has more than once noticed that boys pass through the
stage of bare description in written work to a more completely
numan way of expressing emotional experiences in connection with
all kinds of work, but that this later stage (probably a rhythmic
return to an earlier fanciful period) rneeds practice; the
adolescent is to some extent living again more intensely the
wonder period of early childhood, but far too much of his
experience breaks through language and escapes because of a
habit of too literal and exact setting down of ideas; and

it may well be that for some, this higher power of self-
expression is never reached because just at the most critical

time, either the end of schosl 1ife comes, or because attention

:'_‘Q
ford

is directed toc excluslvely to more materi things at the time.
On the other hand, for good or evil, the securing of

correct and full expression of thought in spokern and written

'_..l

enguage, falls to the leot of the Frnglish master, and here, in
choice of material for practice and iliustretion, and in the

lanning of self-expressive work, lies a great opportunity for

‘7;‘5

the right type of man. A rural pupil's account of the working
of a one~way plough is quite as useful an exercise in descrip-

tive or expository expression as the urban boy'!'s account of a

motor fire

-engine; nd if, as we have seen, the rurasl boy is
omewnat inarticulate, that is all the more reascn for giving

him a chance to join in class or school debates, or literary
society symposium, or magazine articles on the cultivation of
sugar-beet, or the use of motor-transport and machinery on a
farm. "Scenes at a ploughing Match" was the title of s
magazine article recently contributed to the writer's school
magazine by a rather shy and outwardly dull boy, and the
polishing-up process under what was really the teacherts
supervisgion (though the boy was not allowed to see that this

was really being done) resulted in a piece of work not without

some vigour and 1ife in description.

e pass rapidly over the questicn of formsl CGrammar



here as it is a matter of equal significance (or some would

say, insignificance) in beoth rural and tom sc 10018, Every
English master knows that Gremmar may be dealt with with com-
parative ease as a means not ornly of aiding correct expression

but of providing interesting word study, when French and Latin are
also in the curriculum. If the English master is expected to deal
with this work as fully when no foreign language is taken by the
rural science pupils, then time must be allowed; how far
convention would justly reguire a fairly complete technical
knowledge of Grammar and its berrs is a matter about which there
is consicerably difference of opiricn at present; the writer's
experience leads him to think that without restoring Grammar to
its old pedestal decorated with special terms and exercises, it

is still necessary or at any rate very helpful to have some
attention paid to the general prirciples of sentence siruciture

and word functioning; and some work on inflexions and concord
should be taken so that all secondary pupils should at least
formulate the main generalisations concerning these; thus far we

may well agree that convention isg right; for in secondary

:
)

pupils
there should be a preparedness to test and guide their own
expressicn in the light of these principles, at earliest and latest
stages perhaps less consciously; and such puplils will also be
better equipped for that quite common task of any educated person,
the understanding and appreciation of great work which may be
somewnat recondite,

Dislect and traditional forms of expression involving

laxity and confusion may well be definitely pilloried by the

English master, but more justifiable forms may well be allowed

e

to flourish if they can; ndeed, the dialect forms found in
everydey life and ir some literature may lead to increased interest.
There is every reason, for example, for correcting the North
Midland confusion of "green" and "grain", or "say" and "see"

(though in the mind of the speaker and his sudience there 1s



really no confusion), or the West-country "Her says ©O I", and so
on; but to enforce "grarse" for "grass" 1s altogether unreasonable;
indeed, a kind of bi-lingualism is often found amongst educated
people. ¥ot long ago, the writer heard a University lecturer
relate that after he and his wife had interviewed a landlady at a
country seaside wvillage in his native couptfy (which he had only

2

occasionally visited since his younger days) his wife wanted to
know why he had "dropped into that peculiar way of speaking" when
talking to the woman,

Certainly, if Burns had written all his poems in
"educated" Tnglish, our loss would be inestimable; and in Dorset,
I found a dialect play deliberately chosen for public performance
by an 01d Pupils' Association of a secondary school. Moreover,

L3

the study of ordinary and peculiar place-names, or the fascinating
0ld names given to many fields on our farms, may 2id in reaching
that enlarged view of historical and socisl development which must
fornm part of the make-up of any really educated person.

That is really reqguired is a recognition by all concerned
that though speciazl emphasis has been laid in practically ail
pioneer "Rural bias" schools on Science work with vocational or at
least environmental leanings, there isg equal need for seeing to
the humanistic culture and power of self-expression which langusge
and literature study can best supply. This is not solely in the
personal culture of the individual, nor entirely for the benefit of

it possible for the

rural socliety as a whole, but for making

e}
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X Examples found amongst one form of bovs “ece:bly were ;-
Pingle, Roundabout, Bull piece, Cock-stubble ¥Mill Moor,
Doglands, waenr-%av Windv%anku, Bearcroft, Potat field,

and others; the ex planaulor is not always so simple as one
would think; thus, the last-named was a field which had
been let lorg ego to villagers as a charitshble act by the
owner, so that each man %ad a strip of potato ground at a
very nomlral rent; no living inhabitant could remember

this being in force, and none had heard more than their
parents and grandparents haﬂ told them, but the old name
remained, though the estate had cnenged hands, and the gift
had been lcst to the village.
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jpdividual in rural society to live a wider 1if
of this wider 1ife should consist in the appreciation of at
least natiocnal literature; the possibility of helping budding

us may be remewbered, though not deliberately worked for;
or, as the writer expressed it in 1014, when considering rural
education as a whole, "we carnot produce a Robert Rurns at will,
but we can and should see to it that an audience ig provided for
such a man when he arises"

Coning to the more practical cquestion of time allowance
for English, we have these compariscns, following the same
authorities as previocusly:-

Time devoted to study to the Mother Tongue

At Welshpool County Rural-bias SCho0Ll eeeveseneecaeoe... 12%
(T for., lang.taken)

Norwood and Hope Scheme (2 for.lang.taken)eseeseceveeess 97

Suggested by present writer (1 For.lang.taken and 2 Lit,
cf Science inc.) eevse.. 17%
or {excluding the Lit. of Sciencele.isesessaess 117

£

Actual resesrch (Schools taking 2 For. TaNZe) seeseces.s 147
(Schools taking I for., Lange) eeeesseses 15%

Oberrealschule (with 2 For. T4NZe) eeseeosssssossasssssee L1

Lra

Real gmasien (V’l’ith O Fort Larlgﬂ) ® 6 @ ¢ & & 068 ¢ B3 O 4T I s S T S 87

1 J'

et

Lycees, Yodern Lang. Science Course (with 2 For., Lang.).

X

Danish Secondary Re81SKOLE euvsvecsssrssosonarensasensasss 147

H‘)

It would be interesting to compare these figures with

Q

pre~war returns for English schools; the German figures are
for that period, There is no doubt that the time allowed Tor

sh

[0

the mother tongue has been increased on the average in

5]

Fngl
Schools, but how far this is due to a recognition of its value,
or to a necessity brought about by free-place pupils from
rather less cultured homes, or to the decrease in time devoted
to Classics, it is not easy to determine; but the figures
suggest that the last cause is not very prominent, for the non-

classical schools only devote 17 more time to the Nother Tongue
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than those taking classics or German. On the whole it may be
said trat satisfactory time is being now given to English,

though the advantage of taking some Science Literature is evident.
Tt is also probsble that if the average home conditions could be
jmproved from a literary point of view, the time devoted to
Tnglish could either be slightly curtailed with berefit to Science
or other work, or, if that wers not done, the actual school study
of Literature could be carried to a really high level, and the
results would no doubt be very marked.

Foreign Languages.

In this section of the curriculun, we reach what 1is
perhaps the most uncertain point, and one on which experimental
work is chiefly needed. Some rural biss schools attempt to
carry out the work while retaining the old literary curriculum

of ILatin, French, (or Cerman), with rather less English; %but
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where extra tirme is reqguired for extended aining, Outdoor

work in Science, and similer activities, it is difficult to see
how this can be successfully accomplished; indeed, it appears to
be tried chiefly for the benefit of the comparatively few pupils
who need special examination certificates for entry into higher
professions, and not on strictly educational grounds at all; and
the compromise by which certain pupils omit part of éhe Science
or other work in order to take up ILatin leads to what one hesd-
master has described as "very close organisation and difficult
drawing up of time-tables". Of course the keen teacher does not
flinch at these troubles, but with the best intentions in the
world it is not easy to keep in effective touch with every detail
of the work; the application of the Dalton plan would solve many
of the problems, but at present it does not seem to be extending
with the rapidity which some expected; and it is fairly certain

that for some subjects, e.g., English Dramatic Literature, class

work in common with one's fellows is to be preferred; the value of

X, This experimental work is now being tackled in a thoroughly

| rlrent 3 .
psychological mamner by ¥iss 0.A. Simmons in Tondon Schools
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active intercourse and inspiration is too great to be sacrificed;
usually the extrs work entailed by the alternative plans of work.
for Classical or non-classical pupils necessitates the presence
of a headmaster who is able Lo take the extra work while carry-

¢ out other supervisory duties; and the common plan of
appointing & Science specialist to the headship of the rural
secondary school rendere this less easy. Sooner or later, it
seems that an officisl decision will have to be made between
three alternatives:-
(1) An entire devotion of all school work to the task of a
general education based on environment, without any consicderation
for those pupils who have the above needs for higher professions,
and who will thus be driven elsevwhere.
(2) The compilation of a Teaving Certificate Ixamination Syllabus
with alternatives to Foreign Tanguages, which will be gccepted by
the authorities concerned for enbrence into the professions. (It

‘

may be worth noting in passing, that though better in many ways

“%

than its predecessors, the Modern School Leaving Hxamination is
hardly fulfilling the purpose for which it was intended; that is,
it should be a test which most average students could take in their
stride without too exact preparstion at the end of a secondary
school course; nor is the entire blame to be laid at the door of
the examining bodies.)

(3) <ome relaxation in the demand for extra time for slmost

purely vocational work in Science, or a less exalted aim in
Mathematics.,.

If a suitable syllabus in General Biclogy (with sub-
sidiary Chemistry and Physics) could bve provided which, withoutb
taking up too much school time, would satisfy the reguirements
for a school certificate examination, and if a less academic
Mathematical course could be adopted, there seems no reason why
at least one foreign language should not be taken; the almost
deliberate forcing away of certain pupils (perhaps the more

intelligent and wore likely to contribute useful factors in
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general school 1ife) and the closing of arother avenue to wide
general culture by eliminating all foreign langnages, seem to be

onditicng of each school must be the

@]

harsh measures. The actual
decéiding factors; and where there are two or more secondary schools

within reasonable distance, more may be said for persevering with

("‘1

an experiment lasting over a large number of years, to see what
type of pupil would he turned out by a secondary school run on
very practical, though not exactly vocatiocnal lines, with chiefl

reliance on the ¥other Tongue for literary and linguistic training.

The writer cannot help suspecting that the study of modern
foreizgn lengusges even with the best phonetic and direct methods
S L0

can hardly in the schools we are considering reach such a stage
that the effects are very inspiring or humanistic; there are many
pupils in urban schools who scarcely reach the cultural stage,

though as a correspondant puts it in a letter to the present writer

- "even a few words of a foreign language give a fesling of

(e

expansion hard to produce indirectly .
In Chapter 111 of "The New Teaching" De Glehn admits

that "the full cultural benefits can only be ohtained by the pupils
o FaR et

who stay on at school up tc 18 - 19". He also speaks of "two

distinct terminl to our French course; the first, ending ecevenes
at 16, aims essentially at practical utility, at equipping our
pupils for zn early start in the business of earning their liveli-
hood........ Tt is only in recent years that what nmay be termed

a national demand has arisen, that pupils leaving school at the age
of 16, should have a really efficient commend of at least one
foreign language"... and ... "the other terminus is the standard
that should have been reached by pupils intending to proceed to

the University". Now for our present purposs, both these aims are
beyond the scope of the Rural Secondary School; one may, with all
defererice to a distinguished specialist, question the existence of

Xelse Mr. Ne Carson 3cott.

X+2¢ Ed. by Adams (Hodder » Stoughton) p. 117. 4th Edn.

&



while agreeing that convention
influenced to some

the national :
school,

has fixed such aims for the secondary
extent at least by the French governess or tutor fashions which
increased gresatly during the Trench revolutionary times; and one
may further doubt the improved equipment for earning a livelihood
cases of town pupils) arising from a language
i in

(except in isolated

study ceasing at 18, And, though
Tnglish, for the

a person who mows two words,
t to justify the devotion of

same article,
rs to the study of French; of
but the

several
sched by any average

st e oo arrd
2B il

course,
the useful stage,

fact remain
meade on

the road for
Again, rather exagzerated clslms are being
as such for its educative valus, and

ring to the

behalf !
leaders in the Times Zducational Supplemsnt referrin
and the Irish Free State,

language question in Alsace-Lorraine,
ken it for granted that such educati nefits do resuli,
: el benefit of

have take
The present writer would not deny the usual

b

or of

being able to communicate with thiose of another natior
reading matter written in another language, provided that there is

something to be galined thereby towards the e:

fact

individuality, but he cannot
the spealker

of being able ¢ z
e 1 of power and

mich wider in mird or exp

expansion which the scquirement of any

this case 1t ies suggested withoubt any hostility to language study

that unless it can be shown that zsctual benefit doss follow in
not justified.

svery ordinary case, the time spent is
The type of argument brought forw
the following

ard by some of those

lingualism is seen from
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who advocate bi-
educational significance

e

"he of b

experience in Wales,

only been seen in recent timeg, though

and elsewhere might have suggested its

gquotations -

cual methods ha

importance from the first



(¥ote that no definite examples of Canadian bi-lingual

persons superior for that reason to others cre given; and I have

touch with a wide border

b
2

been informed by an education official in
district between X nd and Wales that the bi-lingual border
people are not by any means conspicuous examples of intellect or
culture).

"The essence of bi-lingual teaching is that a child is
taught to think in two tongues. The quickness of border people
who of necessity in many cases speak two or even more tongues, is

a proof of the

possible value of bi-lingual teaching",

(But every border race is not famed for its cquicknass,
either in speech or anything else, and even were 1t so, Thomson
has sugzested that hardness and intelligence may have been
derived by a process of elimination of less able border troopers
in one case at least).

"Races on the Continent who are necessarily in

continual touch with persons apeaking al
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isn
gift of languages" almost at command®.

(But it nas surely to be proved that such people
accomplish higher intellectual and other work than others on
that account; and we have still to hear that the Russian
aristocracy with their bi-lingusl Russian and French were

eminently intelligent deed, taking the great me
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it may at once be said
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estion has had 1
with their rise to fame.)

"The educational significance of bi-lingual teaching is
that the mind receives a new stimulus that seems to enlarge all
the faculties",

(If by this meant that exhilerating effsct of power

and joy in its acquirement, one willingly allows it, though it

[EN

s equally true of any power which is acquired; and judging
in this way, one cannot help wondering why the ex traordinarily

ciever interpreters, say, at a League of Nations m
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ing, have

not rigsen to eminence in other spheres)



(The cuotations are from the Times Tducational

o

Supplement, lept. 24th, 1827, and Feb. 25th 1928).

There was a very able and reasonable criticism (in
Times Zd. Suppl. of March 5th 1928) of many puerile assump-
tions concerning bi-lingualism; and Sleight has noted the
He gignificant fact that most bi-lingual persons fail to speak
or write one language really well,
Still, no ons would dream of denying that in so far as

progress in another language enables the pupil to enlarge his

e commend-

(j.l

personality and experience of 1life and idesas, it is ©to

9]

ed, and for that reason alone we must try to find a place for at

o]

least French in our modsrn rural secondary school, with some
provision for transfer of time to more congenial work for those
pupils who after a fair trial show little promise of making

adequate gain for the time spent., There is no reason why the

leader of the future rural society whom we have in mind should not

o

have that wider outlook which might rezult from power to read and

appreciate foreign writers and from power to enter into particular

traits of national character other than his own. Any viszitor to

Ly

Denmkar is at once struck by the number of speakerg of really good

his

i)
fote
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English met with there; and

)

ccompanied by a great

interest in international matiters of

o

11 kinds; the writer was
recently astonished at the grasp of modern British political and
social problems by such men asg Holger Begtrup, Johann Borup,
and other bi - or tri-lingual High School leaders, and at the
understanding of our educational system of the English-speaking
Dr. Bertelsen of the Secondary Department of the Ministry of
Education; this is cuite apart from the mastery of English by
other commercial personalities whose interest is of a different
kind.

To sum up, the present justifiable demands for wider

X. Page 296., Educational Values.



and more practical Science work, the present sta ndards of more

abstract Mathematics, and the successful attainment of the
cultural stage in a Foreign Language cannot be reconciled without

sreat difficulty in the rural secondary school for pupils of

average ability; and the ususl demands for University FMatriculation

make it clear that only exceptional pupils from the rural

secondary schools can reach that standard, Those in authori

nave to decide bebtween an organisation which will give chief

attention to the needs of the "better" pupils, and one which

will meet the nesds of the majority who are to pass directly into

rural life and worlk. Probably most educationists would agree

that we should try to provide secondary education of at least
Matriculation standard for all capable of reaching that standard,
and, after a generation of improved rural secondary work, even
with the present compromises and mal-zdjustments, national
parental opinion should render it possible by improved home
conditions and a longer school life.

"I am sure far more economical methnods of language
teaching could be employed. T believe as least ag much could be
achieved in three periods per wesk, with a peszible reduction to

two periods in the Rizxth Porm'". Ixtract from az letter to the

"hen we find a state scholsrship winrer from Fnares-
borough Rural Secondary School {row once more known as King

students in London an old pupil from Brampton County School

(famous under ¥r, 4.,7. Cousins for its successful rural work)
methods are of wore importance than actusal currlicuia, and thatb

e can fulfil both the needs for pupils zbove
noted, though the difficulties to be surmounted ought not to be

nforced by excessive Txamination demands,



Subject to the provision of altsrnative work for
certain pupils referred to above, the following percentage of
time allowance is sugzested by the writer for Foreign language
study, and it is agssumed that as =z rule Trench will be chosen,
though there are many who would prefer Latin or Germani=- 15%,

5N

which should be about egually shared between IEnglish Literature

Manual and Art work, and Science if it isg decided to omit all
Forsign Language work.
The comparative teble on gsimilar lines Lo those given
before is as follows:-
Time devoted to Forelgn Language
At Welshpool County Rural Bias SCNO00L seseecesssssocess 137
Suggested by Hope and NorwWoOd sesscesecsssosssssseasesss 157
{(with an egual amount for ILatin
or Cerman)
Suggested by the writer ...... {excluding Iatin) ...... 147
Actual research {at schools taking LatiNe..veeeeesssso. 147
results (at schools not taking ILobtin) e.eeeve... 169
Oberrealschule esee... fOr 2 modern FOTs LaNSeeessssoes 22F
Real gvmnasien ...,.. for three For. Lang. {2 modern
1 ancient) eeveveenseensese 307
French Lycees (Science & Por. Lang. coursge) B
taking 2 modern LanguafeS..ssesase DX
It will at once be noticed that while the German
schoolboy even in a science course spends more time on
languages than his Znglish fellow, the tire allowed for each
language is usually less.

Referring back to the table given fTor Mathematical
study, one cannot help feeling that some time might well be
parsd from that work for giving pupils a better chance of

reaching an effective stage in a foreign language,

We conclude our survey cf the Rural Secondary School
curriculum by considering briefly the I'anuval worlk, Physical
Training and Recreative or Aesthetic work in 4rt and Music.

It will

occupy 75% of the

be noted that the subjects

sugs

rreviously mentioned

ested time~table, and it is reasonadble to



allow a large share of what remains for Manual work in wood
and metal, and for physical training, though this does not give
really sufficient tirme for Music and Art; help may be had here
v taking some of the ¥anual work after school hours, especially
in the case of older pupils who are vrovided with proper opport-
unity for equipped workshops, and who are ready after ordinary
school subjects for work of this kind,

The mistaken subordination of all school work in most
secondary schools during the pupils! later years to Examination

ble, even worse effeoct on the Rural
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Secondary School than in large towns.,

We have also to continually remember that the tradi-
tional curriculum applies to a preparation for life on the
cognitive side, and, where possible, alteration should be in
the direction of emphasis on emotional and volitional exercise,
in order to get a curriculum adapted more to life as a whole,

Provision should he made, by the extension of school
hours as above shown, on one or two darvs weeckly, if necessary, for
a really comprehensive cource in wood and metal work, increasing
rather than decreasing in the later school years; and co-cordination
with other school and home activities should be arranged.

The great mechanisation of agriculbure during the last
two generations is really only the beginning of a great extension
of mechanics and engineering to agriculture; and it may be
possible to secure both mental and morel development by co-oper-

etive work for the rural secondary pupil in this subject more

than in any other; as we have

93]

een,

e

nany rural pupils have not
a marked literary or even "intellectusal" leaning, and it is now
ar educational commonplace that a development of personality
through physical skill is not only a feasible but at tires the
best or even the only method to adopth.

We have, too, a gradually growing acknowledgment of the
dignity of skilled manual lsbour. "A secondary school in

Cumberland recently sent out three of its last vearts boys to
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be bricklayers, and proud of their vocation”

The returns from the rural grammar schools mentioned in
this work reveal the wholly inadequate provision of metal work-
shops (only 4 out of 26 schools allowed Form V time for wood work
and none for metal work, while 6 had no workshop accommodation

suitable for any comprehensive course; how far this is due to

and

U

lack of funds or to indifference on the part of Governor:
Headmasters, and how far tc Examination contingenciss cannot be
determined, but whatever the cause, the crying need for change is
lear).
We have seen that no useful Biological science work can
be done without outdoor laboratory work on school plots of ground,

in addition to indoor laboratory work and observation expeditions;

and certainly no Rural Secondary School is properi d
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without sufficient workshop accommodation for wood and metal work,
Lathes for both types of work, a forge and a swall petrol enginse
and dynamo should be installed, and the customary School Sciernce

Society expeditions should include visits to Agriecunltural snd

possible, Chemical MNanure Works and Sugar Beet Fachoriss. Soms
rural masters take the view that long journevs to school and
hrelping in farm work at home provide more than encugh nhysical
exercise for the country boy; as far as sheer physical output of
energy is concerned, this is only too often the case, but a

gradual change in home conditions is coming about, and transyort

facilities to school are also making the actual toil much lessy

Xele ¥r. G, Brown, M.A,, {(Director of WTduec., Curberland), st the
Portsmouth Confererce, ¥.17,T. 10283,

Ze2+. An enguiry instituted by the wriber, soms vesrsz ago, into
the home conditions of arn alleged "¢

age of 13 revealed the
at bebwveen 5 and
cyeling 4 wil

right, and ¢

Certainly, one factor in the lack of mental alertness in
nany “u”fl IeTk is purely physical, ard srises from
incomplete elir irﬁtiov o? toxins during sleep.
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and there is now every resson Lo expect that under the newer
onditions of Physical Training and methods spreading from the
Roard of Education courses at Eastbourne, a more alert carriage
and movement, with accompanying psychological factors should
result. OCne could wigh thet every rural schoolmaster and farmer
parent, too, had the opportunity of seeing young farm workers at

'y

exercise in a gymmasiwr at a High School in Denmark.

O

Qs

A word of warning, however, 1is needed for the over-

zealous specialist; mechanical rapidity of movement Iin response
to external command may be obtained at the expense of initistive

and, do what we will, we shall probably find that many of our

physically tooc. The same results can hardly be expecte
all schools zlike,

At the risk of being denounced as unpatrioctic, the
opinion is expressed that the combined training in discipline,

service, and initiative of the scout trocop is to be preferred

to the more specific but less enlightening irnfluences of the
Cedet Corps; and in any case the RPural Schoel is not the

likeliest place for providing future Army and Territorial

useful that fine material which used to be found in our veomanry
cavalry.
In the ploneer rural secondary schools which have been

investigated, the part taken in school games by rural pupils is

l_.h

very variable, leading one to the conclusion that here, as

elsevhere, the personality of staffs snd school traditions have

Leen the deciding factors. Parental influence in this wmatter
i1s improving, though the writer has met several cases during the

last few years where the honour of plaving for the School was

0’1
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X« Since this was written, a resolution condemning Cadet Ceoros
on other grounds has been passed by a Junior Political
Association.



deemed less thar help on the farm on Saturday afternoons. But

he has also to record that, after rather diffidently suggesting

to a county meeting of the National Farmers'! Union that there

were distinet benefits to be obtained from our English School games,
he wag pleasantly surprised by a round of applsuse.

The influence of games in rurel social life is
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in giving scope for preparation
has been that of getting enough pupils to be allowed to share
in games after school hours, but as we have seen conditions
are improving,.
We have tried to show that ocur great English Literature
ulé in many respects offer wmore interest, if anything, to the

rural boy than to the town pupil; and t
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for much that
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in Art and Yusic; i
to see some of the pictures, vases, china, and wall-pzper designs

in our town dwellings, bubt matters are ususlly worse in this

respect in rural homes. "hy shovld one see copi ¢f Constable
and other similar lendscapes given places of honour in the better

j~de

class town homes and institutions, and so seldom in the country?
Yot because the rural dweller has the resl thing to look z2t, but
because in the past he has so¢ seldom had the opportunity of

reaching that stage of appreciastion de

3

cribed by Erowning, when
Fra Lippo Lippi shows the effect of seeing a good painting of
something with which we have been familiar without really taking
full notice of it, or concerning ourselves much about it.

We need in our rural schools (I beliesve our town
schools are less behindhand in thig) not merely practice in
all forms of artistic skill, but definite opportunities for

seeing and discussing all kinds of artistic work and their

historical development.

}J-

Yany of our farmers are now familiar with fine

paintings though the splendic Almenacs of the Ribbv firm,



and others like Messrs., Silcock of Liverpcol have followed sult,

but I have not often found that the accompanying appreciative

W

criticisme have been really noted; and more than once I have

found the old slmanacs thrown away after ' use, or at besgst, piled

away in an ettic corner. The ease with which children at
handwork lessons could learn to make quite tasteful mountings
for these does not seem to be known. Help given to securing

improvement in this direction by women's Institutes and cther
societies 1is referred to later on.

The adoption of suitahly decorated Subject Classrooms
rather than Porm Classrooms would a2lso aid an enthusiastic
teacher to remedy this failing, though lack of zccommodation
and time lost in lescson chenging are difficulties to be faced,

And from a lower point of view than that of aesthetic

culture, the more delicate masculer training given by art
work is just as useful for the rural boy as practice in larger

musculer movement which he will readily get without special
provisicn,

Even if, in Art, we are asking for something
previously lacking in country homes, the cultivation of
musical taste and facility as a means of culture and towards a

happy scocizl and individual rural 1life is not an

n innovation
but a revival., Thanks to worlers like the late Cecil Sharp,
we are again in possession of much cf cur old-time folk music,
song, and dance, and the secondary schcol with its longer

school life should provide opportunities for an advance, based

on these older works, to a better understanding and rendsr

fto

n

e}

of the works of the greater composers of clder and recent times.
(There was no doubt that until recently the Flementary School
as a means of decuring good singing was superior to meny other
rlaces of education, but a great advernce has now been made
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Xe . "?he age of mechanism is the merry age, if ws have the
happy ear for music",

Neil Munro in "The Daft Davs",
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many of our public and secondary schools; in one minor
public school known to the writer, where formerly one music
master was sufficient on the staff, there are now five teachers
of vocal and instrumental music and the whole of school 1life is
raised by the work being done.)

In the rural secondary school we do not merely wish

to provide for a return of the davs of merry rebecks, or even

ot
b
&

of the Mellstock choir, but to help in the spread of zctivi
in village comrunities vwhich will result in such feats ag thal
splendid performance of the lessgish broadcast, unless memory

fails, from a Northamptonshire villiage a year oOr SO agl.

The result of broadcasting even good music to our
villages will not be beneficial if it leads to a merely passive

aprreciation; perscral perticipation is what we need, and it
iga worth noting that music cccuplies a freguent and prominent
place in all Danish Folk FHigh School work.

In the rural secondary school, preparation for fubture

life should include a corbination of nmusic with the Dramstic

work of Litersture,. In the writer!s experience, there is no

snd musical performance, bringing in even the cracked-veiced
ones and the Philistines aes stzge hands, carpenters, scene=-

painters and shifters, thus leading to co-opsration of the

highest kind, and frequently linking up school and nome in

Properly speaking, this duscussion belongs to a
later section dealing with school-1ife influences as s weans
of social benefit after school 1life is over, but here we have
to note the need for sufficient time allowance in the curri-
culum for the groundwork of such asctivities.

Frankly, the time given ir the suggested time~table
ls hardly enough, and it would be an experiment well worth

trying over a considerable period with suitable staffing to



set up a course for rural work in s secondary school with the

l.J-

rmain cultural work based upon Fnglish Literature, with Nusic and

ence aims above outlined; the omission

et

Art together with the Sei
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of foreign languages 1 css, put it might well e compen-

n
M

sa
sated by the extra benefit which it is reasonable to expect Irom
Xe n increased time allowanée for the subjects mentioned.
e have thus for our Rural Secondary School a programme
of studies in Vathematics, more practical and perhaps going
to a rather less advenced stage than in the Urban Schoel, a
Science Course basged on Nature Study leading to more exact
Biology with cutdoor and indcor experiment and some fairly hard

manual worl, Literary studies broadening from works connected

with the immediate =nvironment, though possibly lessz lingulstic

than elsewhere, History and Geography with special emphasis on
the Local, Industrial and Jconomic factors, longer, more
comprehensive and intensive Manual Training than the mere
academic Secondary Schocel can provide, and a closer connection

of artistic, musical and other school activities with the

-t

present and probable fubure lives of the studentz: and if such
f:-) £ 3

a course, taken on sound lines, in accordance with modern

educational principles, and lassting until zbout 16 vears of age
E 1] [ 4

ct

does not enable avera boys to take a School Certifica
O -3'

o)
(0]

[e)
14

Examination, then it is tire that the bodies responsible for
certification made such consummation possible It is claired,

too, that not only does such a course form suitable preparation

for the vocaticnal studies and future caresrs of 211 kinds in
country districts and smeller market<townﬂ, but (not sn unimportant
roint at the present time) i1t will also secure the support of most
rural parents.

Adeqguate equipment in the way of indoor apparatus for
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X. Since writing this the writer's attention hss been directed
by Prof, Munn to the "Vew Humanist" Chap. X. of "Janus and
Vesta" by Branford; where the principles underlying choise of
school curriculum are discussed; the writer flnﬂs ercour&“ﬁr
agreerent between thls more philesophical work and his own
suggestion,
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nd other biclogical siud g moderately large
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botanical work

o

plot of ground for outdocor work (anything approaching a farm
is altogether unnecessary), really good workshops, a roofed-in
gymmasium (the fault of seversl seen in Denmark by the writer

was insufficient ventilation) a good reference Library, and

a lending library supplied with bocksg that boys will read, all

these are essentials. Ixpensive class-room accommcdation without
them is unjustified waste of public monevy.

The following table shows the sugrested number of
periods per weelk to be devoted to ezch subject in the Aifferent
forms.

Varistions must naturally be made for staffing and
other contingencies, but the points to be noted are the gtudy
of Fconomics in higher forms, the closer connection than usual
of Science and ¥English, the provision for full Vanual training,
though some of the older hoys will be expected to take part
of this after the schoel hours, the reduction of time allowed

for Mathematics as compared with the cormon practice, the

provisicn of advanced work in Science for a Form V1 when
it is possible to have such a Form, and the possibility of
inerezsing Science, Fnglish, Manual worl, and Art or HMusie,

in the event of the headmaster deciding to try to zccowplish

the task of a Secondary School without a foreion language course.
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Forms 11 111 1v v Vi

Tnglish 6 4 4 4 4

Vaths. 5 & 6 6 6

Science S 7 8 8 15
(T.Lit.)| (T Lit.)} (2 Lit) | (2 Lit)

Hist. & 5 S 5 5 3

Geography (2 Econ)| (2 Econ)

Practical 3 3 3 4 2

Workshops (I ex,) (T ex.) | (2 ex.) (both after

Sch.hrs. Sch.hre.! Sch.hre. School houreg)

Foreign

Language 5 5 5 5 4

Phy. EX. 2 2 2 2 z

Music 2 2 1 1 1

Art 1 1 1 1 -

Scripture 1 1 1 1




STECOVDARY SCHOOT..

"a reforme depend surtout de la bonne
volonte, de 1ltintelligente activite,
de la svmpat ie de 1'instituteur'.
¥. T, Laurin.
~-==000--=

Having decided upon the type of Institution and the

-

equipment and Curriculum best sulted to our purpose, we are

3

brought to the cuestions "Have we had in the part, or have we
now sufficient men well-cualified to staff these places? and
"ow are we preparing for the future?" for it is a comuonplace

1

there ia both in the class-room

is remarkable for the smazing results a
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there 1s a serious responsibility upon those who at the present
LT ; zing in many places under conditions of bullding

y which have previously

Guite recently the improved prospects and wider

early educational facilities have certainly brought intoe the
secondary school, staflfs certainly much superior in ac
status than could be found a generation ago. In the smeller

type of grammar school there was usually s rather aloof

scholarly headmaster, frequently a man of no rural experience
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"public" school staff, and was chosen by the Covernors %o

maintain or raise "the school tone'. Other factors in his
appointment may have been clerical or tr ee fluenc or

high honours in Classics at one of our older Universities, In
few, if any cases, had his potentiality as a trainer of rural
leaders ever been considered.
Professor Cubberly dea
forthright American fTachion, "That the critical methods of

inguiry are to be applied to the work and problems
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of secondary education seems now apparent, and theit the

w

smug complacency of many high school principals must soon
superseded by an experimenbtal attitude as to means and methods
in the education of adolescents for personsl usefulnsss in a
modern worlid, is also coming to be an accepted principle in
our educational work"

His assistants, not alwavs with very high academic
attainments, and like himself 1little versed or interested
in any study of education ag a Scilence, were usually gulite
as aloof from

in "Vodern"

[_u
o3

_‘
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it is

w
T

the results

curriculum outlined previously, In one larket
School the staffing over a neriod of thirty-five years hag been
closely investigated with the discovery of only one mewmber in

any way qualified or interested
was promoted to a post at a purely agricultural institute
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X. Introduction to "Problems of Secondary Education" Snedden
Pe V11, (Moughton ¥ifflin)

The same opinion is expressed by Judd "The right kind of
supervision or social co-operation cannot be éxnectod
unless teachers study the problem of how students ghady,
and how they ocught to study". p. 124. "Psvchology of

High Zchool Zubjects”,



after two years service only in the secondary school, tn

he other nand, practicaily all head and sssistant masters

b

were undoubtedly unselfish men of fine "manly charactsr,

¢

culture and public spirit; they sent a few pupils to the

tniversities and higher professions and thelr ultimate

of the highest value.

Even a few middle-aged farmers {(and there must be
a greater proportion of townsmen) have admitted to the
pregsent writer that this personal influence has been the

most beneficial part of their school experience; indeed

3

this, with some usgeful Science work in a few cases, is the

only benefit which many have acknowledged at alll

For is it remesrkable when we remenmber the Tactors

t
of the home and school life of the average country pupil
outlined in Chapter 3; and it is not an unfair summary of

the work of our smaller szecondsry schools up to the last

generation to say that 1ittle practice in forming rational

t

hinking habits, little knowledge of national life and work,

ittle "vocational" benefit and not over-much moral and

[

social influence were obtained by, at any rate the rural

1,

pupils, who, we have tried to show, stood most sorely in
need of all these,

It is a pity to havé to writs down zs comparative
failure the work of such a fine body of men; a failure due,

not always to lack of learning or of earnesst and self-

ficing work, but to a traditional scorning of educational

]_.h

sacr
theory and experiment, snd a consequent ignoring of educational
aims and methods.

"Latin grammar is a fine instrument for sharpening

1"

the Intelligence , was said to the writer by the headmu:
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one of these schools. "T once had an assistant who won a

£ Tet o hnre N I A 2 e 3 3 =
medal for an FEssay on Tducation. I was glad when he left after



two terms", "T know notaing of, and care less for,
Psychology", are two obther remarks of his which I have
recorded, Tt would have been useless in such a case to

point out that using an "instrument to sharpen intelligence"

and inexplicit. Another single example, but not peally

UNCONMON «
And when we remember that ususlly the headmasters

of such schooleg have remained in these posts until death or

retirement, the results of such a aystem of rural secondary

4

To education are sesn to be Jjust what could have been expected,

At the present time, many larger urban or municipal

raster downwards
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by really well gual en, though

+

this is not wniversal even in the towns; and inprovement

in the smaller rural grammar schools is bound to be much
slower; in purely academic qualifications there hags of course
been greater advance, bubt the seat of the trouble has not

been touched; the comparative failure of the past was clearly
due to the fact, that men of the tyre reguired were not
available; slightly lower salaries, bullding and eguipment
deficiencies, do not deter really keen men from taking up
particular work in their profession; but even if the whole

of our urban-bred staffs in rural secondary schools had been

removed 20 vears ago, matiters could not have hesn improved

much simply because we had not men of any better type or
training to replace them; nor have we now; and under

present conditions, there is a great danger of aggravating
the rural difficulty; in far too many rural cecondary schools
the farmert!s son of to-day is not gebting much better treatment
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Xe M"Our failures as men-makers result malrlv from ignorance
of the lawsg of development and lack of power %o modify
the environment." .
Adams. "Tvolution of Tduc, Theory". p.307.



than nis father did; and his interests are heing developed
more than ever in an urban direction.
three secondaryv schools in small market wing cowmprising &

total of over twenty masters, only two were found with any

had no bearing upon their appointments, and both were

.

prevented by examination syllabuses, and by the fact that
they held only subordinate posts, from doing very much towards
any change. It is remarkable, too, that these deficilencies

of our system were only realissd by very few persons; out

of

<]
w

replies to a circular issued by the Consultative

Cormittee of the Board of Rducation on attendance at

O

W

Continuation Schools (150%8), only "one or two of the replies

stated that there iz need for teachers sesese.... 2ccustonsd

Yet, to repeat what has been sald of other times,
if we were now to remove all the ztaflfs of these schools,
wnow have we to put in their place? In some cases, 1t
is true that urban breeding, high academic gualifications,
and good professional training may be turned to good
account even in the atmosphere of a rural secondary school;

but, apart from the acquisition of necessary scigntific and

other knowlsdge, there are cther qualifications not so

readily obtained, It is difficult to avoid heing vague

in summarising the reguired traits; rerhiaps the best way

is to state that no really educational usze of rural envircnment
Bl

can he made by those who arel%ﬁer selves deeply and widely

influenced by it; and this implies life-long experiences,

and a considerable personzl and physical activity and interest
in rursl work and hshits.
As Prof, Munn remerked in a leckture on the

IR A

Fducational Philosophy of Gentile”, "COnlv azs the teacher
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last year, a Danish pastor, z man of high university
status, who was & very keen and enlightened organiser of
education; he remﬁrked, "1, like many of our clergy, am
a farmert!s son", One could not help wondering how many
English Secondary schoolmasters or clergymen could say

the same., Of course, conditions are different in the two
countries, but it is clear that it i1s to the more enlightened
sections of the rural communlity that we must look for
candidates for the future stalfing of our rural secondary

chools, The countryside must save itself,

Tt is clear that similar gtaffing problems face

the efforts of reformers of Rural Tducation in Americay

we find Waters complaining that "few teachers are atbtunsed
to the Countryman's point of view’; and the requirements
mentioned are "sympathetiec understanding and foresight;

the understanding and use of the spiritual and moral forces
of the commnity™; so too, "the shortcomings of parents,

the extremss of ru

ral independence must be reckoned wit
o o 3 e > +3 wro * 94 a o
Some time ago, there was consliderable dizcussion

as to the vest way of staffing our primary school manual

training centres; was it better te have the artisan
teacher, or the teacher who, by teking up special courses,

was able to teach metal-work , wood-work snd so on?

1. . 2

From the writer's experience, his opinion,
confirmed by an inzpector of wide experience in technical
work, is that there were failures and succesgses in both
types; but that on the whole the skilled artisan, who by

exceptional personsl intelli;

Gq

ence and study of method and

& natnral sympethy with child 1ife, became a good teacher

was to be preferred to the trained teacher who left his

X Page 6. Preface to "The Rural High School from Within"
Lippincobtt. 1017, ¥irkpatrick,



class-room for a few periods to take over manual lessons
for which he had become technically gualified; though
there were exceptions to this.

Of course, we are now coming to cee that thore is
much closer conrection between thinking and doing in all work,
and that the ahove distinction of two types of teacher was
not a very real one; meoreover, the parallel we are going
to draw is not too close; but it is surely true that in
our rural secondary school staff the man steeped in the
life of countryside who has passed on to wider studles and
training and so comes to the work of the school, is a more
useful man than one who has reversed the corder of these
thingss for the artisan's workshop life sxperience is
generally acouired in later youth, whereas the best rural
secondary mastert!s country life experience is much more psrt
of himself - it goes farther hack to the very foundati on
from which his

Still, for the time being, it is probably true
that we shall have to be satisfied with as many of either
of these types =g we can obiain.

From enquiries made by the writer at sgriculfural

Schools in Universities and University training Colleges

(including Cambridge, (xford, Durham, Reading, and Leeds),

<

it 1s evident that only a very swmell nuvber of their
students are intended for the teaching prefession,
{In Scotland, the situation szppears to be much
hetter).
Thig is not the place to discuss the methods of
treining for the profession adopted at the various
institutions existent for the purpose, but it is obvious

that nmoszt of the habits, personal qualities and mowledge

must e found in those who undertale his education. The



circumscribed sphere of work mekeszs 1t 21l the mors
imperative that a wide and general culture should be

required; the posgible one-gided influence of a narrow-

ninded mathematizal or foreign language ecxpert in a town
oy A T g . L R FI- b} PO 2 D SR - b I
secondary schocl ray be chviated Ly the wider influences

at work around; but the rural secondary master who pins

his faith to botany, or agricultural chemistry, has fewer

influesnces around to counteract his narrowing tendencies
upon his pupils snd conseguently zn appreciztion ¢f rural

life and a wisgse cndeavour to use environment in all school

werk are to be preferred in the rural secondary mastser rather

then high honours in Zeology, Chemistry, Rotany or Agricultu

Hers we touch upcn another cuesticon really cubside

the scope of this work - the gpsclialist or th

e Yoy gy T T e - . 2 . 2 ey de - . - £ g 2 an e

Probably speclialisglt has come to stay 1n the
s — | PR ] ey vl LI T . J A S 1rr
Secondary Schocl; nerheps rightly so; at any rate, we

be a narrowing of perscnality or knowledge
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specialicst is ever an enthusiast,
The mest important reguirements then, in our rural

secondary school staffs are {a) an sxceptional headmester of

\.4‘

vide humanistic and scientific culture, with a deep love for
the countryside and its people founded rather upon life-long

assoclation than recent conversion, {b) z specislist staff

H hataial |
willirg and able to see beyond the narrower gcope of each

i

£
}_J;

28

a

OJ
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2

sufficlient equipment of the right kind to aid

subject”, and (c¢) an authority enlightened enough to consider

nly these factors making appoiniments to this type of school
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he worlk.

In other words, we necd a body of men who are in
their position from choice, not necessity; men who could
do almost ecually good work in urban cchools, but who could
not be so easgily replaced in the rural secondary schools by

Prom tle towns,

town an” country more

Ty
Vi

may take

will for a long time, 1f not always, be a gap hetween the
two; and the icdeal secondary rural macter sketched here
will be capable of good work in an urban school, while hig
more urban collieague ig not as likely to work as well in a
rural school,

Juegt as we gaw that very exceptional men were
needed in our newer rural soclety, sc rnaturally we find

that very exceptional men are needed for thelir educaticn;
ability to £ill a place on & rursl secondary scheol staff
is thus a power over and above that of the average
secondary master, and the adjective "rural® if used at 2ll,
should be a mark of higher rather than subordinste
professional ranking; and now that we are getting a
gradual awalkening among our rural wmiddle classes, there is
hope that before long, we may be able to draw from those
classes the nen needed for the great task of rural secondary
education. The pioneer work is being done, and all that
now remaing is to rouse g sufficient army of followers.



PTERE Vill.

RURAT. SCHOOL, LIFE AND THE PUPII,

"Uere was their Alma ¥a s TProm her breasgt
They drew the noble spirit that could hide
A1l thought of self".

{(From a School Yemorial to

We have now considered the means of securing our

aims in the Rural Secondary School so far as bullding,
staffing, equipment, and curriculum are concerned; but no

educationist would choose any one of these factors zs being

of the highest importance; though he wmight point out,

haps, a8 we have seen, that an enthusiastic stalf

rcone dravbacks of unsuitable buildings and inadequate

o]
a
®

eguirment, and that even in an unsultbable curriculum me

and spirit mey accomplish more than mere choice ¢f subjsct
matter.,

Put over and above all thesze, vet orocesding in

part from all of them, we must plzce that somevwhat vague

1

oral Tnfluence of Tradition, and so on; bub there are

2

special consgiderations to be borne in mind for ths partiecn

[E 38N

type of school we have described.
"e have previously cdealt with the characteristie

traits of the majority of the pupils likely to attend our

school; not, on the whole, too rromizing, though on the

&

- 3
LE21



other hand, much better than the traditional urban icea
of our rustic people would lead one to suppose.
Tow thie benefits of this peculiar school irfluence

irise in any school from the personal gualities (reveszled

staff, from the whole organisation of school activities in
and out of school hours, from the disciplinary effect
vhich svstematic working of any kind is bound to produce,

from the gradual reslisation, not necessarily too explicit,

‘,Ju

during a lengthy school 1life of all that the school stands
and has stood for az a traditional factor in loecal or
national 1ife, from the satisfaction of co-cperative working
towards any end, so that each co-operating unit 1s not a
mere mechanical cog in the machinery, but a self-subordinat-
ing unit, capable of playving another part if required;

briefly, &1l this follows from continual contact with a

"rell, T shall glwaves be an 0ld Roy of ......3zheol

nothing can ever tale that from me", was the remark always

remembered by the present writer, mede hy a zenior bhoy at

the untimely close of his school career owing to unfortunste
home circumstances.

We are a2ll too prorne to forget that a great and for

many boys almost paramount influence of school 1life is that

[

exerted by force of companionship; and thouch our nsglect
oy 2 (@)

£
38, ki

this factor is usually due to concenbtration on the teaching
and curriculum part of school 1ife, we have zlgo to remember
that companionship and school tone can be allowed full scope
for their beneficial influences in school work as well

And though, in the rural secondary school, many

previoueg vrejudices of family and social inheritance, =z short
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school 1ife, a lack of opportunity for friendly co-opsration

worship of irtellectualism, and alocofrness or sometimes even

o

0y

sarcasm on the part of those in authoriﬁy, may all have
contributed in the past to the comparstive fallure of this
part of the work of education, such hindrances will not occur
so much under the conditions here laid down for the future.
The difficulties may remain for some time;  possibly they
will alwavs be greater than in urban schools; for

participation by the rural pupil in the friendly rivalry

[0}

ccistions i

of games, in school societies, in 0ld Boy As

]
€]

by mere force of tire and distance rendered less casy than
cne could wish; and only a complete change in nationzl,
or world-wide, habitude will ever remove the traditional
worship of personal superiority arising from intellectual
brilliance alone to the detriment of other human traits

and powers.,

So, too, though externzl conditi
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28 time goes on, the rural puril has fewser oprortunities

than his urban cousir for continuing the self-sducating

G“)

process which should have been started by every school
worthy of the name in everwy pupil vho has reached the
higher forms. It is especially reedful that the rural
secondary master, above all, should "conduct his processes
o that when he hands over the educand to his own devices,
the educand may have the power to carry on the educaticn

the educator has bhegun',. Te have 2ll to sce that not ornly

LI e kL . o an w— as — . -
- - TA e e e Gm e e T e T B e e m WY me 5 PR WD WA RO e WO o e Mo e e O An we B e

X.1. Cne must take with a srain of salt the airvy assertion
of Tan Fay that the true heroes of the schoel are the
avlward fe?¢o*o who sit on back forms creckirs nuts
at a prize distribution, and afterwards taking it out
of the studious and intellectual bov who has wallked

o

up for prizes.

Xe2. Adams. "Evol. of Educ., Theory". p.347



hed
v

XQE.

js such a power given, but that fairly ecasy opportunities are
also ziven for using it when it has been gained; for as

every student knows, seriousg self-application is required,

53,

and conscience is all too readily satisfied with the excuse

)

for failure, that opportunity was lacking.

Rut there are compensations; the necessarily

smaller numbers of pupils in Rural Secondary Schools, while

not allowing so much of the team spirit and soclal service
training which is fostered by the "Housse" system of larger
schools, serve also to intensify the influences of the

staff; and, as we have already noted, the right . .type of
staff will keep in touch with the rural pupil after school

life is over more closely than the urban master can hope o

do; while the same cause will find more coprortunities for
the older rural pupils to exercise traits of lsadership and
responsibility; and further expsrisnce of corporats 1life

at the Farm Institute or Agricultural College will help to
consolidate what the Secondary 3chool has begun.

In the opinion of some writers, this stage is all

the more important because in very few cases does the school
really secure the desired attitude; thus Rusk considers

that conduct conditioned by social przise or blame iz the

o T e e mm e b ey

Xelos The house system hias been criticissd for tending to
emphasise competition and under extrems conditions
may do so3; but Lhe al*e nate competition, ¢.2. hetwesn
houses at Fughy oot nuhl, and accompanying co-operatio
of the stars of all Houses in the School XV., can easi
lesd to a really ussful grasp ¢f the "group within a
group" outlook so necessary in modern 11fe* on the

other hond, it is easy to ignore the fact thst by
regarding certain fellows "as members of my House"
the schoclboy necessarily regards others =3 not we¢ongn
ing to it, and therefore to be treated, in the good

»

0ld insular British way, as 'Toreigners”,
(3ince writing the above, I have come scross sn intercsti
remark of Prof, Bompas Imith, "There is s moral sarnestne:
to be found in some DCHOOWS, due primsrily to the sthical
enthusiasm of the masters, It is more essilv atzained in

small schools then in large!,

HeZo Ixptl, Education.

T
o



X.1, Or again; "The public school owes its splendid
ideals to men in charge who have reached these 1deals, rather
than to the effect on pupils who have struggled, often Iin
vain, to reach them by that road’.

co, too, as time passes, that family connection
with the school arises by which father and son share the
hool trzdition and take pride in their association with it.
Further, the combination of home 1ife and
surroundings with school 1ife is far more in accordance with
the Saxon or even Teutonic love of home than the boarding
school system, great though the benefits of the lather may
he for other purpoeses. And there 1= more opportunity for
school tone leading to purposeful activity of 1ife; so that
we may refute the gibe that "one can say rather what an
English public schoolboy will not do, than vhat he will",
The English public-school bosrding svstem hiags besn
X+.Z. described as carrying on the monastic traditions, and some

critics go so far as to ascribe to ite disadvaentages nmuch of
the unwillingness to pull onetz weizht in the ordinary drudgery
of everydey life, and much of the fzilure in the unper circles

to appreciate the value of ftrue home 1ife, or to aclmowledge
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On the other hand, it is regrettably true that in
some instances the boarding school doesgs nuch to counberact

vt home in these circles

f-de
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the undesirable features of 1 »

and in every case the beneficizl educational effects of

living in an organised social group must be admitted,
Thatever the general opinion or these controversial

peints may be, it is certain that for the average Rural
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.24 Tage Adarms. "Evol. of Educ. Theory" p. 15
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Secondary Pupil, the combination of daily home and school 1life
is bhetter than the genaration of these slements; though there

- ' o ¥ -y 7 ™ 5 ) Y XY
may he advantases for a town boy from a cramped home vwho

hozrds at an ideal Rural Secondary School,

combine to produce the ideal type of manhood at which we aim
in any work of education, In rural cirecles, it must be

allowed, not cne of these three agents has truly done 1ts

works and unless all three do combine, the produce ig to
that extent less satisfactory; still, the more the schocl
influenece increaseg, the more will future homes snd szocial
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reason, we repesat what has already been shown, that upon the

gstaf? of the Rural Secondary School dependsz the future

develeoprniernt of the 1life of the Countryside. Tt iz for these
men to see to it that though meny Rural puplls wmay at first
bring 1little of the right epirit into the world of school life,

they may be le
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so may take a great deal of this spirit out into their lives;

if at no stage of scheool 1life do they contributs soretning, it
is certain that they will get nothin

the next generation will be in a bhetter pozition to contribute to

the unity; for, as Findlay says "the unifving

[€2]

tate composed in parit of members who have done 1lihbtle to
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strengthen the sentiment of patriotism"
e now pags to a very brief consideration of some wavs
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in which the other two factors, home and social
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ion of the task of the Secondary School, for we are a2ll too
apt to "take for granted that if we develop esprit de corps in a

schoocl 1t will continue in after 1life in the form of good citizen-

5

his Introduction to %o
Xe3e A,C, Benson in Educational Times. Anz, 1, 1918
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TOUCATIVE INFLURNCES OF HOME AND SOCIETY

SRRS:

TPONY THE RURAL LEADEE.

"To have every home -

Zeonomically sound,
Vechanically convenicnt,

Physically healthful,
Morally wholesome,
Artistically satisfving,

entally stirmalating,
Socially responsible,
Spiritually inspiring,
FPounded upon mutual affection and respect',

"we' put them under
o

watching ov: "

Plato-Republic Bk Vi1l.

The past decade or so has seen a more explieit

¢
[
i

recognition of the power of feminine influenc

more by intuition and emotion then resulting from rationslly-

conceived purpose, but the thesis has been critically examined

Lo and partlally refliluted by Professor Valentine, Put vwhatever
the basis, the inersasing influence carmot be denied. Indeed

the now established Rritish reference to the Mothsr country,

as contrasted with the Germons! Fatherland is gicnificant.

In the more remcte home and villaze cirecles of the
countryside, this influence, orsatly enhanced by the develop-
ment of all kinds of activity by the Momen's Institutes, is =

more potent force than elsewhere, and from it we must expect



Prom the writer's own experience may serve to show how progrs

is already being made in spite of hindering factors.

rural secondary school, 15 years of age, came to ask the

Headmaster if the bov could not be encouraged to leave

in Agriculture; again, seven years ago, an energetic

woment!s Institute Sscretary, the dauzhbter of a farmer, with

H

two children at & secondary school, complained that a "free
place" had been given to an artisante c¢child, a policy vwhich
would lower the "school tone"; sanziebty oz to the future,

1lingness to carry on socianl service work are here

] wf

tdo

anc w

combined with social prejudice to form a self-contradictory
character; but some development is clearlv going on cven
here; last year a prominent member of the same Institute,

B
B

a farmer's wife, the mother of thres children at a Secondary
School (though her ovn zchool davs had csazed at 14 at an

rrontery schoel) carried on animated conversation with

realise what a liberal FPducation of

for them; while more recently another farmer's wife, th

character development in a good sscondary school could cive
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sore reformers ask for the actusl co-operation in a

particular job on a farm by a class and its instructor;
1t e fome af wopl tusl being done by the »upils at
tnls J:Pu G VO wWas acinua / &, - p_“ L
a Southern Tnglisr Qrammar School as long ago as 1910, and

o . L4 4 : . 1.,” - 2 o > Y
us, a certain amount of this "comunity work  i1s insisted

©

In the opinion of the writer, this is confusing the work
of the Farm Institute with that of true Secondary

. - s . £ 1S s “ s
Tducation, and though poszibly useful in a "family holding”

and in any cagse other influences should form the links
between hiome and school, we need the formation of a
receognised sociel custom, thoush in this instance based on
surer grounds, that the rural farmer parents should send thel

boy to the Secondary Schoel, just as the public schoolboy

is sent as a matter of course to Lten or Harrow or elsevhere

the type here describe

tion of an idea of the dignity of personal labour and

all the necessary small or even menial jobsz of the home and
farm; thie youth who hss grown accustomed to have so much
done for him, even down to the fixing of crickeb-nets and
pitching of stumps, or even fielding at net-practice,
provides some justification for the farmer's complaint thzat

secondary education usually involves a distaszste for lsbour,

¥

he definite provision of oprorbtunitiess fer doing

nard work of a socisl value was not the least valusble rart
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of that privileged class have ceased to do their mrty on
ths contrary, the subscription lists of Rural Community

Councile,

4

show that

too much regemblance to the atiitude of Browningts

e
|._J

Gramnarian, to the pi

4 Py -
an atterpt "to be in the rather
" n 2 R car s Y A e em T - s 2 4 » *
than "o be in the world =nd not of it"; it is the attitude

of a recluse and not of & social gervant or leader, who,
though humble enough to play the part of a mere mouthplace

E + - o T v 3
or representative of his group, can also play a great nart

And this implies some leisure and

to see into the 1ife of trings, and

innmermost nature by thiz process.

to slavery to sensational fiction mav well wmeet with the
farmer's wrath; and twe Counbty Libraries stzte that the
chief demand in Rural Digtricts among srx-secondary school

The farmer, like all thosge who heve any inportant
modern husiness, has to realise the necegcity Tor keeping

in touch with current opinion and experiment: and thess

e have here also, to note what great part could
be, and is not being, played in the enlightenment of the

rost-school experiences of young rural people by the press,
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oubtless, the objects of those resgponsible for

d i

our daily and weekly newspapers are (when nob serving

t‘

}‘Jo
d
o’
o

vlterior political motives) to secure wide circulat
all poseible methods znd to enable larpge profits to be made

out of everything.

‘neir colums to aid in all forms of rural life interests,
though theoretically all would agrees that the press has

a public duty and immense power which can be devoted to any
purpose, In 2 paper read by C.C, Tavlor to the American
Country Life Association at New COrleans, 1921, the follow-
ing figures were given as a result of research on Country
newspapers.

Though some papers had a 75 per cent., rural
circulation, only about 1/6 of the space was given to rural
interests, though 31 per cent. of the azdvertising matter
conecerned rural people alone.

And Renkin reports of sultable Juvenil

veriocdicals at these are regularly supplied to only 2
per cent, of the tenart families in Nebraska, and to only
4 per cent. of the land-owming farmer families.

Also "as & rule the farwers are not a readin
clasgss, any demand for books with a rursl bias comes rather
from the teacher. There 1s sald to exist a dewand among
farmers for Education of a practical type, bul I cannot say

that this is confirmed by a demand for books of a prachical

T m M e e B RS T M 2 M e S D L WD B0 Mn S MR T RA W WA M e e N0 ke o WE s A e M T W We D e DO e MM S e e M e b W5 M3 e DT RS o D e W ew MG e me TS o

X+le Other interesting details, too long to quote here, are to be
found on p.36 et seq. of 1921 Report of the Assoe., Univ. of
Chicago Press.

X.2. Agric. Expt. Station Bulletin 180. (1922).

Xeds Extract from a letter to the presert writer from a Midland
County Librerian,
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nature"

ew is confirmed by ¥Macleod {in County

frale

Th
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2 v

urzl Libraries®) where he states "A well-stocked library

is only potentially an important social factor", and again
"a life-time spent in reading and thinking is freguently
a life-time wasted unless the resulits be comrunicated"

even trivial fiction as a means of recreation, but %o

There must, then, be a sufficient nurber of perzons
capable of this social service employment of s Library in

rural districts, and 1t is the duty of any Rural Secondary

As the writer hsz previously guoted, "thousgh we

cannot crente & Robert Burns to order, we can and ghould

1

are not considering the education of "dresamers of dreamas",

or '"movers and shakers of the worlid"

. ey

everything which would render possible the development of

a single one such from the number of our youths,
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achools can Go; and in this respect at least thers is som
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truth ia saying that the aim of Adult Iducation is ©o

render itself unnecessary; of course, in other respects,

in this work of the fubture even the most learned and

withh personal
So far, mosgt of the adult sctivities expected
of our pupils are seen to be a carrving forward of the
work of the best examplss of rural leadership shown in
the past by the more enlightened landowners and clergy

in rural districts. In

disappeared, and unless the pupils whom we have been

considering £ill the gap thus left, it is not easy to

" b g i - 3 - -1 p - o 3
see how the work will go on, and probably none bub
prejudiced worshippers of squirearchy will disagree with

the proposition that other rural leadsrs from other
clasgsses ere required as well,

Naturally, our rural life will continue to
deteriorate unless a2t least a modern economic prosperity
iz maintained; and the school life we have here cutlined

must accomplish thisz, in part by direct improvemsnt in

scientific

and also by

in working, buying and =elling to enable the farmer and

his men to enjoy a fairer share of the wealth which they
iabour sc hard to produce, This is not the placse o
Aisgcusgs definite proposals or methods for doing so, but the

TR Mo mA e e ot em DE AR S S ED LD e e M RD e e e W Am T e 3 M S ma SO i S ayd B e TH em T GTh G Rm T A e e 6 i IS Gn wm M ma ma S am ma M T W M AR e O M me we e

X e must ask until
\,vhiCh s e 3 3 8
of it into 9

achlevenant 1

p. 18 "Citizer n :

£1lso "To lim is 7w of zeal ehalf
schooling is a cor fession of social bankruptey"., Findlay
page 288, 'Introﬁuﬂtlo te Sociol oyh,



1
h
t
* i
0 1
O '
& 3 .
43 Gy o © © I t
] o (@] r Lo o ¢ o !
® £ @ 4 i -~ = o < i 5%} t
D o 0 o St B ~ O 9} e &) ) £ o o - o " {
L¢3] o [ o ) 42 o &) S o 4 3} o [a oy 5 O e f
< 1n I o g i St i) )] bl .\w Gy pa;,M Gy w H.w () 42 S5 4 [} ]
o Poo 4+ ' Gy SRS S B & L ) G T @« AR U = !
A o~ e} ol W) 43 kel o O o +3 i r =3 b o !
o &0 4 4 73 o Q [ han [} ) - © [ Q2 < o) i gy i '
) LS © D G SO ) o G4 O o L © o o) © £ O © 4 i
o wi e o o > o) G o &y oy ord R o & O & b 8 O & =3 §
o L4005 O ® i« O O o P8 o O ® Gt o
-+ &4 © =3 0] 1 ol s G Gy (O] O ot o 2] o Gt By ) G % !
© T £ & o B f o o o £ Gt i b C By o f
42 A e S R A ~'s B S S ~ IR o B ) N s Q o £ ] T S 1
bt [oH o £y £y o @ ! L 1 L) ol o O 42 2 be o) o = o 3 G o ¥
o @ C p 0} & e 8] O & . Tt ! ¢ 2 B 8y O i
< < (6] [ K < L22] 42 (> 43 o0 Gy Py 43 43 !
By © [} & &0 5! < e (e} o A2 o w oW i 4 © G..: ot o) 40 o }
ha - O sy o I R 13 o K ] N 3 () 42 Q (e} D o o £y i
(IO T < B & i S R wo oo » o’ % @ SIS B N :
o o o o & 4 o 42 0 w &= G & o <l = "o & ] =4 H
© y g i o o g I B R SR & Y« B« N O - . e < < (ORI '
40 42 © © o3 w0 o = e o o] 4 43 o) B = i o Gt &5 =5 W Iy I
Q o el - ! £ = o) i &) f4 £ ) ol . &= 4D o o8 i
+ L = RS B R © el © ® o ¢ at et p o SR r (SIS S 1 .
e} 42 c = o < 1¥9] B O e o A5 ol i G 0] 43 [ ' o e
ot ® 5 4 g4 4+ D C (ST W =1 W [ ¥ i & o 1 $i O
W [V = & | @ G ) = o £ = o ol o S o O o © O t G
E oo ~ H o o o A @ B 0 o« & B oL N B B S G t Q .
o [ o £y < sty =) [0} L4 L] Gy o} = » ~ c o by - ; <o
SR~ T = T VRN © B o B O N ¢ ®© o 9~ . b e P S A SR o) REE ] S
o g © o M D wp e I N < AT T G et 8 - . &
[ (0] 73 K ® o ke o 42 Kt 4 o ) i © £2 'S} o) 3 ER O I o § P&
o R ) B 6y & 4+ ori P 0] [CHE @ ~ Gy o 6 @ £ 0 G © ¢ o
24 o+ 0 O o w ') o] = o} © n O o 0 oo} @ © < w ' 3
o O o 3 o - © < © W e C e e ~ O o < o« @ ¢ e
@ o = o [} 42 = [0} B by e £ < G s o ] 42 o C £ < 1%} ¢ [ 42
b o o 10 £ o] o ¢4 4 o =4 40 G w0 + 42 ot o ot %4 4D o} 4 o]
0 o e W 4 n © ST & & o © f4 0 or ol o < P Gq ©
~ O o [CIS D o © pd uy ® "~ © £ Moo O LS B iR} © t <
D 4 4 " P © L L O o3 «Q L2 < T - @ i o =3 4 ' «
4 O] O & 0] 45 Ko © e B 3 . [T & ol 0w £ @ ! .
o > © o3 Q 0 wo W G i o P ® &) o o} o B oy © e t i Q
ST B w4t g @ o e} o 4+ A © 1 &4 } i e o 0} s +> 1 o
o o 4 g I = I LT T - o o L w8 Y an i Bo-
& £ o) — ] = oF W T o3 Q @« ot G +2 © o 3 £ o) w - i ] b
S e O S B L S = ST N w B A ! o i G
T B S~ R B S v B ST SN B EoB 2 s £ - e
£ © ot n o T w oo R ) a S Gy @ vooe ot Qo
3 Lo SR 0 S b © - ot ¢ © 2 ) o O - 1 o
13} ) 0 e o O 00 S0 mom 0 o t € o
W ® @ T o o & $ g Loao 1 =S A < [ eH <
i L s T S S BT o o O P S S [ OB .
o i O S e o, = o © © i © R R O w0 1
o] P £ » woon o B , B oboF BS e ! R
o 0 & - g o O © T ot 4 = N @ -t £ ; 4
3 4 '8 = g 2 &£ &£ & o© g g 3 9 S s o o o gt ..
o ok B g B & B g« BB - o R S TR T L L et
-« L ]
A N . .
. ® S} <H
e 7S . .

naQ
FARNS RSN

Overse

on



7
e

the Motherland.

Tinzlly, we have the opportunity for service in
Tocal Covernmert, now greatly extended, which has often
sroved 2 fine training ground for wider fielde; charity is
not the only virtue or pover which beging at home It is
easy to rail ageinst the usually hostile attitude of minor
local governing bodies to things educational,but more
Aifficult to work patiently towards a change iIn this direction,

Tt is guite in keeping with modern ideas that we
have the recent development in opportunity for rura
labourers and artisans takinz a share in this worl on Parizsh

it must for some time remain the Jduty and privilege of

of repreceonting thelir villages on

m -
Twenty vears ago,

worl

rector, and tenant farmer to carry out the

Rural District

€]

County and
probably only an economic improvement is

Se

oprogition of th

]

remove much of the accuzitomed

work of social benefit on the ground of expense.

schools were closed on this »rinciple with the

local farrmers; now, in 1928, we find the Vational Farmers!
Unlon making a vigorous protest against such closures; of
course, the feared reduction in availsble farm lshour ia one

caus

inte

and

*3
/3
b
ot
de
[®)]
3
-

o
<
ot

e of the oprp

reats of the children is

les will enable agr
Thiz problem seemrs
reformars than one
‘et I~ 1 2 m ]
1920, Renkin found
N
goclieties, onlvy 10
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"Tn their chairs set up a stronger
with hearts and qaré°"

Termyson "Znia",
[ -
" human being ig nothing if e is ot the scon of
LT ¥ 3 JRK 2 . B 1"
his time, and he must realise himself in that’.
Po}ic D‘l"a’?}_e'y.

we conclude our survey of the work of

Secondary Education by summarizing the poin

clearly.
e ne well=educated leaders among those actively
enroaged in rural pursults possibly more at the present time

than in urban industrial circles; we need more sclentific
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farmers possescing economic foresight in
humanistic culture.

These leaders must be developed from that class of

-

rural society which seems likely under present ai
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of tenure and distribution of means to be the only one

available - the larger tenant farmer, or farmer-owner class;
the ideal school for these is a re-orgernissed type of Rural
Secondary School where wise use is made of environment
without undue or premature vocstional azims; and where the

staff consiste of men speclally fitted by btermperament,
experience and training for the svecial needs of this type

f school, so that along with practical skill, wide general

(o}

culture is to be secured in the pupils, followed by
vocational tresining at special Inztitutions; and ths

-

cultural side of education must not be lost sight of even

at these places, so that the young farmer will bring to hie
rural life definite contributions to the socisl and economic

welfare of the community.
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ised principle of Aristotle, that in 1if tivity,

i.e. real work, is true happiness to be found; and we have

further resemblance to the ideal of Vittorino da Feltre,

hoge system aimed at producing a cultured leader, a
practical man of the world with humanistic influerces as
well: though, to be sure, we seek to sonly thece principles
to men of less aristocratic rank than =2ither Aristotls or
Vittorino was assocliated with.

There is probably some truth in the comqon iden

»

that there has bheen & drain of more Intellirsent huvenitw

it or to others before he himself fully reslised it, the
wider scope and greater materisl rewsrds of the towm proved
too alluring, Hence the tendency to a lower general average

in the country, though it carnrot be too sirongly

an appreciable number of individuals of weally high capability
may 3till be found there, The problem of the school is thus
two-fold to nrovide for the majority o form of
education which will enable them to perflorm to the highest

the improvement of the class from which they have sprung.

The burden of this thesis is that this training of the tvo
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